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About the University

Rajiv Gandhi University (formerly Arunachal University) is a premier institution for higher education in the state
of Arunachal Pradesh and has completed twenty-five year of its existence. Late Smt. Indira Gandhi, the then Prime
Minister of India, laid the foundation stone of the university on 4" February, 1984 at Rono Hills, where the present
campus is located.

Ever since its inception, the university has been trying to achieve excellence and fulfill the objectives as envisaged in the
University Act. The University received academic recognition under Section 2(f) from the University Grants Comission
on 28™ March, 1985 and started functioning from 1t April, 1985. It got financial recognition under section 12-B of the
UGC on 25" March, 1994. Since then Rajiv Gandhi University, (then Arunachal University) has carved a niche for itself
in the educational scenario of the country following its selection as a University with potential for excellence by a high-
level expert committee of the University Grants Commission from among universities in India.

The University was converted into a Central University with effect from 9™ April, 2007 as per notification of the
Ministry of Human Resource Development, Government of India.

The University is located atop Rono Hills on a picturesque tableland of 302 acres overlooking the river Dikrong. It is 6.5
km from the National Highway by the Dikrong Bridge.

The teaching and research programmes of the University are designed with a view to play a positive role in the socio-
economic and cultural development of the State. The University offers Undergraduate, Post-graduate, M.Phil and Ph.D
programmes. The Department of Education also offers the B.Ed Programme.

There are fifteen colleges affiliated to the University. The University has been extending educational facilities to students
from the neighbouring states, particularly Assam. The Strength of students in different departments of the University and
in affiliated colleges has been steadily increasing.

The faculty members have been actively engaged in research activities with financial support from UGC and other
funding agencies. Since inception, a number of proposals on research projects have been sanctioned by various funding
agencies to the University. Various departments have organized numerous seminars, workshops and conferences. Many
faculty members have participated in national and international conferences and seminars held within the country and
abroad. Eminent scholars and distinguished personalities have visited the University and delivered lectures on various
disciplines.

The academic year 2000-2001 was a year of consolidation for the University. The switch over from the annual to the
semester system took off smoothly and the performance of the students registered a marked improvements. Various
syllabi designed by Boards of Post-graduate Studies (BPGS) have been implemented. VSAT facility installed by the
ERNET India, New Delhi under the UGC-Infonet program, provides Internet access.

In spite of infrastructural constraints, the University has been maintaining its Academic excellence. The University has
strictly adhered to the academic calendar, conducted the examinations and declared the results on time.The students from
the University have found placements not only in State and Central Government Services, but also in various institutions,
industries and organizations. Many students have emerged successful in the National Eligibility Test (NET).

Since inception, the University has made significant progress in teaching, research, innovations in curriculum
development and developing infrastructure.



About IDE

The formal system of higher education in our country is facing the problems of access, limitation of seats, lack of facilities
and infrastructure. Academicians from various disciplines opine that it is learning which is more important and not the channel of
education. The education through distance mode is an alternative mode of imparting instruction to overcome the problems of access,
infrastructure and socio-economic barriers. This will meet the demand for qualitative higher education of millions of people who
cannot get admission in the regular system and wish to pursue their education. It also helps interested employed and unemployed men
and women to continue with their higher education. Distance education is a distinct approach to impart education to learners who
remained away in the space and/or time from the teachers and teaching institutions on account of economic, social and other
considerations. Our main aim is to provide higher education opportunities to those who are unable to join regular academic and
vocational education programmes in the affiliated colleges of the University and make higher education reach to the doorsteps in rural
and geographically remote areas of Arunachal Pradesh in particular and North-eastern part of India in general. In 2008, the Centre for
Distance Education has been renamed as “Institute of Distance Education (IDE).”

Continuing the endeavor to expand the learning opportunities for distant learners, IDE has introduced Post- Graduate
Courses in 5 subjects (Education, English, Hindi, History and Political Science) from the Academy Session 2013-14.

The Institute of Distance Education is housed in the Physical Sciences Faculty Building(First floor) next to the University
Library. The University campus is 6 kms from NERIST point on National Highway 52A. The University buses ply to NERIST point
regularly.

Outstanding Features of Institute of Distance Education :

(i) At per with Regular Mode.
Eligibility requirements, curricular content, mode of examination and the award of degrees are on par with the colleges
affiliated to the Rajiv Gandhi University and the Department(s) of the University

(i) Self-Instructional Study Material (SISM)
The students are provided SISM prepared by the Institute and approved by Distance Education Council (DEC), New
Delhi. This will be provided at the time of admission at the IDE or its Study Centres.SISM is provided only in English
except Hindi subject.

(iii) Contact and Counselling Programme (CCP)
The course curriculum of every programme involves counsellig in the form of personal contact programmes of
duration of approximately 7-15 days. The CCP shall not be compulsory for BA. However for professional courses and
MA the attendance in CCP will be mandatory.

(iv) Field Training and Project
For professional course(s) there shall be provision of field training and project writing in the concerned subject.

v) Medium of Instructions and Examination
The medium of instruction and examination will be English for all the subjects except for those subjects where the
learners will need to write in the respective languages.

(vi) Subject /Counselling Coordinators
For developing study material, the IDE appoints subject coordinators from within and outside the University. In order
to run the PCCP effectively Counselling Coordinators are engaged from the Departments of the University, The
counseling-Coordinators do necessary coordination for involving resource persons in contact and counseling
programme and assignemt evaluation.The learners can also contact them for clarifying their difficulties in then
respective subjects.



SYLLABUS

Objectives :

1. To enable the students know the social context of education

2. To familiarize the students with relationship between education and socialization
3. To enable the students understand culture in the context of culture

4. To make the students analyze factors for social change and mojdernisation

Course Content :

UNIT 1. Social context of Education:
- Meaning, Nature, scope of educational sociology
- Sociology of education
- Equality of education

UNIT II. Education and Socialization:
- Agents of Socialization : Family, school, community, peer group
- Education as a social sub-system
- Education and the community with special reference to Indian society
- Social groups and their implication, group dynamics
- Education of the socially and economically disadvantaged section

UNIT I1l. Education and culture:
- Meaning of culture
- Dimensions of culture and its importance.
- Cultural change, lag, diffusion and integration.
- Cultural conditions for learning and aculturation.
- Social stratification and social mobility and Education

UNIT IV. Education and modernization:
- Concept, factors and conditions and constraints of social change
- Education as instrument of social change
- Meaning of modernization
- Role of education in modernization.

Practicum

1. Social survey

2. Sociological determinants of education

3. Group dynamics and sociometry

4. Seminar on National and Emotional Integration



INTRODUCTION

Sociology, according or Duncan, is the scientific study of dynamic processes
of interactions of person and the patterns these form in relation to biological,
psychological and cultural influences. Thus, sociology studies social phenomena,
social organizations and cultural patterns. It seeks to discover the laws that govern
social relations and the forces that develop the personality of the individual.

As you know, the book is divided into two parts. the part concerning
sociological perspectives deals with various aspects of educational sociology-the
social context of education, agents of socialization, the impact of social groups on
education systems, the close relationship between education and culture, social
stratification and the function of education as an instrument of social change.
Social interaction is the foundation of society. The book discusses the development
of groups and the characteristics of group dynamics. Numerous thinkers have put
forward various theories of socialization; some of the important theories are
discussed in this book.

This book—Sociological Perspectives of Education— has been designed
keeping in mind the self-instruction mode (SIM)format and follows a simple
pattern, wherein each unit of the book begins with the Introduction followed by
the Unit Objectives for the topic. The content is then presented in a simple and
easy-to-understand manner, and is interspersed with Check Your Progress
questions to reinforce the student‘s understanding of thetopic. A list of Questions
and Exercises is also provided at the end of each unit. The Summary, Key Terms
and Activity further act as useful tools for students and are meant for effective
recapitulation of the text.

This book is divided into two parts. A and B. Each part contains 4 units:
Part A : Sociological Foundations



Unit — 1 Social Context of Education

Structure

5.0 Introduction
5.1 Unit Objectives , )
5.2 Meaning, Nature, Scope of Educational Sociology
5.3 Sociology of Education
5.4 Equality of Education
5.4.1 Right to Education (RTE)
5.5 Summary
5.6 Key Terms .
5.7 Answers to ‘Check Your Progress
5.8 Questions and Exercises
5.9 Further Reading

5.0 INTRODUCTION

n derived from the two words: Societus’ which means

The term “sociology’ has bee Thus, from an etymological point of view

society and ‘/ogos’ which means science.
‘sociology’ is the science of society. .
ho is known as the father of sociology usec! the term
‘sociology” for the first time in 1937, while delivering a_Sfaries of lectul;)es- HZ mtrocliuceg
sociology as a fundamental science in his book Positive Philosophy and employe

scientific methods to collect data about mankind. It lead h
Education is one the most significant sources of divelqz:;e:;d;ne?t ISJ stl:)atlle

development of the person, the family, the soclety. an(fi‘ t i e:nd The foﬁndation o};

begins at a very tender age and there is no de_ﬁned line for ; Suow.ed L

every nation is based on the pattern Ofedlfcam_mfﬂ. SYRbEl 2

of the educational institutions in developing civilized citizens. .

n about the meaning, nature and scope of educational

the meaning of sociology of education and equality in

Auguste Comte, W

In this unit, you will lea
sociology. The unit also COVErs
education.

5.1 UNIT OBJECTIVES

After going through this unit, you will be able to:

2 dl P’ ti 1 S iol
A i eanin nature and scopc of educational sccC o
Explam the m £, gy
e Discuss SOCiOlOgy of education

e Describe the meaning of equality of education



5.2 MEANING, NATURE, SCOPE OF
EDUCATIONAL SOCIOLOGY

——

Educational sociology is a synthesis of education and sociology. It is the study of the
principles of sociology of education. It is a science born of sciences. According to E’
George Payne, educational sociology is ‘an applied science in the field of sociology -
It is concerned ‘with the effect of learning on group life and in its turn the effect of
smaller group life upon the larger group’, since the subject matter of educational
sociology is the process of social interaction. ‘Of both the individual and his social
environment’, says F.G. Brown, it is “‘neither education nor sociology alone; it is
education and sociology when these are both considered as a total educative process’-
Educational sociology utilizes all that has been learned in both fields but joins them in

anew science which applies sociological principles to the whole process of education,
including subject matter and activities, method, school organization and measurement.

Nature of educational sociology

Educational sociology is not merely theoretical, i.e., it does not merely study the forces
of interaction between the individual and the society or the group, but it is also practical

because besides studying the interacting forces, it tries to regulate and control the
interacting forces.

It is the job of educational sociology to find out ways and means as to how to

manipulate the educational process to achieve better personality development and
thus better social control.

Differences between educational sociology and sociology of education

Importance of educational sociology

There is, explains Brown, a constant interaction of the individual and his cultural

environment. He is influenced by it, Th; .
. . I'h1s constant . .. ot
matter of educational sociology, is the basic teraction, which is the sub)®

: €
B pattern of life. Any attempt, theref”
S;}_’s rown, o understand and foster the development of th 'yd' . | and V¢
etiort to provide the means and agencies for © individual an
an analysis of this two-way process in which

him are in continual interaction, the individual and the forces exter®®

Also, this interaction d
social forces around him lfllli l:;?(:ﬁblg. Man must be abje to control the physi®®
for existence. By his o fall a passive vietim in the continuous ®

television. But these physic?' " jv¢
i atOml ] €S€ p y

let loose on him ang destroy him ¢ energy, unless directed by him wiselys wol g
and urgent problem of day, :“d his socja] Organizations. This is the vitah & ,a#*
of controlling humgy, behavig S Tiever before, man must learn the ways 2" gt
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Moreover, the knowledge of a total social life enables a child to choose his own
patterns of social behaviour, to control his own behaviour patterns and of other
?ndividuals and groups. One’s attitude towards state, religion and other communities
is often the product of group associations. Anintelligent study of these attitudes should
guide one in adopting the right social attitudes.
have, no doubt, probed and gauged the less
d us to understand him better. But man is an

integral member of the many groups amongst whom he lives and moves. He cannot
be understood independently of these: family, church, community, nation, means of
communication, folkways and more. It is no longer enough for us to understand the

individual without knowing or understanding the interacting forces that are working

on him. Education must, therefore, go beyond the individual and reach out into the

total social milieu.
There is a two-fold approach to

. Also, biology and psychology
tangible forces within man and helpe

the study of the development of the child; one
fFOm the viewpoint of the individual, and the other from that of the society. The
individual approach is studied by biology and psychology, while the ‘societal’ approach
concerns sociology. It is, however, contended that the individual approach is inadequate
and incomplete, and must therefore, be reinforced by the societal approach also.
und to be incomplete in explaining

Both biology and psychology have been fo ] :
human behaviour and therefore need to be supp]emented by educatlo-nal sociology. It
Was claimed in the beginning that biological factors had a direct bearing upon human

behaviour. The ‘mechanistic school’ held thatan individual was the product of innate

characteristics and influences—both animal and human—which were beyox.xd his
control. But recent research has revealed that these were not the sole or primary
factors, but only a part of the infinitely complete forces that develop and mould the

Individual. Some of these forces ar inherited and predetermined; some are capable
of modification to an appreciable extent; while others are the product of environment.

. Psychologists, on their part, hold that human behaviour i.s determined by
stincts, The “instinctive behaviour patterns’ are unlearned, rfelatlvt?ly stereotyped
and automatic. But observation of dogs, 3pes and infants Sﬂ:n_l“li, including the learning
Process, the nature of response t0 2 specific action, conditions the: behaviour o.fman
OTanimal, Therefore, environmental factors and motivation areas important as innate
Characteristics in the development of the individual. Psychiatry too has moved far

away from what Freud thought it t0 mplex factors which are the

be —to unravel the co!
Causes of behaviour. Now psychiatry takes the whole physical and cultural background
to consideration.

Scope of educational sociology

. as we have seen above, is the constant and

The subject of educational sociology; - :
| and his cultural environment or the basic pattern

Ynamic interaction of the individua
P Dodson, interested in three things: total cultural

Of life. It is, therefore, according to : 5 .
Miliey, the school as its 28enCY and the educational process that conditions personality

de"’f"lopment.
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e The social milieu can be broken up into, what Payne calls, ‘SOC“‘:i
independencies’. These are institutions, social groups, social.custorr{s a“w
conventions. Through these the individual gains and organizes his experienc
and these influence the evolution of the educational system because 1t cqfllps
the youth with knowledge and character to function and fit into socnen{- __
Educational sociology deals, therefore, with groups like the family, school,
team, club, union, community, church, state and the world.

* In the second place, it is concerned with the sciences which help to understand
its function in its various aspects. It is consequently not concerned with aspects -_
of any science which does not condition personality development. It is, howeve® j;
concerned with the school which is a specific educational agency as well a5
with other social agencies like the family, the play group, the church, school |
union; club, social customs and the mode of living, which all of which contribut®

to the development of personality. The personality of an individual first develops
in the family through the process of interaction. The business of educationd)

sociology is to discover the area of interaction within the family and then in the
school or elsewhere. Sociology would, however, confine itselfto the history of
the development of family and its various patterns. Sociology deals with socia!

theory and group phenomena, but ignores the educative process and thﬁ{
educational agencies.

e Nextto sociology, educational sociology is related to educational psychology-
Both of them deal with the school as the agency of education. Both seek t
determine and influence the school’s effect upon individual behaviour. Bf’tm
are applied sciences. Educational psychology is applied to learning, while ﬂ‘f
other studies impact the effects of learning. The latter deals with individua!®

relation to society While the former is interested in the techniques of buildi”g-j'
new habits into the child. The latter r

. egards school as a social institution, 2P°
f’f- total s?cla] milie; a form of collective behaviour and so shapes its Cmﬁcu]lmh;‘
its t‘_"a_Ch“_lg H_letht)fis and its organization so as to prepare children for ff”"

parfncxpauon nsocial life. In short, the former deals with the process Ofleamlﬂg'l ?
while the latter deals with the problem of personality or behaviour. of

* Psychology has been delving deep into the human mind to discover its P%° alvﬂ
f:dtt:i?; but expenmeptal studies of infant behavioyr conducted by Gesel % 3
as well t:sﬂllaeycg]rfjll?on that ‘infants are individuals - indviduals in the i

1 11d° o .
gradual growth, gh " The child’s personality is the product of SI°

o0

wthi o’

is essentially th ental growth is o patterning process, becaus® the i

- Hally the sum tota] of 5 growi . 4 oS g

most significant recept deve] ng multitude of behaviour p2 o0 i
- : (S (V) 7 S ‘Hy

Increasing recognition of enu Pment in psychology, says Brown, h2 f

and in the specific proc oo ronmental factorsin the development Ofpeﬁool"gi -:
and sociology is no sh

© i . cl‘l 155

alljstzi]:“;;mmg. The borqerllne be.tWeen rl;syi 9 p

these environmentg| £ &Y. Moreover, educational sociology . rS"s‘p p

data that forms th |, 3(:‘t0rs in the interest of interaction. Biology © po¥ 6

laws of heredity a; q _aslS of individua| behaviour. Sociology studlesi o M
85 individuals op 5 Sgr Pulses determine an individual’s interactio® oy’ py

) ou - ,
t influence thig inter. Ps. Educationa] sociology goes a step

action . >J S
O in harmony with social ideas.




Aims of educational sociology

Educational sociology, according to Herrington, has four specific aims. They flow
from the larger aim, i.e., to achieve better personality development by influencing the
processes of education. The specific aims deal with the various aspects of the total
social milieu as well as the means, the methods, the curriculum and the agencies of
education. The achievement of these aims is essential for the achievement of the
larger aim. Educational sociology should explain (a) the role of the school in the
community, (b) the role of the school and (c) the social factors influencing schools.
Secondly, it should understand democratic ideologies, cultural, economic and social
trends that influence formal and informal agencies of education. Thirdly, it should
estimate the social forces and their effects upon individuals. Fourthly, it should socialize
curriculum. Lastly, in order to achieve these aims, educational sociology should
encourage research and critical thinking, and adopt the results thus obtained.

_5_-_3 SOCIOLOGY OF EDUCATION

d cultivating various physical, intellectual, aesthetic

Education means developing of an
urkheim defines education as ‘the action

and moral faculties of an individual. D
eXt._%rcised by the older generations on those W/
object is to awaken and develop in the child, thos

 Values which are required of him, both, by his society as a whole and by the milieu for

which Fe is specially destined. It is a social process. Education is imparted by both,
formal and informal means. It is an important means of socialization.

of education says, ’education develops man’s
he may be able to enjoy the contemplation of the
Supreme truth, goodness and beauty, in which perfect happiness essentially consists’.
Durkheim further conceives education as socialization of the younger generation.
ACCOrding to him, it is a continuous effort to impose on the child, ways of seeing,
feeling and acting which he could not have achieved spontaneously.

e physical, intellectual and moral

Aristotle’s famous concept
faculties, especially his mind, so that

Education as a social process
]

Education js viewed as an integral fragment of socialization. Such a process of social
learning i continuous. Education s also considered an agent of cultural transmission.
The elements of culture are transmitted from on¢ generation to another, through

ng knowledge but also inculcates the

education, Education not only helps in acquirt owledg : _
Values of morality among individuals. Educational institutions are instrumental in

Shaping the personality ofindividuals and also formulation of ideologies. On the whole,
education helps in reforming the attitudes of individuals and encourages them by
Inculcating a spirit of competitiveness in them.

Primitive and ancient societies had no educational institutions. Children learnt
from their surroundings. Schools appeared when culnues.becarfle t.oo complex for
the learning to be handled within the family. Thus, e_ducat.nomixl 1r.1$t1tutions grew as
fime passed by. In India, the historical roots of educational institutions are refen_‘ed Fo
in the gyry-shishya tradition. In this tradition, students had the advantage of being in
Personal contact with the teacher. The image of the guru was personified and the

Students were obliged to the gurt Of teacher.
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Sociological perspectives on education

From a functionalist perspective, it is preferred that education contributes_ to
maintenance of the social system. Emile Durkheim saw the major function of educatio?
as transmission of society’s norms and values. He maintained that the society ‘fan
survive only if a sufficient degree of homogeneity exists among its members. Educafilf’“
functions to strengthen this homogeneity by maintaining a balance of these similarifis
in an individual, since his childhood. Due to these similarities, the demands of 1ife l:
all individuals are similar. Cooperation and social solidarity would never have exlS.te

in the absence of these essential similarities, would not be possible. Drawing

conclusions from Dukheim’s concept, the American sociologist, Talcott Parsons, gave
a functionalist view of education.

