RAJIV GANDHI UNIVESITY
RONO HILLS, DOIMUKH

TWO YEAR B.Ed. COURSE STRUCTURE

(Effective from 2021-2022 Academic Sessions)

Credit Weightage per Paper and Semester

*4 Credits= 64 Hours in Each Paper (includes lectures, seminars, workshops,
assignments, practical etc.)

** 1 credit= 16 periods/16 hours per month
***4 hours per week

**** Total credits per semester:

I Semester: 5 Papers = 18 Credits
Il Semester: 5 Papers = 18 Credits
1] Semester: 5 Papers = 12 Credits
\Y Semester: 6 Papers = 20 Credits

Total =68 Credits
B.Ed. | semester
PAPER PAPER TITLE Credit | Teachin 1A Theory/ MM
CODE s g hours Practical
B.Ed.- 401 Theory and Practice in Education 4 64 25 75 100
B.Ed.- 402 Human Growth and Development 4 64 25 75 100
B.Ed.- 403 Curriculum Studies and Language Perspective 4 64 25 75 100
B.Ed.- 404 Teacher Education 4 64 25 75 100
B.Ed.- 431 Field Experience & Practical 2 32 15 35 50
Total B.Ed. | Semester 18 288 115 | 335 450
B.Ed. Il semester
PAPER PAPER TITLE Credit | Teachin 1A Theory/ MM
CODE 5 g hours Practical
B.Ed.- 405 Technology of Teaching and Learning 4 64 25 75 100
B.Ed. Pedagogy of School Subject I* (B.Ed.421, 4 64 25 75 100
B.Ed.425, B.Ed.426)
B.Ed. Pedagogy of School Subject II* B.Ed.422, 4 64 25 75 100
B.Ed.423, B.Ed.424, B.Ed.427)
B.Ed.- 407 Educational Measurement and Evaluation 4 64 25 75 100
B.Ed.- 432 Field Experience & Practical 2 32 10 40 50
Total B.Ed. Il Semester 18 288 115 | 335 450
B.Ed. lll semester
PAPER CODE | PAPER TITLE Credit | Contact | IA Theory/ | MM
S Hours Practical
B.Ed.- 531 Practice Teaching and School Internship 12 202 75 225 300
B.Ed. IV Semester
PAPER CODE | PAPER TITLE Credit | Teachin | IA Theory/ | MM
5 g hours Practical
B.Ed.- 502 Gender Studies & Education 4 64 25 75 100
B.Ed.- 503 Educational Administration 4 64 25 75 100
B.Ed.- 504 Guidance and Counseling 4 64 25 75 100
B.Ed.- 505 Environmental education 4 64 25 75 100
B.Ed.- 532 Practicum & Field Experience 4 64 25 75 100
Total B.Ed. IV Semester 20 320 125 | 375 500

*Pedagogy of school subjects -I

B.Ed: 421:

Pedagogy of Science

B.Ed: 422:

Pedagogy of school subjects I
Pedagogy of Mathematics




B.Ed:425: Pedagogy of English B.Ed: 423: Pedagogy of Geography
B.Ed: 426: Pedagogy of Hindi B.Ed: 424: Pedagogy of History
B.Ed: 427: Pedagogy of Civics

*The student-teacher will select two teaching specializations one from Pedagogy of
School Subject-l and any one from Pedagogy of School Subject-ll. The compulsory
theory paper, field works are having separate paper codes.

**the final teaching practice examination will be conducted by constituting the board of
examiners having two external and two internal members appointed by the Controller of
Examinations.



FIRST SEMESTER
PAPER: B.ED. 401

THEORY AND PRACTICE IN EDUCATION

Learning Objectives:

1. To know the rich philosophical and educational heritage of India.

2. To understand the concept of education in emerging Indian society.

3. To comprehend the significant educational thoughts of some of the leading Western and
Indian thinkers.

4. To familiarize the role of education in the context of National Development and
modernization

5. To understand the role of education in the process of the society.

Course content:

Unit- I: Indian Traditions Values and Education

Concept, nature and functions of philosophy
Meaning, Nature, Aims and Scope of Education
Relationship of Education and Philosophy
Significance of Philosophy for educational practices
Concept of Purusartha.

Unit- II: Indian Thinkers on Education

- M. K. Gandhi and Basic Education
- R.N. Tagore and Vishwa-Bharati

- Swami Vivekananda and Man making Education.

Unit- lll: Western Philosophical System and Their Impact On Education

- ldealism, Naturalism, Pragmatism with respect to theory and practice of education.

Unit-1V: Education and Social Change
- Equalization of Educational Opportunities
- Education and Culture.

- Role of Education in Social Change



- Modernization and Education
- National and Emotional Integration & Education

- International Understanding for Peace & Education

Expected Learning Outcomes:

1. Define and analyse the concept, nature, scope and functions of Philosophy and Education.
2. Analyse the relationship between education and Philosophy

3. Interpret the significance of Philosophy for educational Practices.

4. Discuss the importance of Purusartha in their day today life.

5. Elaborate the contributions of Indian Thinkers on education.

6. Analyse and discuss the contribution of Western philosophies on education.

7. Define and analyse education in social prescriptive

8. Describe the role of education in bringing peace across the globe

Mode of Transaction: Lecture, Lecture cum Discussion

Practicum/ Assignment (Any one):

1. Critical Analysis of any significant thought (thinker) in Education and preparing a
report thereof.

2. Survey of an Educational Institution/Programme and preparing a report.

3. Preparation of Report on any innovative idea on Education/ Teaching / Teacher/
Student etc.

4. Preparation of a report on problems and prospects of Peace Education.

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(ii) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks 1 45%



There shall be three sections i.e. A, B & C for external theory examination. Section A will be

of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04

questions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04

guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.

Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate

has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three

hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional

tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be

awarded on the basis of class work/ class assignment decided by the concerned teacher.
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FIRST SEMESTER
PAPER: B.ED. 402
HUMAN GROWTH AND DEVELOPMENT

Learning Objectives:

1. Tointroduce the concept of human growth and development
2. To acquaint the student the concept of learning and its theories
3. To explain the concept of intelligence and its theories

4. To acquaint the students with the knowledge of personality

Course content:

Unit- I:

Unit- 11:

Unit- 111:

Unit- 1V:

Growth and Development

Concept and nature of growth and development

Principles of growth and development

Dimensions of development; Influence of heredity and environment
Childhood: physical, cognitive, emotional, social and moral development
Adolescence: Physical, cognitive, emotional social and moral development

Learning

Concept, nature and types of learning

Factors affecting learning

Learning theories: Classical Conditioning, Operant Conditioning,
Constructivist theory, Erickson’s psycho-social theory

Transfer of learning : Meaning and types

Intelligence

Meaning and nature of intelligence
Types of Intelligence

Theories of Intelligence
Intelligence test — types and its uses

Personality

Meaning and nature of personality

Determinants of personality and personality development

Personality theories: type theory, trait theory and Freud’s psycho-analytic
theory

Assessment of personality: Projective and Non-projective techniques
Role of school in integrating personality

Expected Learning Outcomes:

NGO~ wWNE

Explain the concept of Growth & Development

Differentiate the concept of human growth and development

State the learning and its theories

Apply the knowledge of psychology in teaching learning process.

Explain the meaning and types of Intelligence

Familiarize with different Intelligence test.

Discuss the different types of Personality theories

Apply the knowledge of personality and assess the personality of the students.



Mode of Transaction: Lecture, Lecture cum Discussion

Practicum/ Assignment (Any one):

1. To study the behaviour of children.

2. Administration of psychological test.

3. To study the problems relating to motivation of children for learning
4. To study the developmental characteristics of children.

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(ii) External Examination : 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3
sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:
1. Chauhan, S. S. (1988). Advanced Educational Psychology. N. Delhi: Vikas
Publication House.
2. Crow, L. D. & Crow A. (1973). Educational Psychology, N. Delhi: Enrein Publication
Home.

3. Dash, M. (1987). Educational Psychology. N. Delhi: Deep and Deep Publications.

4. De Cecco, & J. P. (1970). Psychology of learning and instruction. N. Delhi: Prentice
Hall.

5. Garrett, H. E. (1961). General Psychology. N. Delhi: Eruas Publication House.

6. Garrett, H. E. (2009). Statistics in Psychology and Education. (12" Indian reprint) N.
Delhi: Paragon International Publishers.

7. Hilgard, E. R., Atkinson, R. C. & Atkinson, R. L. (1975). Introduction of Psychology,
N. Delhi: Oxford and IBE Publication.

8. Hurlock, E. B. (1979). Developmental Psychology. New York: McGraw Hill.

9. Kundu, C. L. & Tutoo, D. N. (1984). Educational Psychology. N. Delhi: Sterling
Publishers.

10. Kuppuswamy, B. (1984). Advanced Educational Psychology, N. Delhi: Sterling
Publishers.

11. Pandey, K. P., Bhardwaj, A. & Pandey, A. (2010). Advanced Educational
Psychology, New Delhi: Shipra Publishers.
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FIRST SEMESTER
PAPER: B.ED. - 403
CURRICULUM STUDIES AND LANGUAGE PERSPECTIVE

Learning Objectives:

=

Know the concept, determinants, principles and bases of curriculum construction.