Parsons put across the theory after the spread of primary socialization withiné
family, the school assumes the role of a central socializing agency. School bring$ the
family closer to the society. It prepares the child for his role as an adult. Davis 2%
Moore shared Parson’s view with reference to education. They too consider®
education to be useful in providing suitable roles to individuals. However, they ho!
the educational system directly responsible for creating divisions in the society.

According to Davis, the education system has proved that it is able to seled
people on the basis of their capacities and allocate appropriate positions to ther®
Thus, the process of educational filtering organizes and categorizes individuals ¢
the basis of their skills and capacities. The people with the highest level of talent g N

_thehighest level of qualification. Consequently, this leads them to better occupg_tiﬂ’is'
which are most important in terms of functions to the society,

ty.
. _ ' .
. .Ho;.revel‘,‘t.he I\I/farxlan perspective provides a radical alternative t0 L
nctionalist position. Louis Althusser presents a ge n
of education, from a Marxian P S48 nera?l framework for the a o
, perspective. Being a section of the superstructur®

infrastructure finally gives shape to education. A, . i i 3ﬁ{$
: -According t pene* |
only the ruling class. For survival and 8 {0 him, education

prosperity, it is very i oduce_ |
power of labour, Two steps are involved in th Y ¥ important to repr i
|

J

e
cov"

Ivan Illich has beep critical of

In Deschoo!ing Society, wh

incapﬁbility of s Which w

- 1 ed
both, functionalist and liberal views Ot;les o
chools i m

atchj ° Publi.shed in 1971, he rai§e§ 158 chools -
18 educational ideals. In his opinio™




ll'fstitutions that teach students about various means of exploitation. According to
him, schools instigate compliance to the society and create a belief in students, to
accept the interests of the powerful. However, real learning can never prevail through
aset of instructions. It can be inculcated only when an individual is involved in every
part of the learning process, on his own. To conclude, the majority of learning processes
require no teaching, Illich blames the educational system as the main cause of all
problems that have emerged in the modern industrial society.

School teaches the individual to delay authity, assume isolation, to absorb
‘_’«ﬂd accept the services of the institution and neglect his own needs and wants. He is
instructed to view education as a precious product such that it should be taken in
large amounts. He, however also presents a solution. According to him, to resolve
this issue, it is important to abolish the present system of education, since schools
form the base of education. Deschooling is the primary step towards the liberation of
mankind. Finally, Illich confirms that «deschooling’ will create a society where every
man can be truly liberated and can experience a sense of fulfillment.

Education in the context of social control and social change
The general character of formal education has undergone a rapid change through
logical development today is quite unlike the

modern science and technology. Techno i
development that took place in the 19th century. Unlike the present day society, in
ancient societies, education was considered as the learning related to a way of life.

However, in primitive societies, the terminology of science comprised the production
and distribution of labour. Formal education quicketis the overall process of education. |
However, it is incapable in transmitting any practical knowledge. In societies of the

Tecent times, the content of education more scientifically inclined and less scholarly.

Thus, it can be concluded that education in modern societies inculcates freedom of
thought and values that have an important role in streamlining the attitude of an

individual,

It has been argued that educ
but rather it is an instrument Whic
Innovations in the education system
.[nd_ian society has deep-rooted customs an
In the Indian lifestyle. Changes are resiste

Values and beliefs.
Educational sociology and sociology of educationare closely rel.ated disciplines,
S0 much so that they are sometimes confused with each other and used interchangeably.
f subjects under study.

Owever, they are actually very different, in terms 0
The sociology of education is the study of how public institutions and individual

€Xperiences jnfluence education and its outcomes. Sociology of education is actually
the study of the evolution of public schooling system and its effect on modern industrial
Societies. It comprises topics like further education, adult education

higher education,
and continuing education.

oes not bring about social change,
h performs the functions that are entrusted to it.
may lead to structural changes in the society. The
d traditions which are strongly embedded
d because they conflict with traditional

ation by itself d

On the other hand educational sociology is the discipline that is concerned
With the various methods that will help provide better education to society based on
and society. Educational sociology considers both

an in-de ture
pth research of our ¢t ee . - .
the sociologists and the educationists in 1t study. This makes the subject an invaluable




. . . : and
asset to all the students and researchers of social sciences, especufxlly soc:lolot;gl)(!1 vo \
education. It is generally believed that those who are involved in 2 deep S
education will benefit more from the branch of educational sociology.

The scholars of the sociology of education consider education to bea lal'g"flnyt
hopeful human effort symbolic of the fundamental human aspiration for improvemf3 .
and betterment. It is interesting to note that the experts of the sociology of educatlo
believe that education is viewed as an endeavor through which children can develop

as per their individual requirements. The potential in the children plays a great partit
the role of education.

-

5.4 EQUALITY OF EDUCATION

e

Equalization is important in every section of the society. It binds together the peOPl°
of vivid nature and culture and helps in building social, cultural and national integratio®
Just like other sectors of the society, the concept of equalization should also lie in the
educational system of the country. It is good to have equalization of e:ducational
opportunities for the progress of the country. While discussing the aspect of equalizatio?
of education opportunities, the Kothari Commission has stated that ‘One of the mo$'
important objectives of education is to equalize opportunity, enabling the backwart
or un-privileged classes and individuals to use education as a lever for the improvemen
of their condition. Every society that values social justice and is anxious to improV!
| the lot of the common man and cultivate all available talent must ensure progressiv'

equality of opportunity to all sections of the population. This is the only guarantee f0

the building up of an egalitarian and human society in which the exploitation of 9
weak will be minimized.’ '

For all of us, it is important that we know the clear difference between t
concept of equality ax_ld equity and not confuse between the two. Equity refers '
fairness that may require different treatment or special measures, for some persons ¢

. &
groups whereas equality refers to the same treatment in dealings qQuantities or V2 ¢

Equity involves fairness and moral values, which has made it a reaso® K

tension and battle amongst all mankind since times immemorial, It even poses 10

programmes in this regard. the Indian Government has also starte

There are varj

factors could be g‘;g::l ;{:ﬁgfpthattlead to inequality in education. Some °° i
—l . . e > -OUut rat ity in SC

ss|| i52ls0a major hindrance in eqy; ¢and lesser enrolment, Inequality i

ty and equalj :
Gender ty of education.

rﬂfnﬁ

dé
I . ef
:f;ﬂilsc:] SPecial needs, it is jugt g important in the ¢25¢ of ge- 1l
learning approaches ofboy: ;l?:ll;lll ogcasious fair to treat everyon€ it:?e :;ly, L’;‘;
enders s differ and differe” “qe
f' e ev;n approach, analyse gy solve both genders learn b ssrl; |
J problem faced more by femaleg problems differently. Sexu Owef
esteem leading to inter. than by

males a rassmen
gender quity troubjeg nd sexual ha

Like in the case of
too, to take note th

s¢




_ Today, the treatment meted out to the genders comes from gender perceptions
built over the years and those that existed years back. Equality among gender stems
f“_)m their already existing equality among races. In existence are various
misconceptions regarding women, for example they cannot learn as well as men do,
they are incapable of voting like men, or they just cannot take decisions of importance

like men can. Even though the society in the present times does not see women in the

Same manner, yet there remain a few negative undertones and unintentional biases

regarding women and education embedded within societal messages.

Special needs |
Itis probably quite difficult to accommodate children with special needs with equity
uld be that despite the fact that they all are keptin

and equality. The reason for this co

a single category, individually their needs do differ. Besides the monetary cost of

acc‘_’mﬂwdating students with special needs, the cost of time also exists. To obtain

equity and inclusion of children with special needs, youneed to do the following:
output features

* Ensure equal access by putting in place both input and
* Train educators and make them aware

* Get students ready for real world :

Not that each bit of technology set up in the schools can be made ready for
children with special needs but it should be accessible. Educators should have
awareness about that which can be made available for children with special needs
and they must also be equipped with knowledge of how to apply accommoda-tions to
children with special needs. Both schools and districts need to participate actively in
developing the curricula. Let us ook at the meaning.of some terms associated with

®quity in education -

E(_lllal access: This implies impartiality in p
this could be caused by the legal or physical b
Equal educational opportunities: This implies providing each student with the same

IIeatment, opportunities, and resources.

Eq‘!it“ This implies making available educ
Justice, and fairness. o . o
Et_luc'aﬁona] Equity: Educaﬁonﬁi equity has its basis imhc_principles of JU§uFe and
Rirness for every student when it comes to success, t.rea.trnent, providing of
OPPortunities and allocation of resources. With these principles, there is a high
Probability of there being equality for each student in-terms of educational results
€Venin diverse groups. Each of the strategies applied ar® systematic, carefully planned
and with a clear focus and have as their basis the core learning — teaching core concepts.
' ' nts identified in the process of attaining excellence
in edug:?;;ﬁzzi;;nt:ziﬁgz:;on of effective and equitable practices in school.

et us look at these seven components: '
‘ ties being made available to every student to

(i) Access: thi opportuni
ccess: this refers to 0PPO ious aspects associated with the process of

tak . of the varl gese . . .
edui :t?;l 11;5 e:f;llll :::n ncluding resources and facilities of learning pertaining

to co-curricular and extracurricular programs.

roviding opportunity. The hindrance to
arriers imposed on access to education.

ational opportunities with impartiality,




ructional
!

. : £ positivity
ii) Instruction: refer to those instructions that will promotft an 11:12:53;[ Equitabl"'
® for diverse groups as well as create a strong commitmen
. . . o
teaching-learning environment. ' eral o9
ili) Materials: It is of prime importance to keep the use of learning rtrll1 oy bisS
= learning aids to a minimum if it cannot be avoided all t-oget.hel', s0
in language, pictures, graphics, content etc. can be minimized. s y
s ) ‘ ) i
(iv) Assessment: There should be a checking of and accounFmg for gl nfs ad
the cultural background and style of learning of the vanousvstu e i o0t
should form a firm basis for aligning the assessment with currl
instruction of the school and its various goals of improvement.

o with stude?®
i i i i iased and are relating with st
teractions: Itis possible that attitudes arebla}s. a .
® 1!il::\.rz:.:ied manners, based on factors like ethnicity, ability, sex and race

o i
(vi) Attitudes: Attitudes should be monitored for prejudice and bias, which Wl; o
or not intentional, are capable of creating discriminatory behaviour an

affect the performance of the student.

ii) Language: there is need to regularly monitor for overt or subtle biases i
o have the power to reinforce, create, or influence prejudice to languages.

Causes for inequality of educational opportunities

The various causes for inequality of educational opportunities are:

. #
* Lack of educational facilities: There are many places and areasin the c(;:sﬂ ‘
where educational institutions do not exist. Children residing in those ar /

e ol
not acquire similar kind of chance as children who have the amenities in
countries or other states. /

: ity do’

¢ Poverty: Children coming from the poor sections of the commllm'tyﬁ b

have the same chances to study in the neighbourhood of an educational 1057 |
as the ones who come from affluent family.

* Difference in the standard of
values of colleges and schools
from rural educationa] institut
professional courses are made

. in?
educational institutions: lefereﬂcio |
lead to educationa] inequality. StudentS”

\ 1g8107
10ns do not match up well when admiS :
onbehalf of selection tests. 6!

st |
ov”,
ments: An adolescent from the rural b 6]‘1”1!

. . 0
rtunity in education is the existen®® o f _
. g 4
* High private costs of . i .on réd t)rfj
the text books, Suppl #ueation: Te Private cost of educat! ef f‘l

ies, : e noul
in public schools, ’ll“)h ¥tc. have Improved very significantly end’

e . . exp
this purpoge Parents are requireq to incur very heavy

'



Steps for the equalization of educational opportunities

Eradication of tuition fees: All nations should work together for the
development of education s that a stage will come when education will become

tuition free.
Free. textbooks at various stages: It is very essential that a programme of
providing free text-books should be given very high priority and introduced

immediately at all stages of education.
institutions of higher education,

Book-Banks: In secondary schools and in
programme of book-banks should be encouraged and developed.
Grants for purchase of books: The best of the students in educational
institution belonging to backward classes should be given grants annually to
obtain books which may not necessarily be text-books.
Scholarships: There should be an adequate programme
that the best use is made of the available talent.
Transport Facilities: Adequate transport facilities may be provided in the
rural areas and for the students of backward classes SO that students are
encouraged to attend an educational institution.

A large number of day study centres

Day study centres and lodging houses:
ersity stage should be provided to

and lodging houses at the minor and univ
dequate facility to study at home.

students who do not have a .
Earn and learn facilities: As2 supplement to the programme of scholarships,
lay must be provided.

facilities for students to earn and P
be provided to the girls.

Special facilities for girls: Special incentives may
Admission policy: Thereis greatneed to introduce an egalitarian element in
admissions to institutions SO that students coming from rural areas are not
handicapped due to language or some other factors.

Special assistance to packward areas or states: At the national level, it should

be regarded as the responsibility of the Government of India to secure
equalization of educational developmentin the developing statcs. Thenecessary
programmes for this including special assistance to the less advanced states
should be developed.
Compensatory and remedial education: Compensatory education means
provision of such special training and incentives as would compensate for the
initial disadvantages experienced by the children of the culturally, economically
The compensatory measures include free school

and socially deprived groups: )
also includes remedial classes. Such a

uniform, text-books, meals etc. It . ‘ '
treatment is likely to be very useful for their educational, emotional and social -

development.
Common school system: A system of common school for education should

be developed. It should be preserved and maintained at a stage of excellence
gis avery helpful step towards eradicating the separation

and competence. Thi owards eraci
that exists in our society between the educational institutions for the poor and

of scholarships so




: i gystem
those for the rich ones. The exiting ‘caste’ system in the educational sy
should be gradually abolished.

5.4.1 Right to Education (RTE)

Vs ot condary
As quoted from the report of Committee of CABE on ‘Universalization of S :nm atof
Ed;lcation’ (setup by the Ministry of Human Resource Development, Gove
India): . -
The Constitution of India, under the original Article 45, directed the Stzltﬂt g}
endeavour to provide, within a period of ten years from the commencemen

this Constitution, for free and compulsory education for all children until they
complete the age of fourteen years.

This provision implicitly covered Early Childhood Care and Education (incll;d:é
pre-primary education) for children below six years of age and eight years of_ elemg 16
education (Class I to VIII) for the 6-14 year age group. The priority given by ¥

. . 10
Constitution to this provision was clearly evident from the time-frame specified there
no other clause in the Constitution carries this sense of urgency.

Yet, the State managed to ignore the agenqa of Universal Elem;ntary Educ'a;_ﬂo‘;
(UEE) for four long decades just because Artlclle 45 was placed in Part IV o o
Constitution i.e. Directive Principles of State‘Poh.cy and, therefore, was seen as W
being justiciable. It was only in 1993 that the situation changed dramatically whenﬂl1 !
Supreme Court, in the case of Unnikrishnan J.P. vs. State of Andhra Pradesh !
others, gave all children a Fundamental Right to “free and com.pu!sory educatloIjj
until they ‘complete the age of fourteen years’ and stated that this right ‘flows
Article 21°i.e. Right to Life. In the context of this Committee’s Terms of Refere®

it may further be noted that the Supreme Court in the same judgment ruled th'at, ﬁ:lf:j:
the age of fourteen years, the Fundamental Right to education continues to exist b
‘subject to limits of economic capacity and development of the State’. o
Itis this historic interpretation of the Constitution and similar judgments c0”"
from the highest judiciary of the land tha

t
teventually persuaded the Governme”
India to constitute the Saikia

0¥,
Committee of State Education
report in January 1997 recq

» Ministers (1996) wbd@d
mmended that the

“Constitution of India should be 20 o
to make the right to free elementary educati

S
the passing of “The Constitution (Elgjlll"a g

efv, |
more than half a cep ia’s independ% ¢
In the process, however, the int tury after India’s i |

. b
htto early childhogg care and mary © 198
the signifi P
e fhns t;;f:lniﬁz.atta(:hed to this agenda ip the National Policy on Educati®
—
Establish th ACTviTy o
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Dip You KNnow

It was not until the 19th century that the concept of society was finally
separated from that of the state, that sociology developed into an independent

study. The term sociology was coined (1838) by Auguste Comte. He

attempted to analyze all aspects of cultural, political, and economic life and

to identify the unifying principles of society at each stage of human social

development.

e ——

——

55 SUMMARY

* Educational sociology is 2 synthesis of education and sociology. It is the study
It is a science born of sciences.

of the principles of sociology of education.

* Educational sociology is not merely theoretical, i.e., it does not merely study
the forces of interaction between the :ndividual and the society or the group,
but it is also practical because besides studying the interacting forces, it tries to

regulate and control the interacting forces.
* The knowledge of a total social Jife enables a child to choose his own patterns
atterns and of other individuals

of social behaviour, to control his own behaviour p
and groups. One’s attitude towards state, religion and other communities is
often the product of group associations. An intelligent study of these attitudes
should guide one in adopting the right social attitudes.
* Both biology and psychology have been found to be incomplete in explaining
mented by educational

human behaviour and therefore need to be supple:

Sociology.

* Educational sociology, according to He .
flow from the larger aim, i.e., 1 achieve better personality deyelopment by
influencing the processes of education. The specific aims deal with the various
aspects of the total social milieu as well as the means, the methods, the

curriculum and the agencies of education.

* Education means developing of and cultivating vax'ioqs physical, intellectual,
aesthetic and moral faculties of an individual. Durkheim defines education as

‘the action exercised by the older generations on those who are not yet ready

for social life.
* Education is viewed as an integral fragment of socialization. Such a process of
Education is also considered an agent of cultural

social learning is continuous: ' :
transmission. The elements of culture are transmitted from one generation to

another, through education.
* From a functionalist perspectivc, it is preferred that education contributes to

maintenance of the social system- Emile Durkheim saw the major function of

education as transmission of society’s norms and values.

® The general character of formal education has undergone a rapid change through

modern science and technology- Technological development today is quite unlike

rrington, has four specific aims. They




tional

the development that took place in the 19th century. Unlike the present day

- o . . . ted
society, in ancient societies, education was considered as the learning rela
to a way of life.

« Equalization is important in every section of the society. It binds together thz
people of vivid nature and culture and helps in building social, cultural an ¢
national integration. Just like other sectors of the society, the concept 9%
equalization should also lie in the educational system of the country.

_——

5.6 KEY TERMS

e

* Sociology: Seeks to discover the laws that govern the social relations and the
forces that develop the personality of an individual.

e Educational socio;ogy: The study of the principles of sociology of educatiol

—

5.7 ANSWERS TO ‘CHECK YOUR PROGRESS’

1. Itis the job of educational sociology to find out ways and means as to how 1

manipulate the educational process to achieve better personality developmet*
and thus better social control.

. Educational sociology should explain (a) the role of the school in the communit}
gb) the role of the school and (c) the social factors influencing schools. Second’
it should understand democratic ideologies, cultural, economic and social geo®

tha.t influence f9rmal and informal agencies of education. Thirdly, it shO
estimate the s'ocml forces and their effects upon individuals. Fourthly, it sh
socialize curriculum, Lastly, in order to achi

should enco . eve these aims, educational sociOlt‘tﬁ
urage research and critical thinki "
obtained. inking, and adopt the resul

- ) . - . t :
) If’rl:mltt;v? and anc1e1.1t societies had no educational institutions. Children 1651’:# }
fornﬂ]l ’ ;zﬁg?nimss. i;:hools appeared when cultures became to0 cotﬂ?oﬂs |
0 e . - . . . 1 ‘

. andled within the family, Thus, educational mstl_tut!oﬂﬁ |

the historj L o1 ingtity
are referred to in the gury-shigp, rical roots of educational inst!

. IvanIllich has beep critical of bg

ionals L o
In Deschooling Society, which \tmh; functionalist and liberal views of ¢4" e
incapability of schools i matchin

- 8 educational ideals. In his opinio™ sitati"‘;
According to him, schoops i e - 200Ut Various means of expl® o’

5. Children comip ¢
same chances togsnil:;;nﬂ:}? POOr sectiong of the community do not ha‘;s {bﬁ .
€ nej tuti
ones who come from g ffluent f;gr;l;;urhood of an educational instt® y j
6 B;ig;r :{TE, the constitytiop, makes jt i e
ulsory educar; $ 1t compy] sto g
Cation to g) children unti] tEe :g&: (i)‘:)j:?;:n




5.8 QUESTIONS AND EXERCISES

Short-Answer Questions

1. Differentiate between educational sociology and sociology of education.
2. Explain the nature of education as a social process.