Understand curriculum design with regard to sources , types and transaction

3. Comprehend language with regard to function, diversity, social interaction, learning
difficulties and intervention.

4. Develop English Language Proficiency by cultivating listening, speaking, reading,

and writing skills, reference and study skills.

N

Course Content:

UNIT - I: Introduction to Curriculum
- Concept and Nature of Curriculum
- Principles of Curriculum Construction
- Determinants of Curriculum
- Bases: Philosophical, Psychological and Sociological
UNIT- II: Curriculum Design
- Steps of Curriculum Development
- Sources of Curriculum Design
- Types of Curriuclum Design: Subject - Centred, Learner — Centred & Activity -
Centered

- Curriculum Transaction with reference to Objectives, Content, Analyses, Teaching —

Strategies and Criteria of Content Selection and Organisation
- NCFSE - 2005 on Curriculum

UNIT I11: Language Acquisition and Learning

- Concept and Functions of Language

- Role of Language across the curriculum

- Language Diversity and Social Interaction

- Language learning : Constructivist approach and technology enabled learning
- Language based learning difficulties and interventions

UNIT- IV: Language Proficiency: LSRW Skills
- Listening skill- Process, types and Strategies
- Speaking Skill- Process and activities
- Reading skill- Process, types, methods and Strategies
- Writing skill- Process, types and Strategies
- Sound of English Language , stress and intonation
- Study skills, reference skills and presentation skills

Expected Learning Outcomes:

1. Explain the concept and nature of curriculum and state the principles of curriculum
construction.

10



n

Identify determinants of curriculum and distinguish among philosophical, psychological and
sociological bases.

Follow steps for curriculum development.

Elucidate sources and types of curriculum design.

Transact curriculum in the light of objectives, content and NCFSE — 2005.

Apply practical knowledge of subject experts in curriculum framework committee about the
steps and designs involved in the process of curriculum development

Correlate language diversity with social interaction and brain

Develop skills with regard to listening, speaking, reading and writing.

9. Enhance study skills, reference skills and presentation skills.

SR

o N

Mode of Transaction: Lecture, Lecture cum Discussion

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(ii) External Examination : 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3
sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:

1. Agnihotri, R. K. (1995). Multilingualism as a classroom resource. In K. Heugh, A.
Siegruhn & P. Piuddemann (Eds.). Multilingual Education for South Africa (pp 3-7),
Heinemann Education Books.

2. Bond, L. G. et al. (1980). Reading Difficulties — Their Diagnosis and Correction, New
York: Appleton-Century Crafts.

3.  Bose, K. (1979). Teaching of English. A Modern Approach, New Delhi: Doiba

House.

Byrne, D. (1975): Teaching Oral Skill, London: Longman.

5. Byrne, D. (1975): Teaching Writing, London: Longman.
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Grillet, F.(1983): Developing Reading Comprehension, London: CUP.

Heaton, J.B. (1978): Writing English Language tests, London: Longman.

Johnson, K. (1983): Communicative Syllabus Design and Methodology, London:
Pergamon Press.

Lawrence, M. (1975) Writing as a Thinking Process, New York: NCTE.

Malla Reddy, M. and Ravisankar, S. Curriculum Development and Educational
Technology, N. Delhi.

NCERT (1984). Curriculum and Evaluation, New Delhi: NCERT Publications

Neena, D. & Dash, M. (2007). Teaching English as an Additional Language, New
Delhi: Atlantic Publications.

Nunan, D. (1991). Language Teaching Methodology, London: Prentice Hall.

Oller, J. (1981): Testing at School level, New York: Longman.

Oristein, Allan, C & Hunkins, Francis P. Curriculum Foundations, Principles and
Issues (Second edition). Allyn and Bacon Inc. USA. 1993.

Packiam, S. Curricular innovations and educational technology, Delhi, Doba House,
1986.

Report of the Secondary Education Commission (1952-53). New Delhi: Ministry of
Education, Govt. of India.

Report of UGC Curriculum Development Centre for English. (1989). New Delhi:
Ministry of Education, GOI.

Sharma, K & Tripat, T. (1987). Principles of Language Learning and Teaching, New
Jersey: Printice-Hall, Inc.

Smith, B.O. et al. Foundations of Curriculum Improvement, Yonders, N.V. World
Book Co.

Spratt, M. (1995): English for the Teacher, London: CUP.

Taba, H. Curriculum Development. Theory and Practice. Hareourt, Brace World Inc.
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FIRST SEMESTER

PAPER: B.ED. - 404

TEACHER EDUCATION

Learning Objectives:

1. To understand the development of teacher education in India.

2. To know the teacher education programmes at different levels in India.

3. To familiarize themselves with the teaching behaviour and teaching skills.

4. To familiarize themselves with the trends in Teacher Education.

Course content:

UNIT-

UNIT-

I: Historical Development of Teacher Education in India

Meaning, Importance and Aims of Teacher Education Programmes

Structure of Teacher Education at different Levels, 4 year integrated Teacher Education
programme

Recommendations of Teacher Education w.r.t Secondary Education Commission (1952-53,
Indian Education Commission (1964-66) and NPE-1986.

Il: Pre-service Teacher Education Programmes

Concepts and Importance of Pre-Service Teacher Education at Elementary and Secondary
Levels.

Curriculum of Pre-Service Teacher Education at different Levels.

Role of NCTE, NCERT, SCERT and DIET in Teacher Education

Problems related to Student-Teaching Practice and Internship Programme and their
Solutions.

UNIT- llI: In-service Teacher Education Programmes

In- Service Teacher Education- Concept, Importance and Objectives

Types of Programmes and Organizational Agencies for In-Service Teacher Education
Programmes

Shortcomings and Suggestions for In-Service Teacher Education Programmes.

Distance Education and In-Service Teacher Education.

13



UNIT-IV: Modification of Teaching Behavior and Teaching Profession

Micro-Teaching and Simulated Teaching.
Teaching profession & Professional Ethics
- Teachers’ role and responsibility in 21° century

Expected Learning Outcomes:

1. Understand the development of teacher education in India.

2. Know the teacher education programmes at different levels in India.

3. Differentiate between teaching behaviour and teaching skills.

4. Explain the importance of Teaching Profession.

Mode of Transaction: Lecture and Lecture cum discussion

Evaluation Scheme:

Students Teaching Programmes-Concept, Importance and Organizational Pattern.

14



(i) Internal Assessment : 25 marks

(ii) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks 1 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A will be

of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04

questions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04

guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.

Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate

has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three

hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional

tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be

awarded on the basis of class work/ class assignment decided by the concerned teacher.

REFERENCES:

1. Alexander, W. M. (1960). Are You a Good Teacher, N.Y. Holt, Rinehart and Winston.

2.  Anand,C.L. (1988). Aspects of Teacher Education, Delhi. S. Chand Co.

3.  Buch, M.B. (1987). (ed). Third Survey of Research in Education, Delhi, NCERT.

4. Govt. of India (1964-66) Report of the Education Commission.

5. Govt. of India (1986). National Policy on Education.

6. Lulla, B.P. & Murity. Essential Problems of Indian Education, LNC Agarwal, Agra, 1971.

7. Mukherjee, S.N. (1968). (ed) Education of the Teachers in India. Vo.l and ll, Delhi, S. Chand Co.

8. Mukherjee, S.N. (1987). (ed). Admission and Organisation of Teacher Training Institutions, N.
Delhi. NCERT.

9. National Council for Teacher Education (NCTE) Teacher Education, Curriculum - A Framework
NCERT, N. Delhi.

10. Report of the education Commission (1964-66). Ministry of Education, N.Delhi.

11. Reynolds, Maynards (1989). (ed). Knowledge Base for the Beginning Teacher, N.Y.: Pergamon
Press.

12. Richard G. et.al. (1982). Changing Priorities in Teacher Education, Nicholas Pub. Co. N.Y.

13. Singh, L.L. (1990). (ed). Teacher Education in India - resource Book, NCERT.

14. Srivastava, R.C. & Bose, K. (1973). Theory and Practice of Teacher Educational in India,
Allahabad: Chaugh Pub.

15. Stinnet, T.N. (1986). Professional Priorities in Teacher McMillan Co. N.Y.

16. Tibble, J.W. (ed). (1971). The future of Teacher Education, London. Routledge and Kegan Paul.
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First Semester
Paper: B.Ed.- 431

Field Experience and Practical

First Semester Total Marks:
50
Sl. No. Activities Marks
01 School experience and reporting ( The student-teachers are
required to visit 5-10 schools and prepare report on their 10
functioning)
02 Conducting 03 psychological practical along with report 10
03 Collecting relevant data related to CCE reporting and 10
feedback
04 Preparing profile of eminent educationists/social
reformers/social activists/ 05
poets/novelists/statesmen/historians
05 Internal 15

Note: Field experience activities along with the reports will be evaluated by
department/teacher training college by inviting board of examiners.

Scheme of Evaluation:

1. External (viva voce) : 35 Marks
2. Internal : 15 Marks

Board of Examiners:

The board of examiners will consist of at least two internal members from the
department /teacher training college) and two external examiners appointed by the
Controller of Examinations.
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SECOND SEMESTER
PAPER: B.ED. - 405
TECHNOLOGY OF TEACHING AND LEARNING

Learning objectives:

1. To know concept, characteristics, scope, objectives, types and uses of Educational
Technology.

2. To understand teaching learning process with regard to concept, objectives, levels,
variables, phases, operations and models.

3. To familiarize effective communication process, programmed learning and
teaching behavior.

4. To comprehend various applications of Information and Communication
Technology in education

Course content:

UNIT-I: Introduction to Educational Technology

Concept, and Characteristics of Educational Technology

Objectives and Scope of Educational Technology

Technology in Education, Technology of Education and Systems Approach
Uses of Technology in Formal and Non-formal Education

UNIT —I11: Teaching Learning Process
- Concept and Obijectives of Teaching Learning Process
- Levels and Variables of Teaching
- Phases and Operations of Teaching
- Teaching Models: Glasses’ Basic Information Processing Model and Concept
Attainment Model

UNIT- I11: Communication, Programmed Learning and Teaching Behaviour
- Communication: Meaning, Nature, Process, Types and Barriers of
Communication
- Programmed Learning : Meaning, Mandatory Principles, Frames and Types of
Programmed Learning(Linear & Branching)
- Teaching Behavior: Concept & Nature, SSST & FIACS

Unit-1V: E- Learning
- Concept and uses of ICT in Education
- National Mission in Education through ICT, NKN, Smart class
- SWAYAM, SWAYAMPRABHA, MOOCS, INFLIBNET, NDL
- Learning Management Systems: Concept and Assessment Tools

Expected Learning outcomes:

1. Explain concept, characteristics, scope, objectives, types and uses of Educational
Technology.

Elucidate concept and objectives of teaching.

Classify levels and variables of teaching.

4. Categorize phases and operations of teaching.

wmn
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5. Differentiate between Glaser’s Basic Information Processing Model and Concept

Attainment Model.

Explain the meaning and nature of communication.

Analyze the communication process and the barriers of communication.

8. Explore the uses of ICT in Education and role of National Mission in Education
through ICT.

9. Discuss the role of SWAYAM, SWAYAM PRABHA, MOOCs, INFLIBNET, NDL
and Learning Management System (LMS).

~No

Mode of Transaction: Lecture, Lecture cum Discussion

Practicum/ Assignment (any one):

- Prepare a report on school visit having smart class room.

- Preparation of instructional materials by selecting a unit from school curriculum
content

- Classroom analysis by following FIACS

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(if) External Examination : 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3
sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:

26. Chauhan, S. S. (1978). A Text book of programmed instruction, New Delhi: Sterling.

27. Chauhan, S. S. (1978). Innovations in teaching learning process, New Delhi: Vikas
Publishers.

28. Decoo (1980) Educational technology (Ed), N. Delhi: Holt, Ri Chart.

29. Kochar, S. K. (1986) Methods and techniques of teaching, N. Delhi. Sterling..

30. Malla, R. M. & Ravisankar, S. Curriculum Development and Educational
Technology, N. Delhi.

31. Mangal, S. K. & Mangal, U. (2010). Essentials of Educational Technology, New
Delhi: PHI Pvt. Ltd.
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33.
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35.

36.
37.

38.
39.

40.

41.

Mohanty, J. Educational Broadcasting, Radio and TV in Education, N. Delhi.
Sterling Pub. 1986.

Oristein, A. C. & Hunkins, F. P. (1993). Curriculum Foundations, Principles and
Issues (Second edition). USA: Allyn and Bacon Inc.

Packiam, S. (1986). Curricular innovations and educational technology, New Delhi:
Doba House.

Pandey, K. P. A first course in instructional technology, New Delhi: Amitash
Prakashan.

Pandey, K.P. Dynamics of teaching behaviour, N. Delhi: Amitash Prakshan.

Sampath, S. P. & Santhanam, S. (1987). Introduction to education technology, N.
Delhi: Sterling Publications.

Sharma, R.A. (1988). Educational Technology, Agra Vinod Pustak mandir.

Smith, B.O. et al. Foundations of Curriculum Improvement, Yonders, N.V. World
Book Co.

Taba, H. (1962). Curriculum Development. Theory and Practice. USA: Hareourt,
Brace World Inc.

Taylor, J. Galen & Alexander, W. M. Planning curriculum for schools.
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SECOND SEMESTER
PAPER: B.ED. - 421
PEDAGOGY OF SCIENCE

Learning Objectives:

1. To develop broad understanding of principles and knowledge used in Science
Education.

2. To develop the power of observation and experimental skills.
3. To acquaint themselves with the various methods of teaching science and evaluation

techniques in science.

4. To familiarize themselves with Lesson Plan and its relevance in teaching of Science.

Course content:

UNIT-I: Science in School Curriculum

Objectives of Teaching Science according to Kothari Commission, Ishwarbhai Patel
Committee, NPE 1986 & NCF (2005) at different stages of school

Meaning, nature and importance of science in school curriculum

Blooms’ taxonomy of educational objectives

Writing Objectives in behavioral terms

UNIT-11: Science Curriculum and Pedagogical analysis

Meaning and principles of curriculum organization

Science curriculum Improvement projects: SAPA, BSCS and CHEM Study
Meaning and Procedure of Pedagogical & Content Analysis with examples
Principles of learning science

UNIT-I11: Transaction of Science Curriculum

Approaches of Teaching Science : constructivist approach and PSI

Teaching methods: Lecture-cum-Demonstration, Laboratory, Heuristic, Project, Problem
Solving and Experimental Method.

Backwardness in Science : Diagnosis and Remedial measures

Enrichment programmes for the gifted

Classroom Management and Discipline in Science class

Action Research: Definition, Characteristics and steps with examples

UNIT-1V: Instructional Resources in Science

Importance and types of teaching aids

Improvised teaching aids and their importance

Dale’s Cone of Experience w.r.t. Science Teaching

Organization of Science Exhibition, Science Fair, Science Club, Aquarium,
Lesson planning : Meaning, importance and preparation

Expected Learning Outcomes:

1. Describe the principles and knowledge used in Science Education.
2. Apply power of observation and experimental skills.
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3. Apply themselves with the various methods of teaching science and evaluation
techniques in science.
4. Prepare themselves with Lesson Plan and its relevance in teaching of Science.

Mode of Transaction: Lecture, Lecture cum Discussion, Lecture cum Demonstration

Practicum/Assignment (Any one):
1. Preparation of list of science laboratory equipment according to the syllabus of a
class.
2. Pedagogical analysis of any two topics from prescribed Science Text-Book.
3. To find learning difficulties of students in science.
4. Preparation of Teaching aids.
Evaluation Scheme:

0] Internal Assessment : 25 marks
(i) External Examination : 75 marks
(iii)  Duration : 03 hours
(iv) Pass Marks - 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3
sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:
1. Bhatnagar, A. B. & Bhatnagar, S. S. (2011) Teaching of Science. Meerut: R. Lal
Book Depot

2. Callahan, J. E. & Clark L. (1990). Teaching in the middle and secondary schools -
Planning for Competency. N. York: MacMillan Publication Company.

3. Das, R. C. (1985). Science Teaching in Schools, Sterling Pub. N. Delhi.

4.  Kothari Commission Report (1966). MHRD,GOI

5. Kulshreshtha, S. P. (2012). Teaching of Science, Meerut: R. Lal Book Depot

6. Layton, David(ed.).( 1989). Innovations in Science and Technology Education,
Sterling Pub. Pvt. Ltd. N. Delhi.

7. Maheshwari, V. K. & Maheshwari, S. (2010) Teaching of Science.Meerut: R. Lal
Book Depot

8. Mangal, S.K. ( 2004).Teaching of Physical and life sciences, Arya Book Depot, N.
Delhi, 5.

9. Mangal, S.K. (1991). Audio-Visual Education. Arya Book Depot, N. Delhi-5.
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10.

11.
12.

13.

14.

15.
16.

17.

Maslow, Abraham. (1971). Science and Self Actualisation, The Menas Ready, N.
York.

National Policy on Education Report (1986). MHRD, GOlI.

New Trends in Integrated Science Teaching Evaluation of Integrated Science
Education. (1977).Vol. IV, UNESCO Press,

Science and Mathematics Education in India (1964).Report of UNESCO Planning
Mission of Experts, NCERT.