3. Name and describe any two causes for inequality of educational opportunities.

Long-Answer Questions

1. Explain the importance of educational sociology.

2. Give the perspectives of the following thinkers on education:
(a) Durkheim
(b) Davis
(c) IvanIllich

(d) Louis Althusser
3. Outline the steps for the equalization of educational opponupiues.

—~————
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6.0 INTRODUCTION

School, Community, Peer Group

ference to Indian Society

y Disadvantaged Section

f their gender, family, social
1 backgrounds. They are exposeq to diﬁ’eregt child
ve an indelible impact on their personality and
ong children influence and are themselves
er which reinforces differences among
a favourable background and at the
latively disadvantaged

Children in society differ from each. other in terms O

environment, class, caste and racia
rearing practices that are known to ha
Cognitive abilities. These differences am
influenced by classroom processes in a mant
them, facilitating learning among students from
Same time, inhibiting learning among those from a 1€

background.

Here we discuss the processes of education and socialization in traditional
1

families. In this unit we seek t0 understand the manner in which differential sgcialization
Practic . it society shape people’s self-concept and personality, tpereby
¢s and patterns ina in schools. The differences which the

leadin i i ional experiences 1
t al educationa ; ; .
Studen%s ga:irlrfyfz?rlxtlltheir homes to the classrooms have an important bearing on their

Performance and achievement Jevels in education.

\/

6.1 UNIT OBJECTIVES
\ /

After going through this unit, you will be able to:

® Discuss the roles of various agents of s
community and peer groups

ocialization, such as family, school,




ructional
!

« Analyse education as a social sub-system

o Relate education and community with special reference to Indian society
o Identify social groups and their implications and group dynamics

 Discuss the state of education of the socially and economically disadvantaged
sections

6.2 AGENTS OF SOCIALIZATION: FAMILY,
SCHOOL, COMMUNITY, PEER GROUP

Socialization is a term which one often comes across in the writings on sociology of
education. What exactly does it mean? Socialization is a process, whereby peop}e
learn the attitudes, values and actions appropriate to individuals as members of 2
particular social group. Eskimo children, for example, leamn to enjoy eating the raWw
intestines of birds and fish, while Chinese children learn to relish the stomach tissu€
of pigs. Just reading about these things may make us a little uncomfortable because
unlike these people, we have not been educated or socialized to appreciate such food-
Again, girls in India are socialized or conditioned to walk, eat, talk and behave in 2
specific manner. They are encouraged to be quiet, docile, gentle and submissive.
Boys on the other hand, are rewarded for their independent and assertive behaviour.
So, socialization is all about being in tune with what society expects from us depending

on our age, gender, and social background. Socialization occurs through human

interaction. We learn a great deal from our family members, friends, teachers and

f.rm.n all those for whom we nurture affection and respect. We also learn, though to 2

Lﬂ:: t:::?lllltﬁfrh::sm a;hde ;Zop]e' on the street, characters, portrayals, and depictions of

well as through our own bgazme-s and other sources. By interacting with people; 2

observations, we learn how to conduct ourselves “proper’

: 0
_ ‘ ¢ and School, ete. which educate the ", ¢!
?ntenﬁal;]ze the values ang nornl:seﬁﬂ member of go; ety. The process of leafﬂ;iie%
is called the pro - rt : ivein® gt
becomes 4 pall-)t 0::;: i?lfj isc)'c:lallzati(zorl. To interﬁZlIiIzl:di: (:f lfiarél_lt:lg tz 1:1::1? y m?jaﬂ
is basically the learns gog‘l;du:a] S behaviour gng PerSOHalio HTnh:;r:fzre socia’ 50
a particular Broup or socj Oclally desireg val i , b

ety. It m

ue; me 109
ay be def; 8, norms and roles by the ™~ ¢z

hied more comprehensively 85




process of inculcation whereby an individual learns the principles, values and symbols
pates and the expression of those values and

of the social system in which he partici
norms in the roles he enacts. The above discussion leads us to fmfr somme ingpartat

characteristics of socialization:
e Itis alifelong process.
« It helps in the inculcation of principle
system.

e It enables a person to enact certain roles.
e The roles that one enacts are in accordance with what he has learnt from

the process.
e The roles a person enacts are
e The development of the social nature en
social life.
e The nature of what
influence of one’s interaction
e Most human behaviour is learned, n
child to learn and to internalize is call

s, values and symbols of a social

the expressions of his social nature.
ables the person to participate in

one communicates in society is determined by the

with the society.
ot instinctive. The capacity of the
ed the plasticity of human nature.

Schools as agents of socialization
The school, as an agency of socialization developed at the Stage of social development
When division of labour became pronounced and the need to create some special
Institution to educate people for several categories of social activities began to be felt.

ancient India, we had schools like guru ashram, gurukula, the w‘lfara, the sangha,
the patasala and the vidhyapitha, which played a prominent role in the process of
socialization and transmission of the rich cultural heritage of the country. Inthe medieval
Period, we had maktabs (schools) and madarsas (colleges)- The moderq school systemn
developed with the coming of the British to India. '

has emerged as one of the most

In modern industrial society the school system
Potent agencies of socialization. Schools offer two contexts t;or th:l S_tutzients: '1:1116 1(511:;
1S the form herein the context 01 SOC! ization is deci
oom, wherein ecide
al context of the classr al and canbe perceived in

Y the prescrib i d context is inform
. ed curriculum. The secon
¢ interpersonal relationship of students with teachers and those among the students.

Talcott Parsons (1959) in his essay the ‘School Class as3 Schial system’ argues that
the school as a social system performs four important functions simultaneously:

a. Emancipation of the child from the family.

b. Internalization of social values and norms,
the family.
¢. Differentiation of the

at a higher level thanas available in

school class in term of actual achievement.

d. The selection and allocation of human resources into the adult role system.
By going through this process the child acquires the yaluqs of industrial society
like achievement orientation, discipline, Jiberalism and rationality.

Origin of the term school
4. Probably it originated from the

rm school originate !
the pages of history we will find

Lisnot known from where the t€rT
reek word “Skole’ which means Jeisure. If we open




nal

that in the ancient civilizations of India, Greece, China and Egypt, .materlal lpr(;?:grtllz
increased to a great extent as a result of which leisgre became avallab}e 1at' ear il
people belonging to the upper classes in ’Ehe society. To spend their eIS'U it
profitably, they developed a special institution to educate themselves. The mf s
came to be known as school. Thus, the school system developed out of s ré)the
economy. Due to further development of material resources, the school became 2
most important agency of formal education in modern times. It has becom.mes
predominant mode of transmitting culture everywhere in the world. In modern ti n(i
the school has been used as an important agency of formal education to preserve

: v 3 S
strengthen the cultural heritage of a society to control ideals, values, beliefs, custom
and traditions.

Functions of the school

The school, as an active and formal agency of socialization performs the following
functions:

a. Conservation and Perpetuation of Culture

The most important function of the school is that it should conserve the existing social
culture, which was won at a great cost of time and suffering. The continuity of social
life can be maintained by the school by transmitting the customs, traditions, values

and experiences of the society from generation to generation. Thus the school can
teach the minimum general culture and civilization.

b. Promotion of Civilization

Conservation and transmission of culture from one generation to another is not thé
only function of the school. The school im

parts adequate training for the enrichment
and modification of culture. As a result of which abetter and happier society can b°
established. Thus the school transmits cultural heritage and recognizes and deconstruct®
human experience for the promotion of

culture and civilization.
¢. Deployment of Cultural Pluralism

School is an institution, where children belonging to different religions, castes, creed®
and social hierarchy read together and mix freely with each other, in a friendly
atmosphere. They also develop sympathy, co- i

views of others in a natura] way. Thus th

: € school acts ag ap agency
develop cultural pluralism among the students, il important 28

e. The School develops spirituality ’ ,

Instruction i 0
ofan acv:r):gléltzzfn?;?;,mfOP?QE;““M1 feeling in the individuals. The atmos?hf;l-

Sut . .. . . - Al
But schools cannot afford to 'gnoreet{?r de\./e_IOpmg spiritual feeling in the ind1 . By
creating a suitable atmosphere

Society reviews anq de

1l
Is-

gh the active cooperation of sch%° h"ol

flashed in one way or the other I”

velops j
social problems and pe q PS 1tself thyqy,

€as :
Ol'society are



:}vlhlch provides the desired solution for all these problems. Proper education enables
e students to criticize evils. As a result of which certain modifications take place in

the social order.

8. Development of the Quality of Leadership

.Schoo.ls train the leaders of tomorrow. They train the students to understand their role
iﬁ S.OCIety' and State and to make proper use of their rights and duties. In course of
. elr lgamn& the students get an opportunity to think critically in order to become
cOns'cmus citizens of the democratic State. By a~~cpting leadership, in different co-
1 urricular activities, they get training in leadership, which helps them to become future

eaders of the country.
h. Promotion of Social Efficiency

ghe most important function of the modern sch
tud?rl'ts should get the training for democratic 1
efficiency.

Th Thus the school has become a significant and b
erefore, the state should come forward to support th

ool is to provide social efficiency.
iving which emphasizes on social

asic institution of the society.
e school in a big way.

Functions of the modern school
nfined to reading, writing and arithmetic

In the past, functions of the school were 0
with the dawn of modern age all these

a : .
hnd to a few other academic subjects only. :
ave been put in the reverse gear. The importance of universal education has been

?Ccepted by all. The needs and the nature of modern production also make it obligatory
or the State to make education free and compulsory for all.

a. A
School as a Gateway to Lucrative Jobs

Is\ﬁ?l?“"{' schools are the place where formal trai

e $ like reading, writing, drawing, etc. Certa

e flr aphy, political science, psychology,.educanq

Sch 50 taught to provide the students w1th‘lu'crat1 bs

W 00_15 have become the instruments for killing the S‘plrlt
ork in children in order to provide them with a white cO ‘

lutllre: Thus schools now function as an agency of formal education
Crative jobs and professions of prestige to the students.

ning is provided in certain technical
in prescribed subjects like history,
1, €CONOMICS, sociology and science
ve jobs and professions of prestige.
of joy, initiative and love of
lar job in their unforeseen
in order to provide

b.
Introduction of Productive Work
¢ machine, productive work

Since jety i i
the : s dominated by th
modemn technological soc1ety nts are allowed to find out

3s been introduced as an integral part of schoqling. Stude ; il e
© types of productive activities suited to their age groups and to various eve s 0
h feels that in our technological society,

aCadem;j :

mic growth. An authority Jike Paul Nas . . '

Work hag lost its real meaning. It fails to provide satlsfactlon'and happiness. It does

20t work ag a means of self-realization. ‘In order to restore 1ts real meaning, work
i uld make one conscious

Should aga : ... That is, work sho
again be made a reflective activity. That1s,
relatioﬂships between workers and worked, between worker and management,

: cen the intention and the execution
en a man’s work and society’s need, betw )

Ctwee i fits, and further promise.” Hence the function
n the ast benefits; : e
0 Modery sclf ézizggi(fgg ;t?j[’opmake work a reflective activity through the development

' burpose and commitment in the studentand at the same time, help to lose playfully

In ¢ ,
e work-task of the movement-

Self
Mat



tructional

Functions of the school as a substitute to the family

The modern school takes over certain functions that are usually performed b'Y the
family. For example, in the curriculum of the modern school subjects like home S'c{ence,
domestic art, health education, etc. have been introduced. There is also provision to
help the children to profitably use the leisure hours during the school day and also
recreational facilities after and the school has also undergone changes. It is no mor®
based on authority. Therefore, the responsibility of the school at present is to develop
self-discipline. Through self-discipline, children can enjoy freedom.

a. School Should Satisfy the Child’s Needs

Opportunities should be provided in school to enable the child to satisfy his need, and
interests. Here the school should be careful to see that the child does not interfer®
with the activities of others while satisfying his needs and interests. This will be
possible, if the school can provide facilities for self-expression and free activity. Thu$
the school can discover the needs and interests of the child and guide it properly of
satisfying them.

b. School Should Create a Sense of Security in the Child

For the normal growth of the child a sense of security is very much needed. Therefor®
the school should provide opportunity for ‘feeling of being loved and cherished,
feeling of belonging, a feeling of being at home in a situation, a feeling of courage as

self confidence.” If the school becomes home-like, then the child can developa sens®

of security. Besides this, the system of ‘pass’ and “fail’ in the examination, should be
modified to develop a sense of security in the child.

c. School Should Develop a Sense of Co-Operation

To get rid of t}le in.dividualistic tendencies, the school should organize such ®
programme which will enable the children to think and work co-operatively in 07, r \
to a-chleve a common objective. They should learn how to adjust to the 500 g
environment and also to each other in the process of living
d. School as a Society in Miniatyre

To make the society worth living,

other. They should depend on ea

ch other f i
neglect this contact, education would or their growth and developmeﬂt' £b? I

: : remain ineffective and artifici can® .
used as an instrument of social progress. The school, th y mﬁc1_a l a1?d i 'ﬂ“ﬂ |
where students and teachers func tiont » terefore, is a society in . 2
their behaviour. Organizations of acti\gtgizthl?kr’ b‘?t_md b_y acode of conduct that *_ 4 :
events, school assemblies, and clubs S like prize distribution ceremonies: 2 ¢’ |

are the integral part of the school cultur A

B
the school and the society should be close ° o

f e

. !
According to Nunn, a schog] May be name ¢; o
i

artificial society. A schog] 1 ther ciety o'r't)' yt
g ec as a natural soC1%*_ ity |
break of the conditions of life bOmes 4 Natura] gocje b Lﬂ‘ﬂ‘

s ty when there is n0 P05,
I?'(th;)llnmde the school and fhe society outside it o Glﬁi )
Is Wee:]? lhl:egarding the school as an artiﬁ‘”:lE= o®
i . T 0

SPiritual sy S8y, are an organ of its life, W1

it
. i
‘rength, to maintain its histori¢ €°°



Z;(:tum its past achievements, to guarantee its future.” Thus, the school is an idealized
ome of society, which extends its boundaries to the humanity at large.

ke The_school, in order to function as a society in miniature should organize activities

gam:lommg assembly, ceremonies and functions like the prize giving ceremony,

Sub'es an(:i SPOTtS, debates, and seminars. To cultivate community feeling, teaching of

% ‘;l cts like history, music, art and literature should be recognized. Student’s self-

vt ernment should be organized to provide training for leadership and community
ving. Thus, we can relate the school to life and society.

e. School as a Centre of Community Life

A group of people living together bound by common interests and purpose may be
donot have such a community. Generally,

ca . . .
lleda community. But in actual pracfice, we
nflicting interests in their process of

People living together in a community have ¢0
ted over the interests of the ‘havenots’. In

llv.mg- The interests of the ‘haves’ domina

Dite of these differences, there are certain grounds common among all the members
anq groups of any given community. These grounds are: beliefs, customs, traditions,
attitudes, etc. because of these common interests, perhaps we call ita community.
Even then different groupsina community may differ from each other on the basis of

their basic interest. Therefore, it is very difficult on the part of a school to look to the
ually. The group that becomes powerful

ﬁ;’mﬂs of several groups ofa community €q at’ v
uences the community as a whole and dominates OVET the policies and practices of
Ehe school system. In such a situation, it is very difficult to practice the principle of
n"‘luality of educational opportunity’. During the British Raj, the people of India could
N0t realize the importance of the school. Therefore,

h the school was considered as an
Institution ike other govem_ment offices.In the words of KG SaiYidaiﬂ, “for all practical
h an official concern,

u . o . e
1:8 :{)OS‘ES’ it (the school) is just as muc a gpvernmcnt institution,

- "aw court or the railway or the prison’. :
ated the school to safeguard their

The vari ti £ the community domin
ous section® > how far the school enters the
o deals with education. Our

own ; ) :
c:’n interests. But now the question arises 2s to
NMmunity. This is a crucial problem for everybody wh > :
Problem is to check the influence of different groups oD education and use education
asanj ) i

S an instrument for general improvem

To achieve the above goal, itis essential that the

€Xperiences of the child in the society should be inte

education .1 process and a dynamic part of the social life of the
can become a s0¢i2l PO egration betweell the two fields of education

Cntire ¢ ; :fcation or nt
mmunity. Such unification ¢ life of the community and

Will be i articipate in th
possible only when the school can p p ]
€ active part to sglve the problems confronted by the community. When the school

Understands the needs, interests a0d problems of the com_munity 45 8 wholc, it can
Serve the community ‘n the true sense of the term. In this respect, K.G Saiyidain
OPines, A “peoples’ school, must obviously, be bascq on the peoples’ needs and
Probloms Tt o bioulam should be an epitome O el lfe. Its methods of work must
3pproximate to theirs. It should reflect all that is significant and characteristic in the

life of the community in its natural setting’-
q Education is the only means le

€velopment and progress- Such education can
®ach community maintains schools in order t0
and social peeds and the schools o7 the other h
1ts many different activities and diverse programmes.

ent of the community as a whole. _
work inside the school and th:
grated. As a result of which

ad the individuals towards all-round
be obtained in schools only. Therefore,
fulfil its economic, political, cultural
and maintain the community through




mal

. The
The relation between the school and the communitg.( isa two-way trzﬁ:; 4 the
community conveys its problems to the school for solution anc_l guliancrogress o
researched, experimented knowledge is fed back to the community. The pity sannot
the community depends upon the effective feedback process. A comr{'lm:l o ations.
progress if it does not get feedback from its school as guidance and require

: chool
Thus the school and community depend upon each other for their progress. Thes
can solve the economic problems of the community.

Some are of the opinion that the school can meet the needs of the peopleé, lire
can orient the students to the existing industrial and agricultural conditions and Pr?zn .
them for specific jobs. But some people criticize this opinion and argue tha may
democratic country, it is not at all desirable to introduce early specialization. It "
be introduced at an advanced stage of development. Regarding such vocatio iy
orientation in the schools, some other experts advocate that introduction of Somathﬂ
useful productive work make learning more meaningful and effective. It helps ;

students realize the importance of the dignity of labour and develops their personalits*
Thus the school can solve the economic problems of the community.

J- School Can Solve the Social and Cultural Problems of the Community

The school can solve the social and cultural problems confronted by the community
by many different ways. For example, the social problems like untouchability, healﬂ}
and hygiene, etc. should be discussed by the students, teachers and the members.o

the community and desirable solutions should be found. A school may organiz®

activities like literary classes, discussions, plays, Parent Teachers Association, Ad_
Education Association, etc., to solve the social and cultural problems of the communit
Thus the school can influence the communi

| ty life and become a community schoo! ¥
the true sense of the term,
Home as an agent of socialization

"
The school cannot perform aj] the functions alone which have been entrusted 9.
Therefore, assistance of the famil

Y is very much essentia]. The child spends the m? °
part of its day in the fami] ' ;

€
. As a result of thi i ily it |
ey inthe ily 0 h1§, the influence of the family o |
p avits, attitudes and behaviour, is much more, Hence, the mutu? |
operation between the home and the school ’ |

is very important, \

The home as an informa] agenc . , it

e Y of social educatiop ; t instit?™ o |

From time immemorj 1 the parents have be uication is the oldes #e |
child learns to walk and talk 1o g;

When he becomes old, he does
he or she gives the best socia]
abiding social educationa] agency; throughoys lif;

ti

fthe deepest of human affe°
not Stop his educatiopa) function, As a father of mzs |
education tg the children. Thus, the home wOr*®

.