Sharma, H.L. (1989).School Science Education in India, Common Wealth Pub. N.
Delhi-2,

Sharma, R.C. Modern Science Teaching, Dhampat Rai & Sons. Nai Sarak, Delhi.5
Sood, J.K. (2006).Teaching Life Sciences - A Book of Methods, Kodli Punjab,
Chandigarh-2.

Vaidya, N. (1989). The Impact Science Teaching, Oxford and IBN Pub. Co. N. Delhi.
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SECOND SEMESTER

PAPER: B.ED.-422

PEDAGOGY OF MATHEMATICS

Learning Objectives:

1.

4.

To develop broad understanding of knowledge and principles used in Mathematics
Education.

To inculcate mathematical reasoning and articulate logically.

To acquaint themselves with the various methods of teaching mathematics and evaluation
techniques in mathematics.

To familiarize themselves with Lesson Plan and its relevance in teaching of mathematics.

Course content:

UNIT-I: Mathematics in School Curriculum

Objectives of Teaching Mathematics according to Kothari Commission, NPE
(1986) & NCF (2005) at secondary level

Meaning, Nature and Importance of Mathematics in School Curriculum

Bloom’s taxonomy of educational objectives (cognitive domain)

Writing Objectives in behavioral terms

Contributions of Aryabhatta, Bhashkaracharya, N. Ramanujan, Euclid and Pythagoras

UNIT-Il: Mathematics Curriculum and Its Transaction

Meaning and principles of curriculum organization

Styles of Curriculum: Learner-centered, Teacher-Centered and Experience-
Centered

Introduction to Methods and Techniques of Teaching of Mathematics

Methods: Analytic-Synthetic, Heuristic, Inductive-Deductive and Project
Techniques: Oral, Written work, Home-work and Drill work

Needs and ways for arousing and maintaining interest in teaching of mathematics.

UNIT-lIl: Instruction Resources in Mathematics

Criteria of good text-book in mathematics
Mathematics Teacher: Role and functions

Teaching Aids: Meaning, Importance and Types
Mathematics Club: Meaning and Organization

Dale’s Cone of Experience w.r.t. Mathematics Teaching

UNIT-IV: Lesson Planning and Interventions for Mathematics Teaching
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- Lesson Planning: Concept, Importance, Steps and Preparation of a lesson plan
(Traditional and 5-E model)

- Learning difficulties in mathematics

- Interventions for Mathematics Teaching- Backward Learners (Diagnosis and
Remedial measures) and Gifted Learners (Enrichment programmes)

Mode of Transaction: Lecture, Lecture cum Discussion

Expected Learning Outcomes:

Justify the importance of Mathematics in school curriculum.

Explain the different methods and techniques of teaching mathematics.
Describe the role and functions of a mathematics teacher.

Describe the importance and types of teaching aids in mathematics teaching.
Make lesson plan on the basis of traditional and 5-E model.

ok e

Practicum/Assignment (Any one):

To study the learning difficulties of students in mathematics for a particular class.
To prepare an Evaluation scheme (Table of specifications) and objective type test on a
unit/topic.

3. To do pedagogical analysis of two topics from prescribed text-book.

4. To make a case study of a pupil facing difficulties in learning mathematics and suggest
remedial measures.

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(ii) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks :45%

There shall be three sections i.e. A, B & C for external theory examination. Section A will be
of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04
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qguestions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04

guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.

Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate

has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three

hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional

tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be

awarded on the basis of class work/ class assignment decided by the concerned teacher.

REFERENCES:

1. Aiyanger, N.K. The teaching of mathematics in the New Education.

2. Breslich, E.R. Problems in Teaching Secondary School Mathematics.

3. Cajori, F.A. History of Mathematics.

4, Davis, R. Davia, The Teaching of Mathematics.

5. Dharam Vir and V.N. Agarwal, The teaching of mathematics in India.

6. Hooper, Alfred, Makers of Mathematics.

7. Kapur, J.N. (1990). Some aspects of school mathematics. Arya Book Depot. N. Delhi.

8. Kapur, J.N. (1990).Suggested experiments in school mathematics. Arya Book Depot. N.
Delhi.5 (Vol.1 to IV)

9. NCERT, Education and development, Education Commission report. 1964-66.

10. New Education Policy (1986). MHRD, GOI

11. School Mathematics Study Group Projects (SMSG) 1958.

12. Schulte, All the teaching of mathematics in secondary schools.

13. Science and mathematics Education in India (1964). A report of UNESCO Planning Mission,
NCERT, N. Delhi. Sharma, Gupta and Gary, Mathematics for secondary school for class-IX,
Arya Book Depot, N. Delhi.

14. Siddiqui Mujibul Hasan (ed). (1993). A Handbook for Teachers: Research in Teaching of
Science and Mathematics, Ashish Pub. House, N. Delhi.

15. Sidhu, K.S. (1989).The teaching of mathematics. Sterling Pub. N. Delhi.

16. Young, J.W.A. Teaching of Mathematics.
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SECOND SEMESTER

PAPER: B.ED. - 423

PEDAGOGY OF GEOGRAPHY

Learning Objectives:

1 To familiarize with the geographic content, objectives and its relevance.

2. To acquaint themselves with various functions of geographic education.

3. To understand the curriculum and process of curriculum development

4. To acquaint themselves with the approaches and Strategies of teaching geography.
5. To familiarize with the evaluation types and its techniques.

6. To develop competencies of a geography teacher.

Course content

UNIT-I:

Conceptual Framework of Geographic Education

Nature and Scope of Geography

Geography as a discipline of synthesis

Maps: concept, types, elements and importance

General objectives of imparting geographic education at elementary and secondary
school stages

Importance of geography in school curriculum

UNIT- II: Curriculum of Geography

Curriculum planning and construction in Geography for secondary school stage
Organization of Curriculum: Spiral sequencing, Regional approach, Thematic
arrangement

Text book preparation and qualities of good Geography text book

Content Analysis

Taxonomy of educational objectives

Writing instructional objectives in behavioral terms

UNIT-IIl: Pedagogical Approaches, Strategies and Resources in teaching of Geography

Approaches to teaching: Inductive-deductive, inter-disciplinary and constructivist
approaches
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Strategies: Observation, Project, Regional, Comparative, Problem-solving, Laboratory/
scientific experimental, Narrative

Resources for teaching and learning: Maps and diagrams, GIS, Satellite images, Aerial
photograph, photograph and slides, establishment and maintenance of geography
room, Computers in geography teaching.

UNIT-IV: Lesson Planning and Evaluation in Geography

Concept of lesson plan: Need and Importance

Preparation of lesson plan in Geography

Evaluation: Concept, type and tools for assessing student’s performance in Geography
Construction of test items — short answer, objective type question, essay type and their
uses

Assessment Analysis: Development of Learners’ Portfolio, Progression of conceptual
learning, remedial strategies, Reflections after execution of lessons and holistic appraisal
of the teaching- learning process

Action Research in Geography: meaning and steps

Expected Learning Outcomes:

10.
11.
12.

13.
14.
15.

State the concept of geography as a coordinating discipline.

Explain the approached of Curriculum planning and construction in Geography.

Process of text book preparation and content analysis.

Perform teaching by applying suitable pedagogical approaches, strategies by using
appropriate resources.

Prepare lesson planning and its steps.

Explain different teaching-learning resources for teaching Geography.

Explore the solutions of the teaching-learning problems by applying Action Research.

Practicum/Assignment (Any one):

1.
2.
3.

To focus on content analysis related to Geography text book
To prepare an achievement test in Geography
To prepare lesson plans in Geography

Mode of Transaction: Lecture, Lecture cum Discussion

Evaluation Scheme:

27



(i) Internal Assessment : 25 marks

(ii) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks 1 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A will be
of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04
questions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04
guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.
Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate
has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three
hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional
tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be
awarded on the basis of class work/ class assighment decided by the concerned teacher.

REFERENCES:

1. Charley, RJ. and P. Haggett (Eds) (1967), Frontier in Geographical Teaching, Methuen
Educational Ltd

2. Chorley, R.J. and Kennedy, B.A.(1971) Physical Geography : A system approach, UK
Graves, N.J. (1979) Curriculum Planning in Geography, London, UK

4. Graves, N.J. (1980) Geographical Education in Secondary schools, Geographical Association,
Sheffield, UK.

5. Hall, D (1976). Geography and Geography teacher, Allen, and Unwin, London, UK

6. Long and Robertson, 1968, Teaching of Geography, London, Heinemann Educational Books
Ltd.

7. NCERT, 1981, Teaching of Geography and National Integration, N. Delhi.

New Delhi.

8. UNESCO Source Book for Geography Teaching.
9. Verma, O.P., E.G. Vedanayagan, 1987, Geography Teaching. Sterling Pub. Pvt. Ltd.
10. Walford, R(ed) 1973, New Directins in geography teaching, London.
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SECOND SEMESTER
PAPER: B.ED.-424
PEDAGOGY OF HISTORY

Learning Objectives:

To develop the ability to relate knowledge of history to problems of everyday life.

To know the historical concepts among the students.

To create the ability to interpret historical facts.

To develop knowledge & understanding various methods and techniques of teaching of

P wnNPE

history among the trainees.
Course content:

UNIT- I: History, Nature and Values
- Concept and Nature of History; Values of Teaching History

- Objectives of Teaching History at Elementary and Secondary Stages
- Role of History Teaching for promoting National and International understanding

- Learning difficulties in History

UNIT- II: Curriculum and Theories in History
- Concept and Principles of History Curriculum

- Theories of selecting different materials; The Culture-Epoch Theory & Psychological Theory

- Methods for organizing the subject matter of History; Chronological, Periodical,Topical and

Regressive

UNIT- I11: Methods, Teaching Aids and Action Research
- Methods: Story telling, Biographical, Textbook, Lecture, Source and Narrative cum
discussion
- Teaching Aid: Meaning, Importance and Types
- Dale’s Cone of experience and its implications
- Action research: Meaning, Characteristics and steps of action research with reference to
teaching and learning history at secondary school stage.

29



UNIT-1V: Lesson Planning and Skills of Teaching

- Writing instructional objectives in behavioral terms
Meaning, Significance and Preparation of Lesson Plan
Basic Teaching skills

Micro - Teaching and its steps

Qualities of history teacher

Mode of Transaction: Lecture, Lecture cum Discussion

Expected Learning Outcomes:

Define and analyze the concept, nature and values of teaching history.

Explain the concept of Curriculum and its theories.

Specify the objectives of teaching History at Elementary and Secondary Stages.
Apply various methods and techniques of teaching of history in the class.

Plan, prepare and deliver the lesson plan in history teaching.

gL e

Practicum/Assignment (Any one):
4. To study the problems relating to national integration

5. To prepare a report about historical place having educational significance
6. To prepare a chronological chart for ancient/medieval/modern history of India.

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(ii) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks :45%

There shall be three sections i.e. A, B & C for external theory examination. Section A will be
of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04
questions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04
guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.
Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate
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has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three
hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional
tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be
awarded on the basis of class work/ class assignment decided by the concerned teacher.

REFERENCES:
1. Agarwal, J.C. Teaching of History.
2. B.D. Shaida & Sahab Singh. Teaching of History. Dhanpat Rai and Sons, Jallandar.
3. Carpenter, P.: History Teaching: The Era Approach. Cambridge University Press.
4, Choudhury, K.P. (1975).Effective teaching of history in India. NCERT, New Delhi.
5. Dash, B.N. (1984). Teaching of History, Books and Books Pub. Cuttak,
6. Ghale, V.D. (1953). Suggestions for the teaching of History, Oxford University Press, Bombay,
7. Gosh, K.D. (1951). Creative teaching of History. Oxford University Press, London,
8. Kochar, S.K. Teaching of History, Sterling Pub. New Delhi.
9. Mangal, S. K. & Mangal, U. (2008). Teaching of Social Studies, New Delhi: PHI Pvt. Ltd.
10. NCERT. (1970).Teaching History in Secondary schools, New Delhi, NCERT.
11. NCERT. Handbook for History Teacher.
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SECOND SEMESTER
PAPER: B.ED. 425

PEDAGOGY OF ENGLISH

Learning Objectives:

1. To acquire knowledge related to history, status, objectives, principles and problems of
English language teaching in India.

2. To understand methods, approaches and techniques of English language teaching at
secondary level.

3. To develop listening, speaking, reading and writing skills along with phonology and
teaching methodology.

4. To know principles of curriculum, features of language text books, A-V Aids,
Language Lab, principles of evaluation, preparation of test and action research in
English.

Course content:

Unit-I: Introduction to English Language Teaching

- Concept ,features and functions of the Language

- History of English Language Teaching in Indian Education System

- Status of English Language at present scenario

- Objectives and Principles of English Language Teaching at Secondary level
- Problems of teaching English in India

Unit Il: Methods, Approaches and Techniques of Teaching English

- Concept of Method, Approach and Technique

- Methods: G T Method, Direct Method , Bilingual Method& Audio Lingual Method

- Approaches: Communicative and S-O-S (Structural Oral and Situational) Approaches
- Technique: language games, dramatization, readings, substitution tables and drill

Unit-lll: Teaching English language skills and Lesson Planning

- Listening, Speaking, Reading and Writing (L S R W) skills- Process, Types and
Strategies

- Phonetics: Sounds in English, Stress and Intonation

- Teaching of Prose, Poetry and Grammar

- Micro Teaching Technique in English Language Teaching

- Macro teaching: Lesson plan preparations for Prose, Poetry and Grammar

Unit-1V: Curriculum and Evaluation

32



- Concept and Principles of Curriculum construction

- Features of English language text book and its uses at secondary level

- Audio-Visual Aids: concept, characteristics, types and uses

- Language Lab and its features

- Evaluation: Concept, Types, and Principles,

- Preparation of achievement test and diagnostic test in English

- Definition, characteristics and procedure of Action Research with reference to English

Mode of Transaction: Lecture, Lecture cum Demonstration and Activity method

Expected Learning Outcomes:

1. Recall the history and status of English Language Teaching.

Formulate objectives and identify problems of English Language Teaching in India.

3. Differentiate among methods, approaches and techniques of English Language
Teaching at secondary level.

4. Apply listening, speaking, reading and writing activities in their daily life by

following phonetics and teaching methodology.

List out principles of curriculum and features of language text books.

Illustrate the concept by using appropriate A-V Aids.

Prepare achievement and diagnostic test in English Language

Conduct action research for improving teaching learning process in English

N

NG

Practical work/ Assignment (Any one):
1. Preparation of language charts and games

2. Preparation of Micro (5) and macro teaching (5+15) lesson plans
3. Preparation of achievement test and diagnostic test

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(ii) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks 1 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A will be
of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04
questions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04
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guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.
Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate
has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three

hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional

tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be

awarded on the basis of class work/ class assighment decided by the concerned teacher.

REFERENCES:

How

No o

10.
11.
12.
13.

14.
15.
16.
17.
18.
19.
20.
21.
22.
23.

24.

Allen B, Harold. (1965): Teaching English as a second language, New York: McGraw
Hill Book Company.

Bond, L.G. et al (1980): Reading Difficulties — Their Diagnosis and Correction, New
York: Appleton-Century Crafts.

Bose, K. (1979). Teaching of English: A Modern Approach, New Delhi: Doiba House.
Broughton, G. (1978). Teaching English as Foreign Language, London: Routledge and
Keagan Paul.

Byrne, D. (1975): Teaching Oral Skill, London: Longman.

Byrne, D. (1975): Teaching Writing, London: Longman.

Doff, Adrian. (1988). Teach English: A Training Course for Teachers, Cambridge:
Cambridge University Press.

Finocchiaro, M. (1989). English as Second and Foreign Language: From Theory to
Practice, New York : Prentice Hall Regents.

Grillet, F.(1983): Developing Reading Comprehension, London: CUP.

Harmer, J. ((1985): The Practice of English Language Teaching, London: Longman.
Heaton, J.B. (1978): Writing English Language tests, London: Longman.

Jain, N.K.(1985). Essentials of English Teaching, Agra: Vinod Pustak Mahal.
Johnson, K. (1983): Communicative Syllabus Design and Methodology, London:
Pergamon Press.

Kohli, A.L. (1975). Techniques of Teaching English, New Delhi: Dhanpat Rai
Publications.

Lawrence, M. (1975) Writing as a Thinking Process, New York: NCTE.

Madsen, H. S. (1983). Techniques in testing, New York: OUP.

NCERT (1984). Curriculum and Evaluation, New Delhi: NCERT Publications
Neena Dash & Dash, M. (2007). Teaching English as An Additional Language, New
Delhi: Atlantic Publications.

Nunan, D. (1991). Language Teaching Methodology, London: Prentice Hall.

Oller, J. (1981): Testing at School level, New York: Longman.

Panchal, M.R. (1976). Teaching English in India, New Delhi; Light and Life
Publications.

Pandey, K. P. & Amita. (1980). Teaching of English in India, Varanasi:
Viswavidyalaya Prakasan.

Prabhu, N.S. (1984): ‘Procedural syllabuses’ in T. E. Read (Ed.) ‘Trends in language
syllabus design’ (pp.272-280), Singapore: Singapore University Press/RELC.

Report of English Review Committee. (1965). New Delhi: UGC.
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25.

26.

217.

28.

29.
30.

31.
32.

Report of the Secondary Education Commission (1952-53). New Delhi: Ministry of
Education, Govt. of India.

Report of UGC Curriculum Development Centre for English. (1989). New Delhi:
Ministry of Education, GOI.