Social Function of Home

The home is the Primary 8roup, where
very useful in idi .
1 ry o Providing educatlon to chi] b . -mations
earn quite alot: Ag g 3gENCy of euenr . 1 OECAUSE in such situa
functions: “ucatio

1, the family should perform the

oo i
N
relationships are M decbildﬁ;
ollowl

‘face to face’




a. Provisions for Physical Development

;h;nir::sﬁ?fhtion of the family is to develop the child physically. Parents and the elder
To achievo th‘e family should be careful about the physical development of the children.
to the ch: e this end, useful physical exercise and other activities should be provided
‘0 the children. They should also be provided with wholesome food containing all the

Ingredients of a balanced diet®

b
Development of Mental ability
t of the mental ability of the

IEE e;:t? [111 d important function of home is the development oft

i“for;nan ome can provide a suitable atmosphere, children will be able to learn a lot

discrimj Y- They can develop their mental pow

atm, Ination, judgment, memory, etc. Parents
osphere for the same.

c ,
ThEm"’“’nal Development
€ real education of the child begins not intellectually but emotionally. Good fellow

feel; :
:tl?ig and amity among the members of the family affect the emotional make up of
1d. As a result of which, it can develop positive emotions like sympathy, tolerance,
fsecurity to the child which enables it

OVe. i11ct:
to re;'“fstlce’ etc. The home also gives a sense 0
€1ve fruitful education

4 H
o . .
me as Miniature Society

The home :
ike c: me is a society in miniature. Here the
etc Thmpa'momhip’ love, security, inter-pers
us, it serves as the first and the most e

ers like thinking, reasoning, feeling,
should also create a suitable

child learns all socially desirable values
;onship, tolerance, cooperation,

onal relati
ffective social system for the child.

ihHome Provides Vocational Education

engeaﬁrst lesson for future vocation of the child begins at home. Chilc:irent, t\;irho are

ainig:d in the family vocation become apprentices and in future may a opt the same
g as a profession.

L H
0 -
me Imparts Religious Instructions o
s of modern society, religious education 18

Ung

e OEr the unbearable stresses and strain _ 1, e B L Itis, therefi
" deg; nly source which can provide peace and happiness t0 a1 individual. Itis, theretore,
- SSirable that the h lf 1d impart religious education to the child. As a result of
ome shot P ervice to others, devotion

lzh the child can develop qualities 1ike charity, kindness, $
1y, goodness, etc.

& .
: A Tansmission of Culture
| Part from the broad umbrella of society, a family may bel

ch is dj : jture. In such case
Shan: ifferent from the national culture- : ut
ecific and peculiar culture t0 the child. Different social classes have conflicting

i expec:tati . .- ways of training also differs a good deal. The
' }:’me Ms:;fgﬁstﬁggji?:;iﬂe;d a?so the culture of its society t0 the child.
Home Provides a Learning Situation o
¢ home is the first school of the child, where he experiences @ learning situation.
?. Spends his infancy and pre-SCh001 stage almost entnr?ly_ under the care and
: < :Vision of elders in the family: puring this period, he 18 immature and hlxghly
Pressionable, As such, he is easily influenced and moulded by the home. He is not

ongtoa sub-culture group
s, the home hands out its

Sei
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ional

; r
only dependent for his physical needs on the elder members of the family, b_Ut alS:l) rfgf
his intellectual and social needs. As yet, he has neither any experience of his O\:{eable
any independent standard to judge things for himself. It is, therefore, the most mad with
period of his life. Again, the child in his early years of life is highly charge

: it 1
emotions. Emotions in the family greatly affect the learning process. Ther_efore’
the responsibility of the home to provide a real learning situation to the child.

i. There should be High Co-operation between the Home and School

. icipatC
The home should be ready to co-operate with the school. Parents should partic1p i
on the occasions like parent’s day, school-exhibition, educational conferences, parc 4
teacher association meetings, etc. Besides this, the home should also be re?_ldy
share with the school the responsibility of developing the personality of the child.
J- Training for Citizenship
In a democratic State, the home provides a lot of training for citizenship. Thr Oug)t:
their participation in the household activities, they develop a good background
citizenship.

k. Family Should Enable Children to Develop Healthy Attitude towards Sex

One of the most powerful drives for men and women is sex. The index of a well
adjusted life is proper sex adjustment. In the present-day society, boys and girls tend
to learn about sex through their friends. It often proves to be very harmful. Therefor®
the family should take the lead to provide sex education to the child, so that he/she
able to develop a healthy attitude towards Sex.

Peer Group as Socializing Agent

Children like to play and move about in groups of their

itV
: compet en confli® 0
lours that are deemeq prope pete or ev

Xpect
rugi, ed by the peer groyp o

Mass Media ag Socializing Agent

In modern society, th "
> e means of q :

Sco icati iS1 0,0 ¢ 189

ﬁwspaper book_s dnil it mmumcatlon such as television, radi0, llffs

&y play a Very importapt rol o seltes f

and listeners, The ;

S have become an integral P2 redC
Zation process of their Viewersane"uslw
the television and radio, Si_multit of tuf
€5 great R € audience. Therefore, its lmpt?i a2 ab?
“ISignificance. The most important ¢

S€mass me; b socia)
convey the same message a, ©Specially

process of socialiZati()n assum



maSS . .

b thenéicrlll;(sttil; mesgage that is 'copve).led or images thatare projected. For example,

Portrayed by the gender apd so_mallzatlon, one can examine the image of a female

e eop tr}zlass media or in the con’gext of the rqral Population one can examine

ofurban middle le programmes for the villagers, which s que for the consumption

and radio, is thatct liliss. Another important aspect of mass media, especially television
> ey generally express official values or message.

Televisi dgh e
ision has some effect on another agency of socialization, i.e., home because

it is e i
generally viewed at home together with parents and siblings. It can propagate

Vall.Ies 1 -
n contradiction to those championed by 2 particular family or community.

h as strict control of viewing and not

P 5. §
arents respond to this in several ways Suc
However, the child’s peers in the

allowj
HEigthOg the watching of certain programmes.
urhood or in the school influence him by discussing specific serials or

Pro

aVeiZ?é?l?lSd- "lfhough there is no rigorous scienFiﬁc Stl{dy ava.ilable on how ml_lch the

Whole Tl learns from television, its impact is considered important. Bnngmg the

NVirgp mtg the home for several hours every day,'has cr?ated a childhood
ment of sight and sounds never before experienced in the history of mankind.

Im
0 Portant Functions of Media
fthe a;
¢ different agencies of education, media in today’s context perhaps plays the
information dissemination. The media

mogt
Stvital role in socialization, acculturation of
al, information and non-formal education of
fworthwhile knowledge, skills, and attitudes
tential. In the last quarter of

ess great po
entin information technology with the

ave fi e
Childr: und their rightful place in form
in peOplll and adults. For development 0

e of all ages, the media seems t0 POSS

€ 20t
elp th Century, there was a rapid advancem
: Which a tremendous amount of knowledge can be gathered, processed and

isserm:
OpeS:;glnated in a most desired and effective manner. Mass communication systems
in may, P new directions to the horizon of the human world; they broughta revolution
Bive yq Slbeha\'iour to gaining of knowledge. Cameras mounted on Space shuttles
e]evisic ose-up televised photographs of the moon and gther inter-galactic bodies.
N Ing; On programmes are being transmitted from 0ne side of the world to another.
by w 3, SITE (Satellite Information Television Experiment) has been very successful
ich information of weather and other tyPes of information from all over the

Q e 3 5 .
Maj] 1 readily available. Similarly, educational broadcasting computer network, e-
have almost revolutionized man’s approach to

1 ) te
Ainjp chnology, computer discs, €tC-» ! al
Pergy, & and processing of knowledge- ETV (Educauonal TCICVISIOII). has become a

Al and effective means ofboth formal and non-formal education.
offer new prospects for

Cve orghe rapid progress of information technologg’ mqy Jongbli e
Cop.._Pent by openi aree number of isolate regions and enabling people to
yopeningupa BE- ific research. It will help

Ca ymunicate with the whole world in the vital field of spec _ :
access to ap jnternational database and permit the establishment of virtual

Ora ¢ i 3 5 .
ow,. ories that would enable researchers from Jeveloping countries t0 work in their

COuntries and thus reduce the brain drain.
~Fora learning society like, [ndia which has huge population of one billion, the

e
1a : .
ang Systems based on modern technology constitutes a very potent tool for education

- o A
ofs. Svelopment, It has varied and numerous applications bearing on almost all aspects

qlpdtvidual and social life. In one sens®: all these uses of information technology
T : giving them knowledge, skills,

all ) : ]
! ¥ have their impact 1n educating people,
"OVing understan dinI; and changing their attitudes. The media in today’s world




onal

In
performs specific educational functions in both formal and non-formal Sys1:/ne11$s g
education, media can be and is being used both at individual apd mgss N
learning. Use of information and communication technologies espec.lally in nor:j-elivery
education (Distance Learning Mode) is becoming one of the most important o
systems of learning society. Its use for distance education appears to be an a\; itute
promise for every country in the world. In India, IGNOU and CIET (Central In ol
of Educational Technology) are launching distance education programmes throug o
the country. In general, distance education employs a variety of delivery systems $ g
as correspondence courses, radio, television, audio-visual materials, telephone 1655 in
and teleconferencing. The new technologies will have an important role to plaY »
adult education in tune with learning throughout life. In the formal school situa“‘)dia
though nothing can entirely replace the face-to-face learning, yet we can use the m®

o 0
to our best advantage. The Delors Commission also observes that the new technol g
has created a host of new tools for use in the classroom as under:

e Computers and Internet

e Cable and satellite TV education
e Multimedia equipments

e Inter-active information exchange system including e-mail and on-line accé®
to libraries and public data base.

Using these and other tools, both students and teachers are equipped to beco™
researchers. Teachers can coach their students to evaluate and to use effectively
information they have gathered for themselves. In this way, a new partnership
develop in the classroom, However, it should be remembered that these tools sho"
be used in conjunction with conventional modes of education and not to be conside”’

as a self-sufficient substitute for them. [f used with the conventional mode, it ¢
enrich the formal system by filling ins

: tructional gaps, updating knowledge, and g1’
new learning experiences.

i ¢
regarded as the only per . LIS true thyg in today’ teachers ca a7,
: YTepository of y’s world
generation, They beg

0 110Wledge thyg they have to pass on t0 the "t i
™Me partner P e W
development of these technq 0a Collectiye fund of knowledg T

logi
g1es, there has deﬁnitely been a shift in the e



the teacher’ :

also of te;shr-Ole. Their role now is not only that they have to teach pupils to learn but

Wi ing how to seek, look up and appraise facts and information. The
y of the teacher is ‘a new form of literacy for him.

- Role 0 .
f education in the process of socialization

Atthe tj :

Centre(?r}n{z (zlf;ilsr;h,tthe child is totally }mawar-e of his social obligations. He is self-

b ol the proccsso fcziire abf)ut the socflety olr is least cqncerned about its welfare. It

Bt 9 ; l‘Jcatlon that brmgs him out of hlS selfish cell and makes him

Heniee fhe socialer' Inc ividuals. He also.trles to make his own contribution to society.
significance of education is studied by educational sociology.

‘is the process of living through a continuous

Ieco "

b dl‘?usjz:lc\t:;ﬂ Ef éxperience§. It is the deYelopmept of all those capacities in the

This function ICf will er}ablfe h@ to cjontrol hls.environment and fulfil his possibilities.”

in Society, Ea Oh .edu-ca‘tlon is primarily a ﬁmctlon for socializing the individuals living

e leams.ho ch individual .Ieam‘s from his pr.edecessors apd gets himself socialized.

all that i y w to make society richer by retaining all that1s good and by eliminating
ad. Thus, education provides an opportunity to the people to be socialized

and t, .
0 lead the life of a normal human being.

Ofsocii?ihzr;tli) SvER; 1.1t .b(.mk Democracy and
€ partici ?_n of the lnfiIV}d}lal Wl.th the'help of educat
¢ developal llcl)'n o ‘1nd1v1dual in social conscmuspes

educatiop, zs this consciousness by .the help of education,

Society 1, Socfal. process. School 18 considered a miniatur

Y providing the right education to the children.
SyHOHJXO emiflent educationists like Brookover and Qottlieb Qpine that edycaﬁon is
inductionous with socialization. ‘It includes any social behaviour .that a551sts‘ in the
: of the child into membership in the society or any behaviour by which the

Socje
ty perpetuates itself through the new generation’.
we come t0 the conclusion that socialization

hereby the child learns everything that he or
member of society. The major socializing
peer group, religious

e, the school, the
nstitutions, the mass media,

ncies such as the school,

Education, as John Dewey says,

Education emphasizes the importance
feducation. He considers that through
s, socialization takes place.
thus making the process of
e society as it purifies the

g brollrg rsn the discussion_s made 2-1bOVe

€ muygt kpeCtI'Um of social learning, W

encieg j i become accepted as @

lnstitutionn the life of a child are tl.u? hom g0

and jp g s, youth organizations, political and economiC1

and the me cases the work environments- Some of these age
peer group are formally created and organized.

ta
gES of S &
ocialization
nce. He concentrates on one

ach everything ato g
er, the process of accomplishing any one of

ial scientists have carmarked four different
d. These arc:

€S0cialia:
Orc1a112mg agent does not try {0 te
the aimon a few tasks at a time. Moreov
ageg Sof S_Ocialization is gradual. Soc
g of socialization from infancy t0 adulthoo
i
(l) The Oral Stage
(i;) The anal stage
i
(ivi The oedipal stage
Adolescence

Se
M



tional

; is
At the first stage the infant develops fairly definite expectations abqut whenh!
feeding time is, and he learns to convey his needs for attention. During this stag®

" m
infant is not involved in the family as a whole. He is involved only in the subsyste
consisting of himself and his mother.

The anal stage of socializaticn covers the period between the first aqd thlr(:
year of a child’s life. Toilet training is the main focus of this stage. During this 5125
the child internalizes two roles: his/her own and that of his/her mother, now cleaf
separate. The child receives love and care and gives love in return.

: - ctag?
The third stage extends from about the fourth year to puberty. During thiS 5128

the child becomes a member of the family as a whole. The child identifies itself W'
the social role ascribed to him/her on the basis of his/her sex.

: i
The fourth stage begins roughly at puberty. At this stage young boy 0F gt;]c

wants to be free from the control of parents. The “crisis’ of this period is preciSel?' o

strain produced by much greater demands for independence. By the time the indiVid

attains maturity, a major part of socialization is over, although it continues for who
for the entire life of the individual.

Types of Socialization

All types of socialization may be classified into two broad groups, viz. prif“an
socialization and secondary socialization. This division is based on the primary o
secondary needs of individuals. The basic physical needs such as thirst, hunger, o
are called primary needs while secondary needs are those which emerge to “‘64

primary needs, e.g. the need for learning skills to carn a livelihood. The family satis” ;
the basic needs of human bein

1 gs; therefore, it is called a primary institution whe' ¢
a hs.(;gool 1; 1? secondary social institution because jt meets the derived needs ©,
children. The i ializi i

parents are primary socializing agents of the child whereas the ¢

t sy 1 .
ange theijr dress, behav-Values aid life style of uppe custo i
Y start demanding dow
Istancing’ oy ot Iy

6.2.1 Theories of Sociaﬁzaﬁo.
n

parda on other ¢

Social scientistg have tried ¢ wﬂy‘;(

In this part we ghgj| 4 Oanalyse the . iffere b
N is Processe ialization in d! g5

socialization, €USs some s of socialization | c@

© major theories in regard to the P



C
harles H. Cooley’s Theory of Socialization

Ch S i
arles H. Cooley in his celebrated work ¢ Human Nature and Social Order’(1902)

r -
Propounded his concept of the ‘looking glass’ and explained how the self of an

indivi sl
ividual develops and socialization takes place. He emphasized the role of primary

0 sogie )
groups and social interaction, especially communication, in the formation of personality.
 relationship. Self and others do not

Thu y

exists, the self develops within a context of socia

" ftheas mutually exclusive facts, therefore, selfis social. Cooley’s important concept
reflected or ‘looking-glass’ selfhas three basic elements, which are involved in

th
e development of self and formation of personality.
These are:

° 3 - .
The imagination of our appearance to the other person

® The imagination of his judgment of that appearance

* Some sort of self-feeling, such as pride or mortification

or communication plays an important role
lity and his/her behaviour pattern. During

conscious of how others see his/her

in the iOOIey argues that social interaction
interae t.velopfnent of individual’s persona
behayi ion with people, the child becomes : . |
aboyg h(‘)ur towards them. On the basis of their reactions, @e child develops a feeling
and if imself/herself. If the behaviour is appreciated, it yvﬂl bp applauded or revyarded
Mot ;he l?ehaviour is denounced by the people, the child will suffer from feel}ng‘s 9f
d HHication. Regular condemnation of the child’s behaviour may develop an insipid
Introvert personality in him/her while continuous appreciation leads to the

®velopment of a confident and extrovert personality. Thus, the social self depends
d habits are shaped by

On th N ' -
€ social interaction. Individual’s values, ideas, attitudes and habt
is/her socialization.

0
S¢ of the people around him. This is the base of h
ng to Cooley’s plays @ central role in socialization.

heir features of intimate, face-to face association,
latively free play of personality and of sentiment.
11 social organizations, according to Cooley,
play crucial role in the process of

The primary group, accordi
Oit Cooperation and conflict, a1€
the fagh ,Ii“mary groups are present ina
e ighbourhood
SOQial: , play group and neig ou
(l)lmahzation. Cooley czllled these groups primary because they ar¢ the nursery of
. Man natyre, providing the individual with his earliest and most complete eXperience
Socia] unity. This group experience gives rise to social ideals such as the spirit of

1 : y
o8 kmdness, adherence to social norms, etc.

Me

a , . .
i TheOI‘y of Socialization
is based on human imagination,

saw earlier :
the light of resulting ‘acts’

Coin)isi,s
€Y’s theory of socialization as We

G i cialization in
Of th; corge Herbert Mead explains SO : ' lting *
'fthls consciousness. Mead started his theory with two basic assumptions: (1) the

'Ologjcy] frailty of human organisms fOrce their cooperation with each other in
*oups in o, der to survive. (ii) Those actions within and among human organisms
A facilitate their coo erétion ensure their survival. Me?d furthgr el ke
Tan being learns thgse beha;vioufal patterns that proylde gratlﬁcat'lon; and the

. Ost Important type of gratiﬁcation is adjustment to social coptext. Mind, self and
°F Unique features of human being evolve out of gfforts to adjust.and consequently
Vive in the social environment. [ his view, society could survive only from the

“Apaciti indivi Thus, the capacities for mind
Cities for mind and self among the individuals- ) p L




istructional

. e |
self and society are intimately connected. Mead recognized that the qmque f?:ts
of the human mind is its capacity to use symbols or language to designate 0 :,10 s
in the environment. The focus of Mead’s theory is on how this capacity ﬁrs’t d'e\{tia“}’
in infants. The mind arises out of a selective process in which an infant's in1 0|
wide ranges of random gestures are narrowed as some gesturcs which on®
favourable reaction from parents. Gradually, gestures begin to denote the SsuC
meaning to all the persons interacting with each other. Gestures that have .o
common meaning are termed by Mead as conventional gestures. These conventl
gestures increase the capacity of organisms to adjust to one another and assumele 0
perspective of those with whom they must cooperate for survival. By being ab

: five
put oneself in another place or to ‘take the role of others’ the probability of cooper?

interaction acquires a new level of efficiency.

. gl
Thus, when an organism develops the capacity to understand conV"«f‘t‘OI:;l
gestures, to employ gestures to take the role of others and to imaginatively T che? 0
alternative lines of action, then Mead believes, it has a ‘mind’. Mead emphasizes J
development of ‘“self” for the proper socialization of individuals. He points out
just as humans can designate symbolically other actors in the environment, SO ¢
they symbolically represent themselves as an object. The interpretation of gest o
then, cannot only facilitate human cooperation, but it can also serve as the basis”
self assessment and evaluation. As organisms mature, the transitory ‘self-ima? |
become crystallized into a more or less stabilized ‘self conception” of onc—:selfﬂsﬂ
certain type of object. With these self-conceptions, individual actions tak? Z¢
consistency, since they are now mediated through a coherent and stable set of aﬂiwd J
dispositions or meanings about oneself as a certain

there are three stages in the develo
which self-

of what M

type of person. According 10"
pment of self. The initial stage of role taki® o

images can be derived is termed ‘play’. The child identifies with the’ J
ead calls “particular others’ s i

: uch as father, mother, etc. Later by V¥, ¢
. . . 5 2 ? ' 6
b1o'log1ca1 maturation and practice at role-taking, an organism b es caP? i
taking the role of ’ : o gl
g of several others. Mead term

: " ) ed this stage ‘game’ because it $1° ‘
-Cagéc-gy't? derive multiple self-images from and to cgoopgerate with, €.g., 2 g fﬂ(c
individuals engaged i i ivi s "

gaged in some coc.)(ridmated activity. In this process ‘I’ conv®" 7,
: otidentified sh gy
only “1’. With his/her identif runderstood the roles of others ", 1! i

. 1cation with s ) emC L f
conversion of ‘17 into ‘me’ g other “T" gets converted into ™ ;¢

‘ J
gnifies the socializatiop i fin2} Stagiﬂ
. of the child. The o



Freud’
d’s Psychoanalytic Theory of Socialization

Accordi :
ing to Sigmund Freud’s theory of socialization the human personality is the
culties of the individual.

product : :
While eiftfle? interplay of biological, psychological and social f2
plaining the behaviour pattern and personality traits of individual, Freud

formulated three basic principles. These are:
: Every conscious action has a cause in the unconscious
. That conscious is simply a puppet in the hands of unconscious
rmined to be so in his/her

&
hat whatever one becomes as ain adult was dete

early childhood

Thus :
> according to Freud’s principles a major p

the chj
ildhood and during rest of the life it is elaborated and sharpened. In this sense
alization in the formation of personality.