Richards & Rogers (1983). Approaches and Methods in Language Teaching, London:
CUP.

Sharma, K & Tripat, T. (1987). Principles of Language Learning and Teaching, New
Jersey: Printice-Hall, Inc.

Spratt, M. (1995): English for the Teacher, London: CUP.

Thomson, M.S.H & Wyalt, H.G. (1956). The teaching of English in India, London:
Oxford University Press.

Valdmen, A. (1987). Trends in Language Teaching, New York: London McGraw Hill
Valette, R. M. (1985). Modern Language Testing, New York: Harcourt Brace.
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SECOND SEMESTER
(CAEGIEEGE))
PAPER: B.ED. - 426

PEDAGOGY OF HINDI
(- araom)
fRraToT 358 T:

2. f@=dr HINT o TA®T UG TAh1d Sl SITAPRT YGTeT el

R. T&=dT HINT T JIITAT3HT T fAhTd FIT

3. SETEATYST F fgear RRreqor $r [afaat v 3uemEr & R e
Y. TASTUT-TgrIe 1A U 9rs Aretar [AH10T hiere FT fasr aar
g

&

. ITSITT TG AT Sl SITeThT TGTeT el
. He el IR T fahrg Telm

SRTS-2. $TNT HT TICT TF HTIT HY AFT
o STST: YRHTYT, Hehic Ta AT

o JSTHINT UG IISTHTST o ¥ H gl

o T=Cr TR&TUT T AGca U 32T

o =T R1&Teh & 70T Ta JUETT

SH1S-. HTYRAT Flere

o HTUT i eafer AR, srgoT 3menia @
o T hILMeT: AT hIeTeT T TR, AT iR HI fhaTT
o T3 HIAST: @, c9eh, JEAX I, Al arded
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o AGA-FIRACT: WAsq, AT, FUTSTT, JYEY AWed T T oleT I
faQyame

Sh1S-3. YIS Aler=T ve Rreor fforar

o UTS AT 1Y, Agcd U9 UI&y

o JeICRIEATCHS e AT

o TRIGTOT hlerer Ud e fretor

o TRY&T0T ST TATOIAT: FglAT HUT, FHAT, FHA- AT U SIET
fafer

o I fRAETOT

o Ty fA&TOT

o TITHIOT FRA&TOT

FHIS-Y. TISTHHA AT U HedTahsT

o UISTHHA : 37Y,3652 U fAATT

o @Gl Sl ITET—JEThRI T IEY T Hecd

o Bocr TAGTOT F UIST-TEIMHT fohaTT Ta 3o7ehr 39T
o Hedichel: 31, HEcd T HTGRIehdl

o 3T G&TOT ST fAATOT

o T8 SR Y, ARHATST U YT

Mode of Transaction: Lecture and Lecture cum discussion

3T & yfawer : F F QF g1 W sHEl/eE/ sEBEt 7:

?. WETH 3T & (0T faeh il gial |



Q. HTITRIT IRl o TAET H YIRITT 8iav |

3. ngqiqod T H T&IH giar |

TAIcAS F1A/ Yed F (1S TH):
FElal ol el

o {I&ITcehIX

o TSR fAfaerar va fREY : 3umad & ey &
o ATceh AT

o ETAIW Fierel A fTar

Evaluation Scheme:

() Internal Assessment : 25 marks
(i) External Examination . 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks 1 45%

There shall be three sections i.e. A, B &C for external theory examination. Section A will be
of 20 marks .There shall be 06 questions, one from each unit, and the candidate has to attempt 05
guestions each carrying 04 marks. Section B will consist of 27 marks. There shall be 05 questions,
one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks. Section C
will consist of 28 marks. There shall be 05 questions, one from each unit, and candidate has to
attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional
tests by taking the average of two best tests and 5 marks will be given on the basis of
practicum/assignment decided by the concerned teacher.
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SECOND SEMESTER
PAPER: B.ED.-427

PEDAGOGY OF CIVICS

Learning Objectives:

To develop broad understanding of principles and knowledge used in Civics Education.
To know various approaches and methods of teaching Civics.

To enhance their capacities for effective lesson planning in Civics.

To acquaint themselves with the approaches and tools for evaluation in Civics.

PwNPE

Course content:

Unit -1 : Civics as a School Subject

- Importance of Civics as a school subject

- Civics as a component of Social Studies

- General aims of teaching Civics; Writing Objectives of teaching Civics in behavioral
terms.
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Unit- Il: Curriculum & Methods of Teaching Civics

- Meaning of curriculum

- Existing content of Civics textbook at secondary level and its critical analysis.

- Methods: Lecture method, source method, socialized recitation method, project
methods, their application, advantages and limitations.

Unit- lll: Teaching Aids and Lesson planning

- Meaning and importance of Teaching Aids
- Types of teaching aids in Civics
- Need and principles of lesson plan, steps of lesson planning; Writing a lesson plan.

Unit- IV: Evaluation in Civics

- Evaluation and tools for assessing student’s performance in Civics
- Preparation of well balanced question paper with blue print

- Question Bank-concept and importance

- Action Research in Civics: meaning, aim and step

Mode of Transaction: Lecture, Lecture cum Discussion

Expected Learning Outcomes

1. Define and elaborate the concept, Principles and knowledge used in Civics
Education.
2. Differentiate between the General Objectives and Specific Objectives of

teaching Civics.
3. Use appropriately various methods and techniques of teaching of Civics in the

class.
4. Apply different evaluation tools for assessing student’s performance in Civics.

Practicum/Assignment (Any one):
1. Preparation of teaching aids
2. Preparation of Blue print
3. Prepare list of Constitutional Provisions of Education

4. Prepare list of duties mentioned in constitution
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Evaluation Scheme:

(i) Internal Assessment : 25 marks
(i) External Examination : 75 marks
(iii) Duration : 03 hours
(iv) Pass Marks :45%

There shall be three sections i.e. A, B & C for external theory examination. Section A will be
of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to attempt 04
questions out of 05 each carrying 05 marks. Section B will consist of 27 marks. There shall be 04
guestions, one from each unit, and the candidate has to attempt 03 questions each carrying 9 marks.
Section C will consist of 28 marks. There shall be 04 questions, one from each unit, and candidate
has to attempt 02 questions each carrying 14 marks. The duration of theory paper shall be three
hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3 sessional
tests/ assignments by taking the average of two best Sessional tests/assignments and 5 marks will be
awarded on the basis of class work/ class assignment decided by the concerned teacher.

References:

1. Bining and Bining (1952). Teaching of social studies in secondary school, New York: McGraw
Hill Book Co.

Bourne, H. E. (1972). Teaching of History and civics, Bombay: Longmans.

Cray, R. W. Education for Democratic citizenship.

Gurusharan Das Tyagi, Teaching of Civics, Agra: Vinod Pustak Mandir.

Harlikar, Teaching of civics in India,Bombay,Padma publication Ltd.

Husain, N. & Postlethwait (1985). International Encyclopedia in Education and Research,
Pergammon Press.

7. Michaelies (1956) Social studies for children in a Democracy, New York,Prentice Hall Inc.
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SECOND SEMESTER
PAPER: B.ED- 407
EDUCATIONAL MEASUREMENT AND EVALUATION

Learning Objectives:

1. To know the basic knowledge of assessment approaches.

2. To create ideas related to trends in evaluation.

3. To understand the tools and techniques of measurement and evaluation.
4. To develop teaching competencies in assessment and evaluation.

5. To get knowledge related to analysis feedback and reporting.

Course content:

Unit-1: Introduction to Educational Measurement and Evaluation
Meaning , nature and scope of Educational Measurement and Evaluation
Levels of Measurement- nominal, ordinal, interval and ratio
Difference between Measurement and Evaluation

- Types of Evaluation :Placement, Formative, Diagnostic and Summative
Unit-11: Tools and techniques

- Difference between tools and techniques of evaluation

- Characteristics of an effective tool: reliability, validity, objectivity and

usability
- Achievement test
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- Attitude Scales
- Observation, interview, questionnaire

Unit-111: Competencies in Assessment

- Concept and areas of Teacher competencies

- Programme for evaluation of Teacher competencies
- Parameters for evaluation

- Analysis and reporting

- Feedback, reinforcement and follow up action

Unit-1V: Elementary Statistics

- Importance of statistics in Education

- Measures of central tendency: Mean, Median and Mode

- Measures of variability: Range, Quartile deviation and Standard deviation
- Correlation: Meaning and computation by Rank method

Mode of Transaction: Lecture, Lecture cum Discussion

Expected Learning Outcomes:

g~ e

Describe the nature and scope of measurement and evaluation in education.

Explain the characteristics of a good tool.

Describe the different types of tools and techniques of measurement.

Explain the concept of teacher competencies and its assessment.

Use different types of measures of central tendency, measures of variability and
correlation in solving the problems.

Practicum/ Assignment (Any one):

1.
2.
3.
4.