ACcor;?lterates the role of primary soci
ing to Sigmund Freud the human mind has three main regions:

art of human personality is formed in

a 1

. COHSCIOUSI’ICSS

b. 1
PI‘C-COI’ISCIOUSHCSS

c. U .
nconsciousness
h present events and

dividual wit
memories, which easily enter the

o mind, for example, say the

of mind relates the in
gion stores up
cadily be called t

aCtivitiTc;lslei csnsdous region

Consciousn ife. The preconscious re
Word sch nelss, . T“em"ry iFR : o

days, T}, ool and you will recall an incident or a series of incidents frorp your scl}ool

eXp eriene unCOITsclous region is the storehous€ of all the' repressed desires and bl-tter

Come to t‘;les which are unacceptable t0 the conscious mind. These repressed desires

e level of consciousness eitherina disguised form or 10 psychoanalysis.

minant content of the mind in relation to the amount,

n time. The conscious i comparable to foam

of unconscious: It is much more powerﬁxl,

sciousness. For a more

he con
in his later writings, Freud shifts

cture and function of personality.
ape to the

WhiCh};llie unCOHSCio}ls is the predomin
on the su:fthe consciousness atany give
Tuth]egg ace ‘_)f the vast and deep 5€2
compreh’ illogical and pleasure seeking than t
isem hen_s“’e analysis of the human'personahty,

tis th: i from the regions of the mind t0 the stru’ ‘ :
¢ interaction among ‘id’; ‘ego’ that gives a.deﬁ.mte sh
.« i]lustrated in Figure 6.1.

Indiviqya)
Vidual’s personality. The structure

conscious ‘g o
m .

Self

Rep,-gsentation of the Structure of Mind Mai

Fig. 6.1 Diagrammatic
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; onscious an’
is seated in the unconse ity’-
tal and instinctive CHETgy- It ‘; see: d calls ‘true psychic rea:htzlrs
1d s the source Ofme':nc?ilple’ e o
‘ € prin : ions, values an s void pa
ks on plea§ur , regulations, s Shiective ofid s toia s
\[’:(;(nows nothing aboutl.ru ki:rsl So(;gil;ty_ The main Otfje;m;z (;rrange imaginary mf';l:g
. 5% 1 .
about the objective rea ttysatisfy its needs, even if it has treally capable of redu
discharge tension. It mus But such imaginary means is 1}110
i u ; er.
| dreams. t satisfy hung
e ngcm;::mple, the image of food canno
tension. For

t
een, a
8 have alread}’.S
lity is ego. As we sical an
; stem of persona ith gradual phy 5
i mpor;a(:l;gya few instinctive responses. ngll grrsathe child develol(’)
birth a child is capable o nt and due to some references frorp 0 ?the P Opmentthe
psychological devel?p‘i?ne’ and ‘me’. This is the begmnmﬁ y dis seated inall
‘T ‘my ; fthe psyche an
the sense of ‘T’ Iplace in the structure of the p
) es acentra p
‘ego’. It occupi

5
: 4 knoW
<1 ¢ ’is that 1 itys
: ic di between ‘id’ and ‘ego . otiver
4 mind. The basic difference b e T S
g regml?'segévereaﬁty of the mind, whereas the ‘ego’ differentiates obj
the subj i
?tly concrete external reality from the gy

o red ‘t‘y' o

bjective reality, i._e., 1mawg;?ea£;st ed ef[he

order to avoid tension the “id ‘seeks to satisfy nccds: immcdm.&eg;ﬁo“ 0 ab{e aﬂ (:

restricts satisfying needs unlegs o dppropriate object of satis hatis acoeP
ego makes the decision as tq what s right and what is wrong, W Tho ‘eg0

what is not acceptable or what i possible what is not p0§s1ble. a realisio P s

individual in making a choice from, among these alternatives on
The ‘superego’ isthe th

. .ItiS. is 0 i
ird and the last system of personality e
the earliest moral code of the
Superego is als

s oct antl 5 fof
child and in this sense it is the dlriflz. It Stan(:ocess'd‘
Seated, like jq° in the unconscious region of m
values anq 10rms of the socie
socializatiop. [

h th Cd 'oﬂ
%, Which the child imbibes throug cerm
tstrives for neit

{l
on 'Sfﬁc
3 only e at! i
liz erreal, nor imaginary real. It :1 object© fssoclety it
eg 1d_ea1: s primary ction s to decide whether the choSl dictates © o go"
ofneeds is righy o, Wrong from the poin of view of the mora | place biupefes ‘be
n this whole ¢ Cture of psyche, e €go occupies a Centr? «jd’ ant hgr"? ble
j exPected to maj s, abalance between the twe opposite forces faction ™ o i
T Aswenaye alread G Irect instinctual satis .o w0 yys¥y
%Y seen the g emands direct instinctua 44710 a0l
Sulzlefego 9 an intey iZed morg) ¢ode checks the flow of the of PsyChrﬂaiﬂsl’eﬂfé
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Bt ?0 rS(t);;ety Iias a certain set of co‘mponents working towards the goal of managing

oy ;V; fare of the peop]e‘ in feducation. Policies of the state influence the

of econ g ot the system of education in any country. Funds provided by the system
omy largely decide the structure and functioning the system of education.

the edl?cl:tlil(l,iﬂy, the family b?ckground f)f the students of a social .school influences
— system. Education system 1S only s‘ystem which provides the necessary
e trces for thc‘a other sub-sy'stems. In _thls manner we can say t.hat education
Systems OZS — of society and that 1t works in close interrelation with other sub-

society.
les and norms organized about the satisfaction
lled a social institute. Institutions may
One of the main aims of the society
| conditions of its existence and

of an ijnhe mterrelatejd system of social r0

also be dzgrtant social r{eed or function is ca

Bt i ned - es.tabhshed forms of procedure.

Brrse pare within the children the essentia
ation.

Which?she older generation €Xercises
setofph Hof Ve eady for social life, with th
a Whol; ysical, intellectual and moral behavio '
CulturaT. Fra.n'kly speaking, each generation tries

tradition to the next generation. This process

tr, G,

ansmission of culture.
arts from the early years of the child where
It is before W€ start our schooling. Social

nofage. Ifwe observe the behaviour of

e education.

on the younger generation
f promoting in children the
ur expected by the society from them as
to pass on its social heritage and
of transformation is called the

ises certain influences
¢ objective 0

Socialization is a process which st
l:zlsll;e is within the family environment.
the £ . a'nd norms are generated by this sectio

amily members and he reward g0es to th
P e
64 EDUCATION AND THE COMYIUNEES WITH
SPECIAL REFERENCE TO INDIAN SOCIETY

ot do without

it. When some persons come in
indulge in natural give and take,
be called a society. Fora society
nd mutual relationship. When
der themselves

Ic\gllrtlai(:rm.s a society, because he c?lnn lo ;
they f, With Oﬂ?ers, and for protecting their interests
itisp rm a society. A group of persons alone cannot
Variq ecessary that its members feel a sense 0 unity @ i
us persons of a community get interested 1n each otl}er and consti
ound with some feelings, they bind themselves in a society.
There is no limit to the dimension of a society. Wit.hin it_s size t'here may be only
Se\(,) Persons or all the persons of the entire world. Within a big society tl}ere may be
eral smal] units and a certain person M2y be a member of several societies. In the
W'Orld Society there are several nations, within a nation there are several provinces,
oy province there are many cities, ina district several villages, in cities several
mOhallas’ associations, committees and many other social units.
th A society has its oWl ideals. Every member considers his duty to safeguard
inf'm. The organization of @ gociety i SUCh. tha}t its members may look after the social
Crests along with protecting their own individual personalities. A person being a
Medical doctor, an engineer, 8 teacher or @ musician can observe the social ideals in

Se



tional

N -ve and
his particular field of activity the purpose of a society is quite comprehens1v
permanent. It includes all the aspects o an individual’s life.

Definition of a Society

Society is defined in various ways and the various deﬁnitiofls rflay be quite agprr;)tiglztz
in their particular contexts. In this unit by the term ‘-soc1et'y we shall unde ]
group of individuals of a particular geographical ent1ty which shares some € L this
experiences and follow a certain culture. For the 1ntere§t of all concern o
community recognizes some institutions and some local unity. Some consciou

- 5 S aS
is always present in it. For the fulfillment of some social purpose this group work
aunit.

Society Responsible for Education of the Child

There is a close relationship between society and individual. It is the individual Wlt‘:;
forms the society but he is always influenced by it. After becoming a member O-fthe
society the individual becomes so concerned with its ideals and traditions that lfhat
happens to ignore any of them, he is censored and regerded as ilmr.noral. Only 't :,
person is regarded as educated who is very well rooted in the §001a1 ideals of soc1€ ;
Family, school and state are different type’s o social institutions and all these lea"s
undeniable imprints on the development of the child. The child learns many thing
unconsciously according to his environment. So those responsible for the developme?
of the child must try to organize the environment in such a manner that it does ﬂoe
adversely affect the child’s development. Really speaking, it is our duty to maket
child social. But the process of his socialization should be such that he experience’ "
difficulty in the same. In some social system the state shoulders the entire responsibl 1
of the growth of the child. This situation is particularly true of a communistic state-

. o . * . a
a democratic set-up everyone tries to fulfill his duties regarding the child. 1.
democracy the various units of the socie

ty arrange for education of the child in't
own particular spheres. But these units a

: ; 14
; ' Te responsible to the Stat for education © 4
child. Ir_x -o‘Fher woeds,, In a way, been in a democracy the state undertakes o0
responsibility of child

s education, but at the same time the society also cannot
itself from the same.
Individual and Society

e n ;
The child is the future citizen of the society. Therefore, the welfare of the Socief)" rﬁity
very sincerely. It should organize th i i shoulder this respOT%, 4 ¢

» their growth is blocked. If

sanctions, he is given some punishment
social boycott, So they do not dare

. al ap
Operation and adjustment and ea o

ch
development, Thus the individy egard

, et
Clety both that they maintain m :
alang

as
'S the development of the otheT
OClety are interdependent.



Co-operation between School and Society

rious units is very necessary. If there
| and between society and school, no
e problem of co-operation between
the school and family. Sometimes
¢ that the child has to face two

EZ:IS‘(;Peration between the society and its va
Suitablo co-operation between family and schoo
e so: environment fc?r the child will be possible th
5 llety and school is not so complex as between

gulfbetween the school and family becomes so wid
?};i‘;sl gienvironments resulting into lack of harmony in his behavior. Similar_ly, there
g e no gulfbetween the school and society. Tue school ha§ to SerYe'the 1_nterests
that ciety. In other words, the school should represent the society. Itis in t.hls sense

John Dewey has remarked that the school is a society. In the activities of the

sc
hool the shape of the society should be clearly seen.

organ, ?:hOOI cannot be separated from society, because t
Society r the development of society. The stu(_ients and teacher.s are me:mbers of the
and through their personalities they bring to school various social problfams.
V: parents also bring pressure on the school through their dema'nd expectations.
ellvil: then there appears to be a gulf between the school _and soglety, because the
not Onment of the school has become artificial. Whatever1s done 1n the‘school d.oes
appear to be related with the demands of society- So after completing his education,

a . i 1 . . .
- Ndividual js facing unemployment and cannot stand o his own les. By brn.‘lgmg
d self-reliance may be created in the

t
in(eiiiigzo} TeE iR GReety: sel foonfidepsee -] demands, it has been
Sugge al. Therefore the school must be related to thf: S0614 I ,t o i
n “Sted by some educationists that parents should be m\{ned to pa‘rt.xmpa e in schoo
Onc]tlo_ns and they should be made conversant with the various activities of the school.
a Ouetlmes the teachers should visit homes of students and should ‘tlzlillf< t<l) %arer;lts
; tt].leir children’s difficulties. BY these measures thf: parents W1 eel that the
00| is paying due respects to them and it is sincerely interested 1n the growth of

Cir Childy . tion have also stated that the teacher
en. The experts 1 the field educa it - scioty. For this

ShOul d
take the responsibility of cultural development 3
© teachers Shouldpo sibi ty s ivities in the society. Thys the school
rganize some app in a way it will become 2

, ropriate act
Ceng, 2 lnﬂuencing the society in @ healthy manner, and
ofsocial life.

So

oy :

[ ¢ Educational Duties of the Society

4 ing’ the

Soct‘he modern days of demoeracy it 18 VLY necessary t0 D8 ﬂ;e Szl;?o(;lr;l::;tain
ulqy-' But at the same time it becomes jmperative I the SOCISZGSCS opment of the

i i::gonal duties. These duties are related i thetn y or other will actas

ual’s ‘ a] institution! ;

a personality. Thus each soc1d L

Wc.entre of education ﬁen};; the general Jife of the individual the process of education
Meyer be on .

he school is a necessary

tt
e T}}:e society establishes the school in order tofs?zll;r::th til?zltllizlrieiz:og;nci?ld
child. Sim;i ._+v should be carett’
arlvelopment Knsl:larlyl/‘,i theesr?cwrtnynzsium, and prov1d§ playgrounctlis,f pa(rjlfsst,n%z;rgzz
e Os.p italS: The s(:cl:iet;}:nuS%Zee thatadeqUa'e prq;/ lzlto rr;:cr)fl:;ﬁeiat(:s tz) all. Such
5 01\1,]'1& and other food articles and necessmesfof 1; 1;3‘ e nen and women
i 18ion is not to be for children 2 one but 101

€C 5 :
tive of their vocations.

Self-In:
Materi
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The society should make arrangements for vocational education of children. If

this is done everyone will be able to earn his living and the problem of unemployment
will be solved in due course.

The society should see that everyone is permitted to enjoy freedom of speech-
Any idea or doctrine must not be imposed on anyone. Everyone should be made free
to follow his own ideals of life as long as he does not interfere with the rights of
others. For encouraging freedom of speech, reading rooms, libraries, radio and T.V-
sets should be provided in order that people may become well informed about the
virus national and international happenings. Suitable arrangement should also be made

by society for adult education. In fact, to educate he huge illiterate masses is a sacred
educational duty of the society in our country.

The society should also look after the moral development of its citizens. It18
non morality alone that the permanence of society exists. So attempts should be made
for the maintenance of discipline in society. Fostering of liberal attitude and spirit ©
co-operation, tolerance, dutifulness, politeness and patience are necessary for mora
development of the society. Black-marketing and dishonesty on the part of som®
shopkeepers and businessmen prevail only when the society tolerates it. The stat®
laws cannot eradicate these evils unless the society also comes forward and takes
suitable measures to stop these vicious practices. So it is the responsibility of society
to maintain a moral environment. If the society is able to perform these duties the
individual will automatically get education for developing good character.

The society must keep its ideals very high in order that it may not fall. Hig?

ic}e'als of society ensure honesty, dignity of labour, self-respect and self-reliance in i
citizens.

Itis the duty of society to i in chi s
| promote aesthetic senses in childr is may
possible through education in fine arts, o

o : 9
e _ : painting, vocal music and dancing- If2
individual forms.the habit of being aesthetic in al] his activities, then he will 29
tolerate any filth in his home, villa » then he ;

WD ge and soci . 11
maintained in society an all will be happy. clety, thus a healthy environment W!
Regarding religion, the socie : ' 1ize?
> VA
Whasa special duty. It must see that every Cl:;ust
aﬂd

e nd dissensions in the name of religio”
Socialization of the Child
The sole purpose of education is to goc | of
the child for thi 1alize the child, T rstseh g
many modest:iiﬁ?: czherf come the neighboyg and czrﬁgﬂ?oﬁsth;ti chi r:rﬁ
and companions, So the eldnSCmusly and Unconsciously through 1mit;1tion of (e
very careful in thejr behavlo(: sand pthers Who come in contact with the chil o
the child starts £0ing to scho fl Their behavigyy should be ideal before childr® (;Ul’lr
in his behavior, e regards ﬂ? > e faces g ey World and revolutionary chang®® ’ e
the child picks up the social .; teacher as his jgeq So the is through soci2liZ? ‘ ﬂerfa
Win the approval of hjg eld] A1, Uadiions gng customers t Ct))ugf llowed dv5 :
Play a very importan o 1S. Needless tq say soci s to be fo o 8

In the Socializatioy of the zt}iladnd e vanot



Educati
ational Scenario in the Indian Social Context

Education ; )

just ii??;‘ IIZZH IHS}:mInent fgr developi.ng a socie_ty and for ensuring equity and social
flaws with inela’ .t, c educatlon. scenario at the t1m§ of Independer}ce had struc_:tural
though the OthlItleS characterlzed'by gender, S(.)Clal and re.glonal lmb'alances. Even
educatio, tfles -Independence perl.Od saw significant .achlevements in the field of

, the structural flaws continued and to a certain extent got accentuated.

alues based on the principles of equality,
fan individual irrespective of his caste,
yun Kabir has rightly said, ‘as a

libertyTahnZIndian Constitution guarantees the v
fraternity, and ensures the dignity 0

ed, i |
emocg(t)-l itical, economic or social status. Huma
IC republic, India has abolished all vestiges of privileges and vested interest.

ur ¢ o oV s
P iOtynstltutlon not only offers but guarantees equality of opportunity to all. Such
can be realized only in an atmosphere of justice and fair play’.

uSl"udents, the future citizens of India, should be trained in a democratic setup,
es and ideals, so that they will have sense of justice, which is conducive for the

evelg
Pment of national integration.

OHSﬁE:ie fourfold idea of Justice, Liberty, Equality and
: isparitie on has been incorporated for the elimination of socl
JUstice ig ; and political privileges. In the eyes of law, €veryo
‘ enied to no one. Everyone has liberty of thought, exp

1S ow . .
0 faith and belief, The dignity of each individual 1s assured.
modern Indian education is the tremendous

f women. Education of 2 girl child is considered
ber of women teachers

equires a large num
Or ¢ more training colleges should be opened
T : g
ainizlmng of women teachers and more s€ats for women should be recslegved in
& colleges. Simi rved for women candidates in
i s. Similarly, more seats should be rese e
y, | facilitate the growth

Ica : d fo
Ornle, cngineering and other professional colleges. This wil Bl e o
ind g 0 in various sectors of life. If trained women workers—lady doctors, teac ers

er(; OD—are sent to work in rural areas, they should be given'higher salaries and
seaclhties like residence and other essential menities for obyious1easons. Safety
Curity of women is another feature that needs to be taken care of.

The overal] demand for higher education, adult.education, anfl prc;lfe'ssmnallz
courses, is increasing in India- The changing social demographics, the mcrease

Crofsec ire fi ontinual Jearning, and the growth
~ onda _outs, desire f0r¢ _ :
enas few important reasons for this change. While

its v]

Fraternity in the Indian
al inequalities, €conomic
ne has an equal status;
ression, and to practice

A .
advancenother unique feature of
iy ment made in the education 0
_'Portant in the changing times. Indiar

Or pr
lma
Mary and secondary schools. Hences

I‘e]ate

e
depn. Mormation a e
t and ip ¢q . teChmlqu e bility of the traditional institutions needs
Ob ucation sector is growing thea N o ‘
nt. The students, especially 1n higher education,
; nment, where the

global envire
find solutions t
ng various plans,
uch emerging glo

e
lee :gl;anced to meet this requireme
“mp], e well equipped to succeed in the complex
frq Iiers'exPeCt their employees to analyse and tq
strategi ultiple perspectives. Universities ar¢ adoptl
St ©5 to internationalize education it response t0S

°Ps to jon between the Society and the

Sthy

o the problems
policies and
bal demands.

be taken for Co-operat

ol in Indi
ndia
clear that for the healthy development of the

and school s very necessary. The society must

I‘Qm

t :
thld tie above discussion it is qUIt€
he school the school is fulfilling only some

Co- ) £
take " Operation between the society
©n interest in the activities of t

Self-
Mat:



’rogress
;

m begin?
/e not
‘hool

ty?

does

e
religion?

see how varioug 5

. . its must
essential functions of the society. Therefore the society and its vanol:S rlrl:llsttsr:relver
always be prepared to help the school whenever nece§sary. Thfe paren 5 s They
doubt the sincerity of the school and they must never mte_rfere in 1t.s ac l\/ClS
should provide all that the school demands for the education of their wards.

t
It is not possible for any society to provide opportunities t‘“or the develO.r::Z?y
of all. Hence mutual co-operation between the society and various s?hools 1eS -
necessary. The schools of urban or rural areas should serve as social C?HU i
education and recreation of adults. In the social centres local problems of l‘ndu
and general occupations may be discussed for finding out acceptable solutlorfS- \
We should keep in mind the following points for establishing a close I‘elatIOnShlp
between society and school —

. . the
1. The needs of the local people should be ascertained. As far as possxble,

school should try to meet them. ind
. Community resources should be found out. The teachers should try to I!