Construction and standardization of an achievement test.
Construction of Attitude Scale

Preparation of a questionnaire.

Administration of a self-made test and interpretation of scores.

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(i1) External Examination . 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks - 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A

will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.
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Out of 25 marks of internal assessment 20 marks will be given on the basis of 3

sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:

1.

10.
11.
12.
13.
14.
15.
16.

17.
18.

Annastasi, A. (1976). Psychological testing (4™ Ed), New York: McMillan Publishing
Co.

Block, J. H. & Anderson, L.W. (1975). Mastery learning in classroom Instruction,
New York: McMillan.

Bloom, B. S. (1956). Taxonomy of objectives of Cognitive Domains. New York:
Longmans Green & Co.

Bloom, B. S. (1956).Taxonomy of objectives (Affective doming) New York:
Longmans Green & Co.

Chronbach, L. J. (1970). Essentials of Psychological Testing (3" Ed). New York:
Harper.

Catel, R. B. Personality: A Systematic theoretical and factual study. New York:
McGraw Hill.

Ebel, R. L. (1972). Essentials of Educational measurement. Englewood CIiff,
N.J.P.H.I.

Edwards, A. L. (1957). Techniques of attitude scale construction. New York:
Application Century.

Frank, S. Freeman. Theory & Practice of Psychological testing. Bombay: IBII
Publishing Co.

Grunlund, N. E. (1970). Stating behavioral objectives for classroom instruction. New
York: McMillan.

Grunlund, N. E. (1973). Preparing Criterion referenced tests for classroom
instruction. New York: McMillan.

Grunlund, N. E. (1976). Measurement and Evaluation in Teaching (3" Ed), New
York: McMillan Publishing Co.

Grunlund, N. E. (1959). Sociometry in the classroom. New York: Harpet & Row.
Goslin, D. A. (1967). Teachers and testing. New York: Russell Sage Foundation.
Guilford, J. P. (1967). The nature of human intelligence. New York: McGraw Hill.
Julian, C., Stanley and Hopkins, (1972). Educational and Psychological Measurement
and Evaluation. New Delhi: Prentice Hall of India Pvt. Ltd.

Lynum, H. B. (1971). Test scores and what they mean Englewood CIiff, N.J.P.H.I.
Thorndike, E. L. Hageri & Alizabeth (1971). Measurement and Evaluation in
Psychology and Education, John Willy and sons.
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Second Semester
Paper: B.Ed.-432

Field Experience and Practical

Second Semester Total Marks: 50
SI. No. Activities Marks
01 Seminar presentation 10
02 SUPW/ Work Experience 10
03 (a) Construction of achievement test 15
(b) Computer literacy and hands-on experience
04 Internal 15

Note: Field experience activities along with the reports will be evaluated by
department/teacher training college by inviting one external expert.

Scheme of Evaluation:

3. External (viva voce) : 35 Marks
4. Internal : 15 Marks

Board of Examiners:
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The board of examiners will consist of at least two internal members from the
department /teacher training college) and two external examiners appointed by the
Controller of Examinations.

THIRD SEMESTER
PAPER: B.ED:- 531

STUDENT PRACTICE TEACHING

Max Marks: 100

A minimum of 20 lessons will be delivered in each pedagogy of school subject during
practice teaching opted by the student teachers. The student practice teaching will
be evaluated out of 75 marks. There are 25 marks for internal assessment based on
preparation of lesson plans and improvised teaching aids which will be assessed by
the concerned teacher.

The board of examiners shall observe one teaching lesson plan delivered by
student teacher in any one of the two pedagogy papers. After delivery of lesson plan,
the viva voce examination will be followed by the same examiners.

Scheme of Evaluation:

1. Internal assessment : 25 Marks
2. Observation of Lesson-Plan : 50 Marks
3. Viva-voce : 25 Marks

Board of Examiners:
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The board of examiners will consist of (at least two internal members from the
department /teacher training college) and two external examiners appointed by the
Controller of Examinations.

FOURTH SEMESTER
PAPER: B.ED:- 502
GENDER STUDIES AND EDUCATION
Learning Objectives:

To acquaint the students with conceptual framework of sex, gender and Gender role.
To make the students understand the process of gendering in families.

To describe the students about the gender issues in Education

To create awareness among students regarding various laws and government
initiatives related to promoting gender equality.

N =

Course Content

UNIT - I : Gender and Key Concepts
- Concept and Needs for Gender Studies
- Basic Concepts: Sex and Gender and its differences, Gender Stereotypes, Gender
Roles, Patriarchy, Gender Equality, Feminism,
- Gender Construction: Family, School, Society and Media

UNIT- Il: Gender and Family
- Family Constructs Gender
- Gendered Division of Household Labour; Causes and Consequences
-Gender Segregation; Concept and Nature, Childhood Gender Segregation;
Practice, Causes and Consequences
- Gender Dynamics in Patriarchal and Matrilineal Families

UNIT I1l: Gender and Education

47



- Theories of Gender & Education; Psychoanalytic, Social Learning and Cognitive
Development theories

- Education as Social Institution; Education Constructs Gender

- Gender in Curriculum: Textbook, Teaching method

- Teacher as an Agent of Change

UNIT- IV: Laws and Government Initiatives in Promoting Gender Equality
- Domestic Violence
- Sexual Harassment
- Marriage (Victim Compensation)
- Child Abuse
-Educational Policies and Programmes:

Expected Learning Outcomes:

Explain the conceptual framework of sex, gender and Gender role.

Reflect the process of gendering in families.

Describe gender issues in Education

Distinguish between patriarchal and matrilineal families.

Explain the theories of Gender and Education.

Incorporate Gender in textbook, teaching method

Analyze the various laws and government initiatives related to promoting gender
equality.

NookrwnpE

Mode of Transaction: Lecture, Lecture cum Discussion

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(i) External Examination > 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3
sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.
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FORTH SEMESTER
PAPER: B.ED- 503
EDUCATIONAL ADMINISTRATION
Learning Objectives:

=

To make student teachers understand concepts of educational administration.

2. To develop skills among student teachers related to school organizations and
institutional planning.

3. To provide insightful ideas among student teachers in connection with school
inspections and supervising.

4. To cultivate skills among student teachers related to management and assessment.

Course content:

UNIT- I: Conceptual Framework of Educational Administration
- Concept, nature, principles and scope of Educational Administration
- Administrative structure in Indian Education
- Educational administration at different levels

UNIT- I1I: School Organization

- Concept and nature of school organization
Elements and functions of school organization
Intuitional planning: Nature, scope and procedure
Organization of co curricular activities
U-DISE; structure and functions

UNIT- I11: School Inspection and Supervision
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Inspection : Concept, nature and scope

Procedures for inspection

Supervision: concept, nature and scope

Principles and procedure of supervision
Problems of Inspection and Supervision

UNIT- IV: Material and Human Resource

- Physical Infrastructure: School plant,

- Time table: importance, principles and types

- Human resources: Headmaster: qualities and administrative responsibilities,
Headmaster/Principal his staff relations, Teachers qualities and functions,
Role of SMC.
Leadership Style
School discipline

Expected Learning Outcomes:

Define and analyze concepts, nature and scope of educational administration.
Develop skills related to school organizations and institutional planning.
Analyze and interpret the various steps of school inspections and supervisions.
Apply practical ideas relating to the preparation of time table for their own
institutions, role & responsibilities of the headmaster/ teachers & SMC, style of
leadership.

N =

Practicum/Assignment (Any one):
1. To study administration structure of any state of NER
2. To prepare educational ladder of any state
3. To categorize teachers in terms of training, sex and level of education in a state for
previous year
To draw the brief history of educational administration of a state
Preparing a profile of a secondary/middle school
To identify problems of educational administration
To write assignment on any topic as given by the teacher

No ok

Mode of Transaction: Lecture and Lecture cum discussion

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(i1) External Examination . 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
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from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3

sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:

1.
2.
3.

o

7.
8.

9.

Allen, Louis. A professional Management. Tata McGraw Hills.

Bhat, K.S. (1985). Administration of Education. Seema Pub.

Bhatnagar, R. P. (1986). Educational Administration, Planning and Supervision,
Anupama Pub

Kappor, M.M. (1988). Development and Maintenance of Educational Services, Vikas
Pub

Khan, M. S. (1980). Educational Administration. Ashish Publication

Mathur, M.V.(1983). Towards improved Educational Planning and Administration
Dialogue.

Mathur, S. S. (1990). Educational Administration and Management. The Indian Pub.
Mukherji, S.N. Educational Administration and Organisation. Baroda: Acharya Book
Depot.

Safaya, R.N.(1975). EducationalAadministration, Dhanpat Rai Pub.