. 1eS»
the numbers of workers engaged in the local agricultural fields, factori
shops, gardens and laboratories.

. The services of the all available social institutions in the state should P°
utilized as far as possible.

. The society should be the starting point in any aspect of the curriculum- ;

. Itwill not be useful to teach everything. The children should be acquaint®

with only some local experiences. Then alone they will learn somethif?
useful.

5.
The students should be given all facilities to form their own progfammfic,
Each one should be given the knowledge of reading, writing and arithm®
8

. - . 01
It is just possible that everything cannot be taught through the sch

ot

programme. So the students should be given a list of literature in order!
they learn something on their own.
- The curriculum should be so flex

. in'
' ible that changes may be introduced
according to the needs of varjoyg individual.,

{

6.5 SOCIAL GROUPS AND THEIR pLICATION
GROUP DYNAMICS

» shepherds, prisoners i at 0 i,
-Ineveryday life, we observe " i

The term ‘group’ i one o
professional grou

: D, kin group
this term to meap human grouy

uthors anq S

to gl
only used words. We us® S wo uﬁ
religi ¢ case” o ot
810us group etc. [n some €4°~ )

ctional

; io™
ol However, this usage lacks prects
0logists defipe ‘social group’:



p can be defined as ‘two or more

® Accordi
ording to Marshal Jones, social grou
ed pattern of interaction’.

people between whom there is an establish

° R
hul\rg Maclver and Charles Page describe S
an beings who are brought into human re

° Emo 5
it ;};S. Bogardus defines social group as ¢4 number of persons, two or more,
ve common objects of attention, who are stimulating to each other, who

have
e £ loyalty and participate in similar activities”.
arry M. Johnson i i - :
2 3 s of the opinion that ‘A social
Interaction’. P social group 18 a Sy

ocia.l group as ‘any collection of
lationships with one another’.

stem of social

° Ogb .
gburn and Nimkoff say ‘Whenever two 0r more individuals come together

and i : :
nfluence one another, they may be said to constitute a social group’.

Cha :
racteristics of social groups

So
me of th E s
e characteristics of social groups are as follows:

e C .
Sotl.leCtlon of individuals: This is the primary conditio
ial group can be formed in the absence of people:

Co . 2
for';m““'catlon: After the collection of individuals, €O
ofa e formation of social groups- Itis the foundation of

group need to communicate with on€ anotherina meanin

:i::ity; It ensures that members feel themselV
e Y to help one another. Frequency and quality
n rest bind a group together and bring a feeling ©
e‘limllaf' objectives: There ar¢ 2 various kinds of groups in a society such as

ucational groups, political groups and religion group- The n}em_bem of a
g:loup .usually have the same objectives. For instance, the objective of an

ucational group is to acquire education. Similar objective makes ther identify

the A
mselves with one another.

R

Thllles and regulations: Every group has c€

m ese rules may be in the form of traditions; rituals, custom

m‘;mbers are expected t0 follow these rules. When members &
es, they are punished by the group-

Size: _ : '
O:Zbe" There is no parameter regarding the size of a g
1g depending on the nature of work. However, itnee

0
ftwo members.

° S P
Ubject to changes: Chang® is inevit

Netisntas. 2 ;
be Cltlonmga ideology and s12¢ of a grov
S0 slow or fast and may occUr due to 111

me groups may even cease to exist.

P life

n beings can
ant to note
ties of human bein

1 of a social group. No

mmunication is required
group life. Members
gful manner.

Jves a part of the group and are
of interaction, and common
f solidarity among them.

gulations Or NOTNS.
s or laws. All the

o against the

rtain mlés andre

roup. It can be small and
dstohavea minimum

‘passage of time. The
¢ changes may
With time,

able with a
nging. Thes
xternal factors.

Socs
Qlal
Bonds — The factors of grev

i

hat ﬁuma
it is import
Jop the quall

not live in isolation, thus,
that they need to live in

0 th
Cab :
they, 1. ~OV€ section, we discussed t
gs. We can discuss

i‘u an en”_‘ groups. In this regard,
Wo Caye \Vlronment in order to deve
S to explain this concept:




«ctional

Case I: Children living in a wolf den

d
: who foun
' d ina wolf den. The man Wi wolf
irls aged two and eight were foun . e T o
IE 1929’1:12225 ta‘:lim Amala and Kamala respectively. These glrllds ]}‘\"r‘;a la died aftef
fhesc 2 : k to the human world. any
: hey were brought bac id not have
family. After discovery, t : - found, Kamala did n ;
d until 1929. When found, fours

a fewimonths but Kamala survive and used to walk on

ities. She did not know human langugge a { to Sped
t’;};lmans}?: ?:'lafziven training in human social habits. Gradually, she learn ;

us,

. t dressing
me simple words and learnt to eat like human beings. She also learn
SO
habits of humans.

Case II: Anna — An illegitimate American child

m
' n a rOO
Since Anna was an illegitimate American child, she was ruthl_(asslygoccl;elii was pot
: his, she was given foo the
as merely six months old. After t x ok S ' At
Whe:seszgiov;luman world. She was rescued from this situation after five yanSSh o Wi
f')::e of discovery, she did not know how to speak an(.i walk. Like Kamala,11
allso given some training in human social habits to which she responded well.

ol
: . me
From the above two cases, we can understand the importance of human env1_r01;121 i
i r(t)trxr:e development of human social habits. A number of factors develop social

in

in humans which are known as social bonds. These social bonds force people to
in ‘ i
in groups. Let us discuss these factors in detail:

of
Psychological factors: Franklin Henry Giddiqgs dgveloped the gonCiI;ting
‘the consciousness of kind’. It is a state of mind in which one conscious "
recognizes another with similar interests. This concept is also l.mov;u
‘recognition of similarities’. These similarities force a person to live in grc "
Groups provide people a platform to develop their personality and C?P;
learn new ideas and express their desires and needs. In addition to this,

5
2 (0]
beings are afraid of living alone. This fear also compels them to live in & oo
: ich
Economic factors: It is not possible for people to fulfi]] all their basic "
namely food, cloth;

(7

ol
Nn groups to carry out €
activities. These forceg compel people to stay in social groups { li"i
0
° Biological factors Sexual desire i another reasop why people Canno‘*’ﬂ 9:
alone. This force brings men ang Women together to create a grouP ™ o1, 4
family. When they come together, desire for a child also arises. F'V /
need to rear their child also forces them to remain in this get-up glatel’
i v
® Kinship bond: [t s not easy for 5 PErson to part with people who? Peopﬂ"
tohimby ‘blood’, Thyg this bond plays a i
together. However these

Most of the

>
i
i
l 0
limitatiop of
together in the same regj

in
e e - hed
ancient civilizations flourish ato

ha® of .
Suchareas, a number of peoplc8t 2, pe‘y@f”
glon. This f, oups .
preferred to stay Places where i el 0D -



mp()rt
ance of social groups

Hy
Socj eings live in groups throughout their life. Letus underst
1al groups:

glrc‘l;z:sln; \ij)lr their survival. Tl?u.s, cc?nducive environment attracted a number
ey here they started living 1n groups.

O\L'n ;lal;]izuf:ctorsci Wh.en people started living together, they developed their
Morsei ge and social norfns. These norms la}ter gaverise to culture which
e e therom one generation to gnother. Similarly, people living in various
e world devehloped their own culture. Culture helps people in
e, anﬁ hemselves with or.1e another who have common language, values,

customs. Thus, this factor also forces people to stay in groups.

;‘;l'g‘sus factors: Religion brings peopl
Ml UII?lematural.power.' People like to wors
This hz;s e als.o like to discuss various aspects 0

given rise to a number of formal and informal religious

society.

¢ together in the name of God or
hip, pray and sing hymns in
freligion with one another.
groups in the

rty has given rise to political
make rules which
from external and

Politi
grOOhtlcal factors: The need for security and libe
ups. These groups, especially in the case of democracy,
hem security

are ‘
int common to everyone. They also provide t
ernal threats such as threat of being attacked by another country.

and the importance

for human beings that

hout these groups- These groups provide us
helter. In the modern society,
f comfort and Juxury as

Survj : .
vival: Social groups have become so important

the - ) .
mey cannot imagine their life wit
peoans of survival such as food, clothing and s

ple depend on these groups to acquire things )

well.
we discussed that human beings

Self- :

de f-development: In the previous section, .
%

elop human qualities only when they are €XP man environment.

z;l}i]:r;fore, these groups inculcate human qualit’i
& pl;tfey also assist in the development of people’s
quof; orm to exhibit talents and abllm.es.

ient and emotional quotient only in the presen
g:zelopme“t of Social skills: [n addition t0 self-deve e S
180 develop social skills in these groups: They learn the basics 0 _soma 1z.a ion
like considering ofher people’s feeling$s and sentiments while mal'(mg a
Comment, They learn that they € ke comments that hurt the sentiments

ofg
¢ - o
ommunity or a religion-

Jopment, human beings

annot ma

the feeling of belongingness.
hese groups also
through

Belongi : :
gin . Soci ve human beings
gness: Social groups gl di onnected. T

Without grou el lonely and d18¢

Provide e%noﬁlzi;atlh :r}:dr?sc})jrzf:la support to people when they aré going
atough phase of their life-

Pr.o fessional growth: Memoc!* jal groups &1 s
skills. Most of the times, these ™ refer our Names
anq suggest us various w;ays to grow rofessionally. Therefore,
Or'indirectly, help us in our profeSSional growth as well.

are of professional
to various people
they, directly

Se
M



tional

6.5.1 Classification of Social Groups

. ture’
ing on their nd
Social groups have been classified in a number of ways d.ependmg
and permanence. Let us study these classifications in detail:

ains th
‘In-groups’ and ‘Out-groups’: William Grah’am Sumn;a]:1 ;);zlbcing <
difference between ‘in-groups’ and ‘out-groups’. When a -
able to identify himself with a particular group for a p;afucu o o eco®
considers that group as ‘in-group’. All groups, Fxcept 1r_1-gr0 1{)Hindu5 g5
‘out-groups’ for him. For instance, a Hindu might consider a

f
.. pers?
members of his ‘in-group” and people of all other religions as mem
‘out-group’.

Py
- d No

Involuntary and Voluntary groups and lnstm.ltlonal a;avebeeﬂ
Institutional groups: These three classifications of social groups !

g 05[80'
given by Charles A. Ellwood in his book titled Psychology of Human S
He explains these classifications as follows:

g

2 plo”

o Involuntary groups: Groups that are based on a person’s ]:ne o
relationship or kinship are known as involuntary groups. SO

g
the examples of this kind of group are family, state, cast¢
community.

et
Voluntary groups: Groups that are chosen by a person hlmse1ltu |
known as voluntary groups. Youth associations and cv
associations are examples of this kind of group.

o
Institutional groups: Institutional groups, according to Ell s"d
include church, state and schools. He states that these grov?
permanent in nature, Sucl’

€7
o Non-institutiona] grou ¢

ps: Some groups are temporary in nd W
as mobs, audience an

£ iy kno
d crowds. This kind of groups are
non-institutional groups.

Horizontal ang Vertical

a G
h astc \/00
10
peol 4
tract Collectivitis; According t0 ' ifie sit" ‘
1> human 8roups can be broadly €
. . tl
Al COlleCtW'ties' They believe that crowds arf’f d of .
emain ip ay: : ertO” 0
A CXistence for 4 relatively longer P~ at

Vities gy

|
pat” ol

n 0%y
church and state are permanent g

. i’
m#’ g

'Y groups; CH. Cooley says, ‘BY pl;;tioﬂ : l

zed by intimate, face-to-face, asso¢

Abstract Collect;

Primary an
mean thoy

ch ag
eCOI]da
S Characteri



operation. Th
The : .
y are primary 1n several senses but chiefly in that th
ey are

fundamental i
A ntal ; :
isatiesfilie ;:af;(r’lﬂzlmg the .8001a1 nature and ideals of the individual’ Fami
term ‘secondary grlc)): . ?fprlmary grotps: Cooley does noteven menti(?m:liy
category, 3 ps’. Other sociology Jater explained this term as ‘resiguale,
°

Genetic

and C

two categories: ;‘;Ere.gate groups: F.Q. Giddings has classified groups int

mesns those gi-()up:tilc grlc])}q;ls and congregate groups. By genetic grml:ps hg

and ethnic n which a person is born such as family, raci :

, racial
that are ch fsr;l:% Congregate groups, on the other hand, arZ thosl;1 g%;?,uﬂ
parties, y a person voluntarily such as trade unions and politicl:d

Organi
ized a :
nd Unorganized groups: Social groups are classified on the
ps with a well-organized and defined

basis
Set‘upozfr(:;ekg; ee of organization. Grou
own as organi
grou ganized groups and others are known :
of OrI;ZHSChOOL church and business cOTP ownas unorganized
Catego ized groups. On the other hand, crow
ry of unorganized groups-

YOu .
will stud
y some of these classifications in detail in

oration are some of the examples
d and public come under the

further sections.

In
~groy

Pa

I primic nd out-group relationships
lve soc & 35 <

! *;e people Wlhe(:lgs’l it was easy to differentiate between in-groups and out-groups.

i Ol!p and all oth elongedtoa person’s kin group Of tribal group were d part of his

ers belonged to out-groups- The members of out-group are treated

S out
Siders
and stra :
ngers. In some of these co tsiders were treated with

osti]ity it
animosi
osity and some of them were even
ps and out-groups in

ate between in-grou
to a number of groups at the same time.
1 these groups o1 the basis of his

his in-groups and others to out-

mmunities, oU
killed.

HOW “iis
thorrpod Crnegvoerf it is not easy t0 differenti
'y Mstance ;ety because people belong
roghbourhOZ)d a person differentiates betwee

s ps. HOWev; th_en all his neighbours belong to
relig!on, Tt m: if he changes the basis of differ'entiation from neighbourhood to
hej 8ion may 1, ny people living in his neighbourhood who do not belong to his

ghbollrho ccome a part of his out-group and people who are not living in his
od but belong to his religious group would pecome part of his in-group.

the, . TEOPle te
haat memb‘; :s tend tg feel biased towards the members of their in-group- They feel
n of their in-group are WOrthy talented and dependable and on the other

Sop. €mb .
€ comm uer§ of their out-groups are not talented and unreliable. In
nities, people of out-groups d. For instance, during Hitler’s

Teg;
glm
€s, the Nazis sl
slaughtered 2 pumber 0

Our

e y

ers of)i(peCtahons from people of in-grou

ers of (r)l -groups to be friend!y and supportive:

g As ut-groups to be jess-friendly with us-
ro explained earlier, it is difficult to differentiate petween in-groups and out-

u :
th Ps Int
N Ame ti}r:]e modern context because @ 0a number of in-groups at
JUpg in th e. Hereitis important to note that people are not involved in all their in-
¢ same manner. For instance; on has a number of groups such as

n
0?‘lgl’lb()urho ape
od group, kinship group, © jce grou and his old friends. Duetoa number
- Slities, he might spend more time with his office
old friends-

less worthy,
are ill-treate
fJews.

ps and out-groups als
On the contrary,

o differ. We expect
we might expect

Menyy,
€

0fegq:

s

Sroup andl (l)(r.lal and familial respons!
inship group than with his




‘ional

Prim.ary groups and secondary groups

3 ¢ primaly
This classification of groups is really popular in the field in §001910gy- Tll:ettietll-gé,p Socid
group’ was introduced by Charles Horton C.oole.y in his boo  Eon i .
Organization. This American social psychologist did not even - cley Davis &
‘secondary group’. Other sociologists such as Robert Maclver, Kl?g 1 that in
William Ogburn explained ‘secondary group’. Some of t.hem believ ’
context of primary group, secondary group may mean ‘residual category -

. . . % . erdlnan

This classification of groups is similar to the classification given 119])’56 Jlread!

Tonnies who classified groups into ‘in-groups’ and ‘out‘-g.ro'ups . We aunderstand
discussed this classification in the previous sections. Here, it is important to 4

5 ¥ A ¢ rlm
the concept of ‘sympathetic contact’ and ‘categorical contact’ for analysing P
groups’ and ‘secondary groups’ in detail.

6.5.2 Sympathetic Contact and Categorical Contact

¢
: 5 " ‘ 5 & . ntac
The classification of groups into ‘primary’ and secondary” is based on social COt o
These contacts can be classified into sympathetic contact and categorical con

i
e Sympathetic contact: This type of contact exists between twg or more P:;p,
whereby one of them is interested in the other person’s personality and ev v o
affairs. For instance, contact between mother and child. In some cases, it i
also exist between two friends whereby they are extremely close to cach @

ot
People who share this kind of contact are helpful, supportive and sympath 0
towards one another. S

‘primary groups’. ho""
° Categorical contact: This type of contact exists between people \Zﬂtﬂ‘:
. Communication is affected by the positions they hold. For instances ce o
- between doctor and patient, teacher and student, shopkeeper and CUStOﬂ; a”’:‘,
the likes. There is no sympathy or intimacy in categorical contacts b i
their communication is lim
€rson’s position.

. . - ails Z
ited to what ig suitable for their position w
The primary groups

. » : e
ympathetic contact is one of the main featu”

-

of
o ¥ ’ fo
This kind of contact exists in ‘secondary g

; rimarygrou S e of the
neighboyrp Ps even today. Som

i 100d, peer groy s and the likes:
Chief characteristics of prima group

Y groups 4
.1:7
After understandip .
/ . g the cop, ; '
el cept of Primary groups, let us discuss their ¢1? /
¢
a0Y
) 2 o
Face-to-fa o0 relatiop. Th |
face relatlonship. Itist o

o a {7
. ghar® 4
1S of primary groups sha™ jne®

n
Feause they aye extremely close to O ‘




Se
‘ondary groups

gby
Arg mand Nj
e OWn o imkoff states that ‘groupS
On ary S seccildary groups. Anot
group is larger and more formal, 1 !
n the stability

N .

thgy o

I‘ise o
Peop)

‘hadeé’

abilities, skills, wealth and

are a .
ware of the other person’s nature, status, cap
ther. Now, let us discuss

so on. Thi :
i "tfhis awareness brings them close to one ano
atures of primary relations: i
o Identi i i
of;?lcal desires anii_ attitudes: A number of similarities in terms
i itudes, pcrsonalities and desires have been observed in primary
groups. This is perhaps caused by fusion of personalities due to the

intimacy they share.

o No selfish motive: People who b

cach othei’s welfare without any S€
simply enjoy doing things for the other person to make him/her happy.

o] . IR
The‘centre of relationship 1§ 2 ¢person’: In such relationships,
Slations exist due to the presence of the other. In this regard, Kingsley
avis states ‘the primary relationship is @ matter of persons, it exists

because of the person, not despite him’.
ip: The relationship between members of

ned, it just occurs naturally. For instance,
er child is unplanned and voluntary.

gmall. This characteristic is the
of a family

elong to primary groups work for
Ifish motive like money. They

©  Spontancous relationsh
primary group is not plan

. concern for a mother forh
T
ity affee ind their intimacy. For instance,
. ct the level of intimacy shared by tWo members.
tolgel:lhg together: The intimacy in relations i fo_upd*only ifmcmbers live.
of Senf‘r at the same place. This characteristic facilitates continuous sharing
such Iments, opinions and thoughts. performing some activities together
as eating, playing, travelling and studying also improves the bonds

betwe
en people.
ups usually have

Simij s 5
Hlmllar background: Primary group similar background.
OWwever, in cases when the packground s not similar, it tends to affect the

intj , :
"imacy between members- For instances if husband and wife do not have

SIm;j :
Milar background, they tend to have more disputes between them.
d characteristics such as living together,

Interact
‘fa raction: Many aforementione kb Vi _
o ce to face” relation and similar background helP 11 improving interaction
D tween members. This further gtrengthens their bond and intimacy-
ir i
ect cooperation: Members of primary & oup coop®

not
due to their selfish motive but due to their

increase in the size

which provide experience Jacking inintimacy’
her critic pamed Frank D- Watson, says ‘the
. necialized and direct in 1S contacts

z
ity of its social organization

eSm
ore . ‘
s th re for unity and continuance UP

¢ primary group’.
an i . . NP
eCoz;cioclologiSts believe that industriahzatlori 13316 it
ary gr i ; anges I  div

ry groups. It 1s because, these ch? e arous ol i
hy is followed

S inte

r =

_erests. Complex set-up that is 11 CXlSta - o, hictare
and gmooth. gome of the

diffy

1c

izatj ult for people to have face-to-
ons to make the system 01 ¢ m

'urbanization have given
jety have diversified

mumca




‘tional

) o andll
i universities .
ples of secondary groups are business corporations, churches, |
exam
political parties.

Characteristics of Secondary Groups

groups
e Secondary relations: The relationshi;? betweeq members o(fssg:::;l;figa tion
is impersonal and indirect. These relations are alm'ed towar o
some specific goals and interests._ In such relations, rlr;em
responsibilities and obligations which they need to fulfill.

¢y
. ver, t}}
e Large in size: These groups are larger than primary groups. Howe

tio?
: : ce, DAt
may vary in size depending on the nature of their work. For instance,

i
¢ . erence
and companies are examples of secondary groups but there is dlff

their size due to the nature of their work.

1ly

S nerd

e Voluntary membership: In secondary groups, n:1e_mbersh1p 18 g;oup
voluntary in nature, that is, people have the right to join or leave the

: is libe
per their will. However, some of the secondary groups do not give this
to their members.

G Oﬂs

© No physical proximity: As discussed in the last section, primary group re:?:ﬂi
are characterized by physical proximity. Hovstever, no such physical pro ouPS
is required in secondary group relations. For mstance? some secor}dary g: A
have a number of branches across the world and their members ‘mt.eracmo
one another, as and when required, but there is no physical proximity 2
them. e(;i g

e Specific goals: Secondary groups are formed in order to achieve sorr'le Spt ] il
goal. Thus, interaction among members of secondary group is limited ©° s
achievement of these goals. For this reason,

0
these groups are also kn
“special interest groups’. o4
. . - 1 ra ‘s
° Indirect mode of Communication: In secondary groups, the mtecﬁoﬂld
between members js usually indirect in nature. It means that the inter2””_
not face-to-face byt indi

if
ary group members use infor™ t‘veuf‘
of control such ag scolding, However, this kind of control is not &*” " go
secondary groups. They yse Various means such as rules, 18%°
proceedings, written warning anq g on. rrrliﬂ /
* Formal Structure: Secondary groups follow 5 formal structure that det%}’- 'r'l:j
the authontlf:s and responsibilitieg of varioyg members in the hierar";s Glﬂ(“iél
groups function by following the concept of divisj Plabont Ther® . b 2
of roles through the group. All the e b ono hibit 3 A 25 o
of tolerance anq Tespect towarq L el ie L rell ;
tegions, SPeople from 4)) castes, classes "Pﬁ
0
6.5.3  Differences hety g
ce i
_ " Primary Groups and Seconda®™ =
Itis not easy to demarcate the
It is because, i our dg

a 1St ; dafY o !
Y-to-da ?Ctensncs of primary groups and seco™ s .0

. as 6f9
Ot sh 16 e may Observe that in some *°_ ;b
Share g much jp:

Nfimacy g secondary gro

group memberg may p,



We m

i baey also find features of primary groups in secon

anotherrSI;) fsecondary groups may also be
- However, it is important to distin

sympathetic
guish between these two groups on some

dary groups as well. For instance,
and cooperative towards one

grounds.
= Table 6.1 Differences between Primary and Secondary Groups
asis -
dDi"erentiaﬁo,?f Primary Groups Secondary Groups
efiniti
ah In order to define primary groups, Ogburn and Nimkoff define
C.H. Cooley says, ‘By primary group secondary groups as ¢groups which
! mean those characterized by provide experience lacking in
intimate, face-to-face, association intimacy’
and co-operation. They are primary
in several senses but chiefly in that
they are fundamental in forming the
social nature and ideals of the
Chief individual’
characteric: Some of the chief characteristics of | Secondary groups ar cl}aracteqzcd
ristics | primary groups are no selfish by voluntary .membeljshl‘p, specific
motive, small size, physical goals, large Si2¢ and indirect
p.roximity, direct interaction an communication.
— | similar background. ;
reg //
Primary groups have small and Secondary groups are large and
fixed area. may not have 2 restricted or fixed
Int area of operations.
€ : // 5
faction Members use direct mode of Members usually use indirect mode
interaction, that is face_to_face Ofcommunica-tlon like telephone,
COnversatic;n ’ letters, magazines, newspapers and
Goal i television. i
I of the [T . : - prim There is @ specific g02 ehind the
Sk grl:)el:;; Sl\t/ll(e)::l%e;’lsﬁ:/friag? tIl)]e i formation of secondary groups
welfare of others.
Cogq //
Peratiq - condary group members
o Members of.prlmar}' group it fooperatc with one another only for
zgoizrlzg:h“?nt:n%? SR the achievement of organizational
Stru\ ¥ ’ goals. e
Cture = o structure of group is form
The structure of group 1S npfonnal ;r:d el deﬁn: 4 with the help of
in nature. Clear hierarchy 15 not e ierarchy-
5 followed in primary 8rOUPs: -
frma be temporary Of
ne - < These groups MaY P
nce Primary groups are relatwely eorm ang;(l)t depending on the nature
Me\ permanent in nature- of their work. _—
ang ! Secondary groups use informa
Contrg) of | Primary groups use 1nfqmal means means of control such s rules,
of control such as scoldiné: Jaws, court proceedings and WHitte
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roups,

oups- ;
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Do
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done l,asslﬁcatioll of social groups in® organ
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t fi] f}ned set-up are known a$ organiz d
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d criteria ar €

ized Groups
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the other hand, groups that
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Characteristics of organized groups

Some of the characteristics of organized groups are as follows:

o Element of organization: In the modern society, organized groups arc a means

of socialization. People, in these groups, interact with one another in order t0
achieve common goals.

o Size: There is no fixed size of organized groups. Some are small while Oﬁhers
are really large. The size of these groups depends on their area of operat10oD-

o Social relations: Organized groups constitute all primary groups and 59'“6
secondary groups. Thus, social relations among the members of organiz®

groups may be intimate or non-intimate, economic or non-economic, persona
or impersonal in nature.

e Permanence: Organized groups are relatively permanent in nature. This
characteristic makes people fulfill their interests with the cooperation of othef
members. It also gives group members a feeling of belongingness.

o Structure: Some organized groups like business corporations and industri®®
have a formal structure while others like family and clubs may have an infol'mal
organization. Thus, this characteristic depends on the nature of their work-

e Arrangement: There are a number of organized groups in the modern socie®y’
Some have an institutional arrangement while others are non-institutiona *
nature. Some can be categorized under in-groups while others can be categOrized
under out-groups.

Unorganized groups

Social gr;;llps that arednot well-organized can be categorized under unorganize‘:
groups. These groups do not have a defined ial i i
sdor pattern of social interaction. Such £

géet fom;ed temporarily without any planning. Thus, they do not have a defined goal'

ome of the examples of unorganized groups are mob, crowd and public
Such groups keep appearing in socie ’ .
. . > T i 1 ke
interest in the study of these groups, tAycco};Zriif;Ie, sociologists have shown @

W
. . S 0
irrational and undesired behaviour, the © them, though these grovPs ic o

; ofte i :
community that they feel need reforma};ion " Apress some pecrlio charecle®
Let us study these groups in detail:

Crowd

o

It L

ga(t’hzlrlg’drr_lowe tickets, people gathered at r(;ao g
lloes " apark to listen to a speech. SO

@

®

. tem ; S
goaloran action plgy Aliemethod of interaction since it 1ackS ® 4

3 d i e t

ctional



The
psychology of crowd behaviour

The b ‘ .

behav?:;z\r’l\s;lr of mdivi.duals, when they are part 0

the concept of]?n are ac_tmg all alone. Psychologists

points explai group mind’ or ‘crowd mind’ to €xp

trademark by B W,hy individuals in a crowd behave
rk behaviour:

(2] Of
ten a crowd comes into being s

T
he Public

Ko
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ou )

econzsrr?ih aring interests. This socia
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Char.
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ened emotions and intense
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ble way. Therefore,

ked by height
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ofa person from one membership group
ference group’ for that person. These
are so called as they have the potential
bership group’ that also serves as a
stantly seeks approval for all actions
e selects other groups as ‘reference

sid th‘;:nt%t:;r group may impact the actions
T ugw,es rise to the idea of a ‘re
{0 influence ps’ may be passive in nature but
reference ra p?rson. The family is a ‘mem
from the ffmqilp especially to a child as it con
groups’ whosl y. As a mature adult however h
gy e acceptance he seeks.

18 fiop ae Ic(f)(;i Olf ‘reference group’ as different f£uun a ‘membership group” holds
constantly on tﬁ ex heterogeneous society that is physically and occupationally

e move. In a small folk society this contrast is less common and

Sometimes not visible.
a ‘refeIr{e}ll\(:t Johns?“ has mentioned certain conditions under whicha group becomes
. W}%mup for members of a particular social group.

i :nfsome or all members of a particular group wi§h for membership in

i eference group Example: People from upper—mldflle cl.ass are always

thplrmg to join the ranks of upper-class people. In thelr desire to climb up

ey tend to show their disapproval by aggressiveness towards low ranking

’ groups.
:ngen members of the particular grouP try t
rence group or copy them in some respects. Examp
f:(;ple in India try to copy and imitate certain styles and prac
o el egqualto them.
When the members of a particular r0tP consi
members as a standard for comparison Example:
college may constantly refer t0 the most Jauded co
yardstick to measure their service conditions, position,
rank. Such comparison of reference groups can impac

TS: A JOURNEY FROM IN-

SH ;
ERIF’S SUMMER CAMP EXP :
GROUP COMPETITION TO INTER-

GRQ
UP FORMATION TO INTER-
GROUP COOPERATION
1-12 age group

in the 1
dynamics-: The summer i
e of researchers 11 the

ch other. Nor were they
‘ i i if studied
behaviour- riment, Sherif s

WhO wer o e .

8ro e examining thelr ‘ ] '

up formation in four phases. It DEEZ" with t . f friendship formation
formation, inter-group competition,

and ¢
and il:len moved onto the phases of in-group 10
ter-group cooperation.
Frlendship formation: After arriving at the summer camp, thehbgy;ri w:(;z
Permitted to mix with other boys. The were also free to choose t glr : enc
i hey spent most of their time 100

f()r
int games and other activities.
eracting and getting to know cach others:
p formation phase, the boys were
h groups 11V separately, and each group was
e boys participated in cooperative

the h
hi 522255’ Gradually, each group developed 118

o be like members of the
le: The lower caste
tices of Brahmins

der the reference group orits
The teachers of city
llege of the city as a
performance and
t the moral of the

at a summer camp

Muz .
afee Sherif took 2 group of P07 camp boys did not

for
co i :
nducting experiments on group
awar

initially t

In- A
N-group formation: After the friendshi
i

div' v

givleded into two groups. Bot

pro'rl a distinct name. In €ac

o jects to increase their cohes
Wn norms.




ructional
;

o Inter-group competition: This phase saw strengthening of intra—gropp
cohesion and loyalty. The reason was the two groups had to compete W.Ith
each other in various matches and several other situations. This caused tension
and hostility between the groups. In times of stress, the members of the groups
even went to the extent of calling names to their rivals. All these developments

turned each group into a more cohesive unit and strengthened the members’
loyalty to their respective groups.

Inter-group cooperation: In this phase, the researchers wanted to control
the intra-group hostility that was generated in the inter-group competition
phase. They came up with the idea of making the groups work for achieving
super-ordinate goals. A super-ordinate goal is the one for whose achievement
personal goals are subordinated. To present a super-ordinate goal to the groups,
the researchers created a problem situation which impacted both the groups.
They disrupted the water supply of both the groups. This super-ordinate goal
could only be achieved if both the groups cooperated. Hence, both groups
were motivated to resolve the water supply problem. They actually helped
each other in devising ways to overcome the problem. This inter-group

cooperation helped reduce the intra-group hostility that was an outcome of
the third phase.

Sherif’s research on the summer camp participants showed how group situations and
group dynamics could generate antagonistic and hostile behaviour. It also presente?

_ super-ordinaie goals, which would benefit by

( Ce
i 1\ ITOUDS. a8 an effective \\\\\\Qtedu
osilivy oetween the groups, EROUpS, a8 an effective opt

Group dynamics

Humans demonstr. gs-
Thoss i) inart;: :::racterlstlc behavioyr patterns while they are 1 grouP =" "y ave
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applied
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: : S
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People undertake , Numbe © Impact of society and groups " * ¢ qur :
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Kurt Lewj
win :
(1943, 1948, 1951) is the well-known pioneer of the approach to analyse

grOUps in . :
Manner ina\,vslfilce}r: tific manner. He coined the term group dynamics to illustrate the
Group i fr oups and their participants act and react to dynamic situations.
knowledge about t-':;]rl be defined as a field of enquiry dedicated to the advancing
terrelations with i € nature of groups, the laws of their development and their
: with individuals, other groups and larger institutions. Members of a
ON their similar feelj , i a situation or person, based
0Wn as “Groy e‘;)mgs a{ld ?motlons. This interactive psychological relationship is
0Up- a social p Dynamics'. The term ‘Group Dynamics’ contains two words—(1)
Who follow th unit of two or more persons who have similar beliefs and values, and
Memberg of e same norms and work towards a common measurable goal. The
goals, (if) 4:group therefore, share similar purposes; tasks and most importantly,
ynamics- the occurrence of planned activities which will, on the whole,

e
P the :
group achieve its determined goals.

Willj

.am

lmensiossc_ hutz (1.958, 1966) viewed interpersonal e

8roup hepay inclusion, control, and affection. This beca
vior that considers groups as forums for dealin

each

of the .

Sroup m: e stages in order to be able to evolve to the next
y also fall back to a previous Stage if it cannot reach a consensus while

S()lvin

< g ) .

ef‘pererOblems during a particular stage- Schutz called these group dynamics the

pposedntal underworld’ because they were concerned with hidden group processes,
o the obvious content-related agenda that was the gist of group meetings.

- Scot
-0tt Peck developed stages for larger—scale groups (i.e., communities). Peck

SCI‘]
€s th .
¢ stages of a community as:

Jations with regard to three
me the basis for a theory of
g with common issues in
stage. On the other hand,

de

*P
Seudo- .
— do-community

°
EmptiHESs

b
Tue Comlnunity
her types of groups, in Peck’s view,

b Com .. .
Ythe Munities may be distingulshed from ot =
barriers to communicationin order to be able to

\

eed
ue for members to eliminate
6.5 6 Community, \
. * Gr \
oup F ; (
ormation
ck to each other, share jdeas and

Toy
be]. p memb

lefs ers share experiences, provide feedba oL
Ut gy, ; I?enerate insightful thoughts and provide 2 forum within wh{ch they can carry
Adg by alysis of their experiences. The membership of a group provides the members
algg o Of Support and reassurance. MOreove® as part of a grouP» the members can

plan c !
i ollectively for change actions:
Acterjst
eristics of group dynamics

Qrt-
ICin s
P, . Patlo”
dynamics. This is because

Atje;

C1 2

gy Pation ;

n Nina ..o key part oy

\ group activity 15 2 ey p :

8oy, fthe other pr ocezses e t};nd upon the Jevel and quality of participation of the
p articipation yaries across groups and across

more active participants than

p
Mgy 0
gtim erst?f;% The level and degree OfP e
. ers
7S who I o Typicel 5 e Basically participation means
are more withdrawn and passive: . ’

of group
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‘uctional

" up
. ol 5 nto the gr 0 s
involvement, commitment to the task, and direct or m(.hrect Conm'buiz(e)s he group’s
goals and objectives. If members do not participate in these activiics,

i1l cease
STeallt itself will ce
very existence is meaningless and there is a likelihood that the group 1
to exist.

Factors which affect participation by members in group activities: . elevance?
g 3 : anar
o The content (or task) whether is the goal of interest, importance

; - physicd
o The physical atmosphere whether the group setting comfortable - P
socially and psychologically.

; d not”

i o . ting an

© The psychological atmosphere whether is it welcoming, accepting
threatening.

tracted bY thel’
* Member’s personal preoccupations whether the members distra
own personal thoughts.

ugh
ere €no
* The level of interaction and discussion within the group whether th

' 2 . s tan S.
information, and is this information at a level that everyone undersknow
* Familiarity between group members whether do the members

other prior to their participation in the group?
Communication

¢al

o the ©

Intra-group communication comprises the spoken and the unspoken, andn me” g
e een ™" 4

as well as the implicit messages that are conveyed and exchanged betW il 1C”tthat

These messages rglate to information, views, and feelings. Two-way €0 mean’

means not just a situation where the two partjeg talk to each other, but L

they are listening to each

other. Thig Communication helps in:
confusion ang misconceptions

{
¢
RS el of understandmg between members . cesP
that exi ceelving feedback. Thig s establishes the 4E°
AL EXISts between the tWo partieg
Helpful hintg for effect; J
eCtIVe COmmuyn; " ﬂﬂ
Unicatig
° Create g seating arrap e i " bers can 56
interact with eq}, otherg Ment that is circylar o that mem aaah
® If there are two faeil: ‘ o
Ofher 5o thag ComnilthatOrs 1" the group, they should sit far 2P
nicat ’
® Respect others - oy on flows across the group. o
° Encourage and © everyone addl’ess each other respectfuuy fofw
SUppo - ei
t0 express themselyeg © 58 Participative, so that everyo”

® Persuade
0se
® Ensure t, ik %S¢ to give others a chance
“only one Person |
- s

Peaks at 5 time
¢ formag; :

O of smaljep sub-groups and side talk-

0
; Y i 0
sful i solvj ause the pet” 4
t - IRy the Ving—problems bec 40
hey do not know the o find Mselves unable to progress A% 10 t
* Problen and hence have no ideé
. Solving process would be t0:



° Deﬁn . .
e the problem clearly: Is it what it appears to be or are there other deep

hidden aspects?

® Examine : i
them fUIlyand explore the causes behind the problem in or

tain additional information, externall

. ?r(;mplete understanding of the problem
e

group members must not ook to be critical and judgmental and, in fact,

ther’s ideas in order to add value and

sh
im(:)‘ii,d work collaboratively on each 0
Thi ve them. The group should work towards idea generation.
1S 1vi 1 13 . . 5 g .
laterg] think?sgwty is called ‘brainstorming’ 11 & gro herein members attempt

der to understand

y if required, and study it to get a

up, W

Leader 2 i

a comnS]}(;]r? is the act of channelling the efforts and inputs of the team towards meeting
Person ig dg(.)a]’ and to facilitate the members t0 work together as one. Usually, one
even ap o CASI_gnated as the leader. This individual could be part of the group itself; or
achieyip l;;Slder' It is possible that one member could provide lea
maintaingth]e team goal while another individual may provide Jeadership in order to
e group fabric. These roles may also switch and change:

6.5 5
; * D ‘Ie
. lopmellt of Groups
understand the stages thata typical team

lving into @ high—performing team. An
aders 10 comprehend members’

hape behaviour require

While
Teeds ?ot(:m is developing, it is important to
arenegg %\;,e through in the process of evo
Aviour dy gach of these stages enables the Ie
Cteam j ring that particular stage; and also t0'S
nto the next stage.

d to drive

t together with each other. Each of

hig ;

1S th :

> the stage in which the members first ge ,
ike, ¢ aml here?’, «Who are the others?
for members t0 get

€m is
r o . .
e obably considering questions like, o
th?’ It is impO an
hers. The

9 knov}/l ich of the others am I comfortable wi

&rouy each other, which will include introducing themse o th

t cader must provide strong and clear jeadership a0 communication S0 that the
le and can move into the next stage.

bers are clear and comfortab

bers establish their oWl individual positions in

Urip
the g the StOrIn'
in
.~ &roy g stage, the mem and aligning with others who share the same

View. P by voici SR

we 10 0¥ voicing their 0 inions / ;

ord t g imPOrtar%t for mefnbers to engage €@ other, and voIC® any concerns 11
© ensure that their views ar represente d understood- The teatn leader

the ex ression of thoughts by the members to VO1c€

i of views) across the

li
ensus (OF commonatit
O f the ke i g and purpose of the

i
s, - GOC .
hexr hcourage and facilitate

V1
grgup. ’el“\{v-s’ arfd to work towar
gl‘gup‘ 11s will enable the establishmen

N
Orming
s, the purpose
g these goals.

usly clarified

commit toward
ds achievin
re continuo

ify with, a0

Ury,
Ot '8 this sta o e
e age, members beg!t to ident
The ]eigoup, including its overall goal$ and the steps t%‘;a;
er must make sure that the roles of cach mem

dership towards
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structional
al

i in place so that
d updated, and a clear and workable structure and process is always in p
2titrlle group is able to achieve its goals.