10. Sukhia, S. P. (1986).Educational Administration, Vinod Pustak mandir
11. Umans, S. (1985). The Management of Education, McGraw Hill
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FOURTH SEMESTER
PAPER: B.ED: - 504
GUIDANCE AND COUNSELING
Learning objectives:

1. To know the importance and utility of guidance and counseling

2. To familiarize themselves with different services in the guidance programme.

3. To know the techniques of guidance and counseling.
4. To conduct career talks for senior secondary school students.

Course Content:

UNIT - I : Introduction to guidance
- Meaning. Nature and Need of Guidance
- Principles of guidance
- Types of guidance: Educational, vocational and personal guidance and
Group Guidance
- Guidance of the gifted and creative students.
- Guiding educationally, culturally and socially disadvantaged groups of
learners; under achiever and first generation learners.

UNIT- II: Educational Counseling
- Meaning, nature and scope of counseling.
- Functions of counseling and basic principles of counseling
- Types of counseling-directive, non-directive and eclectic counseling
- Necessary qualities of a good counselor

UNIT I11I: Testing and Non-Testing Techniques in Guidance and counseling

- Importance and Educational Implications of Testing in guidance and Counseling

- Testing Techniques: Test of intelligence, interest, aptitude, personality, clinical
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- Non-testing technique: observation, interview and questionnaire

- Evaluating the student through performance in class and co-curricular
Activities/ rating scale, autobiography, socio-gram.

-Evaluation of guidance programme in a school

UNIT- IV: Organization of guidance and counseling services in schools
- Guidance Services: Orientation services, pupil information services,
Educational Services, Occupational Information Services and Placement Service and
Follow-up Service
- Guidance programmes: Career Talks, career conferences, career tour, career corners
- Role of career master, counselor, Headmaster/principal, Teacher and parents

Expected Learning Outcomes:

1. Explain the importance and utility of guidance and counseling

2. Describe about the different services in the guidance programme.

3. Apply techniques of guidance and counseling.

4. Differentiate between guidance and counseling

5. Explain types of counseling.

6. Distinguish between testing and non-testing technique.

7. Familiarize role of career master, counselor, headmaster, teachers, and parents

Mode of Transaction: Lecture, Lecture cum Discussion

Evaluation Scheme:

(i) Internal Assessment : 25 marks
(i) External Examination > 75 marks
(iii)Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination. Section A
will be of 20 marks .There shall be 05 questions, one from each unit, and the candidate has to
attempt 04 questions out of 05 each carrying 05 marks. Section B will consist of 27 marks.
There shall be 04 questions, one from each unit, and the candidate has to attempt 03 questions
each carrying 9 marks. Section C will consist of 28 marks. There shall be 04 questions, one
from each unit, and candidate has to attempt 02 questions each carrying 14 marks. The
duration of theory paper shall be three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of 3
sessional tests/ assignments by taking the average of two best Sessional tests/assignments and
5 marks will be awarded on the basis of class work/ class assignment decided by the
concerned teacher.

REFERENCES:

1. Crow Lester, D. and Crow, A. An introduction to guidance principles and practices,
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NewYork, American Books Co.

2. Fusterm J.N. Psychological counselling in India McMillan, Bombay.

3. Kochhar, S.K. Educational Vocational guidance in secondary schools, Sterling Publisher
Pvt. Ltd. New Delhi. 1987.

4. Khorshed, A.W. Guidance movement in India, guidance services. No.4, NCERT,
N. Delhi.

5. Pasricha, Pren. Guidance and counselling in India education, NCERT, New
Delhi. 1976.

6.Dr. S.P. Suri and Dr.T.S.Sodhi (1997) *“ Guidance and Counseling,Bawa Publications,
Patiala,4141,Urban Estate,Phase —I1.

7.Swamy, R.V. (ed). Guidance services in colleges and universities, Bangalore
University and Directorate of Employment and Training, Bangalore. 1971.

8. Traxler, R.E. and Norla, R.D. Techniques of guidance, New York, Harper andRoad.

FOURTH SEMESTER
PAPER: B.ED.-505
ENVIRONMENTAL EDUCATION

Learning Objectives:

=

5.

To make aware of the environment and its growing problems.

To familiarize themselves with the concept and importance of Environmental
Education

To inculcate the skills of organizing learning experiences and evaluation
devices for environmental education.

To develop a sense of appreciation, protection and proper utilization of
environmental resources.

To develop an ‘Eco-friendly Attitude’ and environmental values.

Course content:

UNIT- I: Environment, Ecology and Man & Environment Relationship

Concept and types of Environment, Ecosystem, Biosphere

Man Environment Relationship: Environmental Determinism, Possiblism and
Neo-determinism

Traditional indigenous knowledge and its implication for environment

Human system- human beings as a part of environment and its effect on
environmental resources

UNIT-Il: Environment Problems and Related Issues

Pollution-Types, cause, effect and controlling measures

Air Pollution (Green House Effect, Ozone Layer Depletion, Global Worming)
Water Pollution (Eutrophication)

Soil Pollution (Soil Erosion, Deforestation, Land slide)

55



Nuclear Pollution (Radioactive waste, Chernobyl Disaster)

Unit-lll: Curriculum for Environmental Education

Environmental Education: Meaning, Nature and scope

Preparation of Environmental Education curriculum & instructional materials
Approaches for environmental education: Separate subjects, topical units,
integration and inter disciplinary approaches

Methods- workshop, , field survey , project , exhibition, Role Play, Observation
Role of media, film radio, TV in Environmental Education

Unit IV: Awareness and Research in Environmental Education

Meaning, needs and areas of research in Environmental Education
Environmental Awareness Programmes in India, -UNDP and Environment,
Swachh Bharat Mission

Policies and programmes; Environmental Laws, Conservation and Protection
of

Environment

Evaluation in Environmental education; meaning, tools and environmental
skills.

Mode of Transaction: Lecture and Lecture cum discussion

Expected Learning Outcomes:

1.
2.
3.
4.

5.

Explain about the environment and its growing problems.

Describe the concept and importance of Environmental Education.

Apply the skills of organizing learning experiences and evaluation devices for
environmental education.

Develop a sense of appreciation, protection and proper utilization of
environmental resources.

Develop an ‘Eco-friendly Attitude’ and environmental values.

Practicum/Assignment (Any one):

1. Preparation of an activity based curriculum on Environmental Education
for primary classes.

Development of Nursery and reporting

Identification and reporting of the most immediate environmental problems
faced by the locality.

Celebrating the environmental days

Conducting action research in Environmental Education

Organization of seminar/debate/workshops

Examine the issues and consensus related to global and local
environmental crisis.

Exploration of strategies for sensitizing the individuals towards
environmental conservation.

w N
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Evaluation Scheme:

(i) Internal Assessment : 25 marks
(i) External Examination : 75 marks
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(iif) Duration : 03 hours
(iv) Pass Marks : 45%

There shall be three sections i.e. A, B & C for external theory examination.
Section A will be of 20 marks .There shall be 05 questions, one from each unit, and
the candidate has to attempt 04 questions out of 05 each carrying 05 marks. Section
B will consist of 27 marks. There shall be 04 questions, one from each unit, and the
candidate has to attempt 03 questions each carrying 9 marks. Section C will consist
of 28 marks. There shall be 04 questions, one from each unit, and candidate has to
attempt 02 questions each carrying 14 marks. The duration of theory paper shall be
three hours.

Out of 25 marks of internal assessment 20 marks will be given on the basis of
3 sessional tests/ assignments by taking the average of two best Sessional
tests/assignments and 5 marks will be awarded on the basis of class work/ class
assignment decided by the concerned teacher.

REFERENCES:

1. Bakish, Trilochan S & Navehm Z.(ed) (1980). Environmental education,
Methods application, New York.

2. Bandhu, Desh and Ramanath, N.L.(eds). 1982. Education for
Environmental Planning and Conservation, Natraj Publisher, Dehradun.

3. Bell, Daniel. 1974. The Coming of Past Industrial Society, Arnold Heinman

Pub. N. Delhi.

4. Bennet, Dean, B. Evaluating environmental education programmes, New
York.

5. Bhatia, S.C. (ed) 1984. Papers in Environmental Education, IUACE, N.
Delhi.

6. Carson, R. 1962. The Silent Spring, Fewcett Pub. Greenwich.

7. Chakraborty, S.C. 1982 (ed). Value orientation and environmental
education, Vivekananda Nidhi, Calcutta.
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FOURTH SEMESTER
PAPER: B.ED.-532

PRACTICUM AND FIELD EXPERIENCE

Fourth Semester Total Marks:

100

SI. No. Activities Marks
01. Field trip( visit of institutes of national importance) and 25

reporting

02. Working with community(awareness/outreach programme) 25
03. Preparation of teaching Aids /Instructional materials 25
04. Viva voce (internal) 25

Note: Field experience activities along with the reports will be evaluated by
department/teacher training college inviting external experts.

Scheme of Evaluation:

1. External (viva voce) : 75 Marks
2. Internal : 25 Marks

Board of Examiners:
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The board of examiners will consist of at least two internal members from the
department /teacher training college) and two external examiners appointed by the
Controller of Examinations.
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