Performing

: jeving it
Performing is the stage where the team is wgrlfing efficiently to(r/o:r?hzci:rhrlespecm,e
goals. Individual group members are more participative and‘focu'se o the leader i
tasks and the leader’s role becomes less .dlrect. Ideally, in this s ) hger,n
helping members to reflect on their experiences and to learn from

Closing and Celebration

S
mber
. : . ar to me

This stage commemorates achievements, By doing this, it becomes cle

and the organization that the team h

of
; the M)
as achieved an important mllest;)ni g,rlﬁlle dan
goal itself. It is critical to mark these events else members may feel u
sceptical about future team efforts.

/
6.6 EDUCATION OF THE SOCJALLY AND

ON
ECONOMICALLY DISADVANTAGED SECTIZZ
Surprisingly, the concept of

« aril)
gz dprir®
disadvantaged” that we heard was not CentereRZthef ) thi
on those causes traditionally citeq: race, ethnic group, poverty, or sex- fo
concept of “disadvantageq”

e
need
; Was focused on “denied access to the t00lS
self-sufficiency.”

-£10
' s if
The term “disadvantageg - djective: oo
. _ UIsadvantaged” haq been used traditionally as an ad)
describe a quality inherept to the
process in which main

scrit
Eroup. It is now also used as a verb, ,t’o dea .CUI?;
Stream society acts ip 5 way that “disadvantages” 2P ces?
group. People see themselves a5 di
and use of the same
autonomy,

:»d ac de
e
sadvantaged t the extent they are den'® By
: tools foung useful b
Incentive,

n
. est 1 ﬂlf
b Y the majority of society. TEO hed!
Tesponsibility, self-reg ity o suppo'™
: . ) Pect, community ms- 3
: I?formauon, employment, ¢pital, and responsive support SYS® 0 sﬁlfd
SufﬁCil:n(r:n %{(}rhfeattére % “diSadvamagement,, is the presence of “bame?o neede’s
Y>" These barriers a1 the oy ; esstC " oty
: 200 Ways in which enied acC 0010
tools, and inclyde unavaﬂablhty of esourceg_; pEO.pl'e.ared gy the s ofth
regard for a groyp, governmen gy g » Inaccessibility to resou s oIS
group itself. %

) 110
OTPOTate practices, and certain cond “
! i
A dlsadvantaged 1 s
disa group ig defy e 0
and barrj ned by ¢, i i d
e ae;sf :C faces (rather than the fact Oyraceepamcular pattem::) Adis? ;
€ mor. X » OT poverty, or sex).
or d €than ope arrier, §q T g
moved than gt . arriers may be more €as tag® e o’
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once said that «
at .
deficiencies m more government assistance” would fix what was wrong. While these
ay make up part of the picture, they are not perceive

Ed i
ucation of Scheduled Caste

1. The )
withiir;tral focus in the SC’S educational development is their equalization
andliis allnﬁn—SC population at all stages and levels of education, in all areas
a—y the four dimensions — rural male, rural female, urban male and urban

e include:

2. Th
¢ measures contemplated for this purpos
heir children to school regularly

(@) Incentives to indigent families to send t
b till they reach the age of 14;

(b) Pre-metric scholarship scheme for ¢

%CCUpations such as scavenging, flaying an

om class I onward. All children of such families,

will be covered by this scheme and time-bound pogrammes

them will be undertaken;
(¢) Constant micro-planning and verification t0 ensure that the enrolment,
sby SC students do not fall

T . .
etention and successful completion of course
atany stage, and provision of remedial courses to improve their prospects

@ for further education and employment.
(e Recruitment of teachers from scheduled castes;
) Provision of facilities for SC students in stud

( headquarters, according to a phased programme; :
f) Location of school building; palwadis and adult education centers 1n such

away as to facilitate full participation of the scheduled castes;
(&) The utilization of N.-R:E-P. and RLE.GP. resources 0 as to make
substantial educational facilities available to the scheduled castes; and
(h) Constant innovation in finding new methods to increaset
of the scheduled castes in the educational process-

hildren of families engaged in
d tanning to be made applicable
regardless of income,
rgeted on

ents hostels at district

he participation

Bq
The g, I on of Scheduled Tribes
1 follow: . |
i Otheging measures will be taken urgently to bring the <cheduled Tribes on par
schools in tribal areas. The

() pp

Mority wi]] . :
be accorded to opening primary . I
rtaken in these areas on a priority
el e he N.R.E.P.,

Co :
a:issnllig on of school buildings Wil
_ RLE GPer the rl.Ormal funds for €
(i) Th ‘G.P, and tribal welfare schemes. Lthd k)
mae socio-cultural milieu of the STS has distinctive chailracte;lstu;f3 ;nto i Sfop
theny cgseS, their own spoken languages this Lmdgrllnis t 3 : s i

Sta CUrricula and devise instructional materials 1 tribal .angl 13%1 i
dgeS’ with arrangements for switching Over to the regiond od md-tramed

¢
0 ;T(ated and promising scheduled tribe youths
€ up teaching in tribal areas-

esi :
Scalec_lentlal schools, including Ashr

ducation, a8

(i
: will be encourage
11 be established ona Jarge

(iv)
am schools, W1




. eping in v]C.W
(v) Incentive schemes will be formulated for the scheduled ;ﬂ bﬁz’rkeedlljcation v
their special needs and life styles. Scholarshlps for ur%cs S pecial rern.e
emphasize technical, professional and par-professional GO .cdiments wi
courses and other programmes to remove psycho-social imp
provided to improve their performance in various curses.

: ill able open®
(vi) Anganwadis, non-formal and Adult Education Centres “{mdzled tribes-
priority basis in areas predominantly in-habited by the sche

arep
. s : ate an aw 1S
(vii) The curriculum at all stages of education will be designed to cre 0

: their €n°
of the rich cultural identity of the tribal people’s as also of
creative talent.
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Education of Minorities
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aunched during 1993.94.

1 Educati.ogs y
The objective of Scheme of Area Intensive Programme for ilit
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e

have limit ‘
the execufs/sowers {o the extent that these do not impede or prejudice the exercise of
Commission (F{})gers of the Union. National institutions like University Grants
(NCERT), and C), National Council of Educational Research and Trainin

, national bodies like Central Advisory Board of Education (CABEg)

Play a cryci i
cial role in the Indian education system.

Free alﬁirtéf)le 45 of the Constitution clearly directs tha
Within 10 y:‘p‘ﬂ?Ory Education is the joint responsibi
all children uarS, i.e., by 1960, universal compulsory €
date, The ¢ p to the age of 14. Unfortunately, this direct
Purpose, entral Government needs to make adequate

(1) Educati
Culltlgatlon of minorities: Article 30 of thel
ral and educational rights to estab

institutions, It lays down:
(@) All minorities, whether based on religion of language, shall have the right
b to establish and administer educational institution of their choice.
) The. state shall not, in granting aid to educational institutions, discriminate
against any educational institution on the ground that it is under the
management of a minority, whether based on religion or language.

(i) I,

a ) . q
in t'l:g“agfﬂ safeguards: Article 29 (1) states: ‘any section of the c1tizen, residing
- t: territory of India or any part, thereof, having a distinct Janguage. sErpL gt

re of its own, shall have the right to conserve the same’. Article 350B

?nsv@es for the appointment of special officer for linguistic minorities to
€stigate into all matters relating to safeguards provided for linguistic

Minorit;
orities under the Constitution.

(i) Edyeqg;
in(tlf:lr:tt ion for weaker sections: A
Cducatj s of the weaker sections of t.h_
ik ionally backward classes Of citizens an
€s.

:J\rreti,de 15 states: ‘Nothing in this Article or i Cl.ause (2) of Article 29 shalt[

an ent. the state from making any special provision for the advancement O
cagtsomally and educationally packward c1asses of citizens or for
% es and the scheduled tribes’- :
Nder Article 46 of the Constitution, overnment is respons1b1e for
Sci economic and educational evelopment of the Scheduled 'Clast‘es arﬁd
ed eduled Tribes. It states: “The state shall promote with special care ; 1e
Ucational and economic interests of the weaker sections of the people, and 11
?amcular’ of the Scheduled Castes an gcheduled Trl,bes, and shall protect

em from social injustice and all for™® of exp o
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cation: Indiais 25 o 4 jder the Constitution, the minor1ties,

alwa
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igious instruc
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ional institutio® =
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Arttlc er receiving aid out of state funds, shall be r-equ'ltutions ortoatt it
iSiZizus instruction that may be impartegl in sucl} mtstt:;tion orinanyP - "
religious worship that may be conductgd in such ins la o or, his 8%
attached thereto unless such person or, if such person .tutioﬁ‘
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Article 30 states, ‘the state shall not, in grantlpg aid tg € rounds that 16,.
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be classified under two heads: the formal
s. The formal agencies are those institutions
systematically. Processes of education

nned. There is also a continuous effor;

. :he agencies of education may
argfincnes a.nd t'he informal agencie
p th(e):rga-mze_atlo.ns which are organized
" these ;:;Stltunons are deliberately pla
There 12 a p‘;i:l;e;gzncy c_oncemed - g@ven certain knowledge, sl oratitules
b deﬁnitg ed curriculum. Teaching methods followed in these institutions
iy and pre-planned. Students and teachers also follow a definite

L] .

252:‘;‘35 0f§ducation may further be divide

5 deﬁniétlsenmles are jthose which try .to contro
i gsa ‘ Icrll this agency, there is a direct 1ptemcﬁon between the educator
sohopls dhe cand. Thfay 1nﬂuenc.e each other in the process of learping. The
e kno,wn COmmun}ty, the farfnly, the State., the social ch_lbs, the re!lgion, etc.
other hand as 'Ehe active agencies of -educatlon'. The Qasswe agencies, 0N the
il ed, act in one way only..Thf:re is o such interaction between t1.1e educator
by him Thucand. T}:lese age_ncws mﬂ}lence the cducand but are not {nﬂ}lenced
radio t‘el s Fhe ch}ld remains a passive r601p1ent.0n1y. Thes_e agencies include
While’ : evision, cinema, newspaper and magazines. I prlef we can say that
n active agencies, the interaction between the child and the agency is

" _P};Ss'ble, in a passive agency there is no such interaction.

timeel;Ome as an informal agency of education i.s the oldest ins.titution. From
the chfrl‘glemOHal, the parents have been the.chlef te?chers. Itis at hpme that
thin ild learns to walk and talk, to distingu]§h the simplest prope.rtles of_the
be t\fs tha.t he sees and uses, 0 imbibe certain mora_il values, to differentiate
oL een right and wrong, 200d and eviland t0 experience sOme f’f the deepest
fiiss uman affections. When he becomes old. he does 1ot stop his educational
T ction. As a father or mother, he O she gives the best education t0 the c_hildren.

us, the home works as an abiding educational agency> throughout life.

The school can solve the social and cultural probl

ems confronted by the
Eommunity by many different ways- For examplcs the social problems like
: Ntouchability, health and hygiene, etc., should be discussed by the students,
eachers and the members of the community and desirable solutions s

hould be
foung,
ork of social relationship by

mplicated netw
d with his fellow men. At the same

d into active and passive agencies.
| the social process and directitto

SO(:'
Whilehty generally consists of €
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Omprehensive and permanent. It includes all the aspec s '

Tha co-operation between the society and its various qnits is very necessary: If

there is Jack of co-operation b€ cen family and school and between society
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the school and family.
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B A ; > ing
to self-sufficiency. This can take many forms, depending

presented, but would include enabling or empowel ing lt?;: ffﬁciency-
to develop the tools or resources needed for its own self-

; d the
ife is consideree
e Human beings in general cannot live alone. Thus, group lzif;_:;ed b Varloliz
basis of survival. The term ‘social group’ has bf:en " ver two O M9
sociologists. According to Ogburn and Nimkoff, ‘When

{0
said

; may be
individuals come together and influence one another, they

constitute a social group’.

.- auals
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® Some of the characteristics of social groups are collectlgcﬁne dseto
interaction between members, unity, similar objectives and
and regulations.

® Human beings need to live i
qualities of human bein
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religious and political fa

Jy

[tur?
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gical, economic, biological, geograph!
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® Social groups are importan as they help in survival, self- .
professional growth anq development of social skills oV
e Social groups can be

icular g10% o
: 10 identify himself with a partic 5, oxoP
particular reason, he considers that group as ‘in-group’. All grovP™
groups’ become ‘out-groups’ for h
° Some of the chief ch
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and direct COcperation, ’

° Secondary groups g
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e Ego: O . )
ccupies a central place in the structure of the psyche and is seated in all

the three regions of mind.
° Formal
agencies: ion, 1 instituti
i g Processes of education, 11 these institutions are deliberately
° Social
b directgroup. a group that exists when two or more people ar
.5 contact and communication.
Cﬁ';lalz?ﬂ.letic contact: A type of conta
- Cr}zed by some degree of mutual understanding and1i
. nality of the other.’
. -
rim
Pl ary groups: A small group in whic
- act with one another.
norganized i i
_ groups: Socl usl
Organization. ‘ g E R S
. Cl‘o\ . .
. 1im¥td.d A collectivity of a substantial UM
ed space to some object of attention.
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6.9 A
NSWERS TO ‘CHECK YOUR PROGRESS’
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e in direct or
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nterest in the whole

h a few persons come into direct
y lack the attribute of

ber of individuals responding within

values, norms and
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gtolive in society

Socialiyats .
ro]elsalllzatlon is the process of learning
is cal] y the members of a particular grot
it ed socialization.
wWo o
(a) CSharacterlstlcs of socialization arc:
®) T ocialization is a lifelong process:
t helps in the inculcation of princip
T System.
* The , ,
(.)fOIIOng are the three basic elements of Colley s theory of s
i ,
(ii) Imagination of our appearance to the other person.
(iii) The imagination of his judgment of that appearance-
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¢ three main regions of the human mind are: Conscl

Conge;
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ousness and UHCOHSCIOIISIlCSS.

les, values and symbols of a social

ocialization:

ousness, pre-
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e |
(b)) Conservation and perpetuatiorl of school life.
- () Promotion of culture and civilization. ”
S Emotional developfnent (b) Development of mental ability
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¢ is withi i . nment. It is before we start our 8¢ :
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11.

12.
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14.
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6

'tizen
: that every cit*
Regarding religion, the society has a special Fluty. Ft &l:;t;:?beliefs he sodicl
feels free to practice his faith withpgt interfering ;Nlt prime bty ymp? f
must teach its citizens that all religions are equal an

e0
3 in the nam
: ons int
and compassion. There should be no strafes and dissensi
religion.

. ctio?

" s w1 a]sa lnte.ra 1{Y,

A group is characterized by the following: Collection of mdl:’]‘i‘tj;l and 5011daﬂty
among members, mutual awareness, ‘we-feeling’, grOUP_ue of the group-
common interests, similar behaviour, group norms and siz
Voluntary groups are those

. rson
other hand, involuntary groups are those groups which a pe
virtue of his birth.

¢
on th

is OWI- "
groups which a person chooses 01 his gets by b

f
feeling 0
Social groups helps in self-

; the
development and gives us
belongingness.

i
. mutual aid?

A social group characterizeqd by a “face-to-face’ relationship, ™
companionship is primary group.

16 Ofpl’irﬂilﬂ
Direct cooperation andlimited self-interest are two character
groups.

Secondary group

eciﬁc
result of
_ shave ng Physical basis and are created as 2
ends or Interests,
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10 QUESTIONS AND EXERCISES

Short-Answer Questiong
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gToups and gyt. groups.
eeng

YMpathetic anq categorical contacts-
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e | €s o social'?_zation.
Volutiop, of Schoglg

 1ioation.
aS agents of socializatio

: nit)"
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888 a grq, * Ot group dynamics.
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7. Whi
o ich are the factors which work to make man social?
9- ) .ow can social groups be classified?
. List the differences between primary and secondary groups.

10. Di ¢
Differentiate between crowd and public.

11. Dj
. Discus - :
s the importance of co-operation between school and society.

12. Whj :
ich measures will the government be taking to bring the scheduled tribes

on par with others?
———
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INTRODUCTION

Like other mammals, human beings are also another product of vertebrate
evolution. But, the superior mental equipment of human beings made them vastly
different from other mammals. The present social world of human species consist
of thousands of societies resulted partly due to superior mental equipment of
human beings and even more to the ideas, habits and techniques which have came
down to them from their ancestors. Struggle for existence and the process of
adaptation to the environment led human species to experiment new and ever
newer experiences. If the acquired new behaviour through experiment is
favourable to their survival, it will established among them; it would spread to
more and more individuals in each generation until it became part of the social
heritage of the entire human species. The established acquired favourable
behaviour then transmits from parents to next generation. This is how the concepts
of society and culture emerged. Conversely if the acquired new behaviour is
unfavourable, those who learnt it will either relinquish it or be eliminated. But it is
also important to know that, a learned behaviour which would be desirable in one
social setting might very well be undesirable in another. Accordingly, we find

variation among human societies and cultures.

UNIT*“S OBJECTIVES

After going through this unit, you will be able to:
e Discuss the meaning of culture
e |dentify the dimensions of culture and its importance
e Explain cultural change, lag, diffusion and integration

e State the cultural conditions for learning and acculturation



e Describe social stratification and social mobility and education

MEANING OF CULTURE

Humans are social animals. Since the dawn of Homo Sapians, people have grouped
together into communities in order to survive. Living together, people developed
forms of cooperation which created the common patterned habits, behaviours, and
ways of life known as culture. Culture is a unique possession of man which
separates him from the lower animals. It is one of the distinguishing traits of
human society. Only man is born and brought up in a cultural environment and
other animals live in a natural environment. Any attempt towards the study of
human society, thus, leads us to the study of its culture. Importantly, the study of
society or its any attributes is incomplete without proper understanding of the
culture of that society. Culture and society is inseparable as they go hand in hand.
This makes culture one of the most important concepts in social science.

The word culture is used commonly in psychology, political science and
economics. It is the central concept in anthropology and fundamental one in
sociology. However, one of the problems in dealing with the word culture is that
there are so many different meanings and definitions attached to the term.
Therefore, to understand the meaning of culture, there is a need to go through its
different meaning as given by different people.

According to a view, the English word -Culturel is derived from a French
word -Cult or Cultusl, which in turn derived from the Latin word -Colerel, which
means -to tilll or -to cultivatel or -to refinel. Thus, according to this view,
etymologically culture means cultivating and refining a thing to such an extent that
its end product evokes our admiration and respect. Based on this view, people
often use culture as synonymous with personal refinement. Accordingly, they

apply the term _Cultured® to a person who knows how to conduct himself in



various situations he faces, in other words, a person who possesses social etiquette.
The man of culture means a man of good manners and good tastes. On the other
hand _uncultured® is applied to a person lacking or devoid of social etiquette.

Another view opined that culture refers to a celebration or an evening of
entertainment, as when one speaks of a _cultural show or cultural evening. In this
sense, culture is identified with aesthetics or the performing arts such as dance,
music or drama.

yet in another way, historians use the word _culture® to refer to the so-called
_higher® achievements in art, music, literature, philosophy, religion and science of
a group life or of a period of history. As when historians speak of a cultural history
of India, they would give detail account of historical achievements in these fields.

Further, another view emphasized that the meaning of culture in sociological
sense is completely different from meaning as discussed which are non-
sociological. Sociologists use culture to mean ,,a//* the achievements of group life.
But, again culture shouldn‘t be used interchangeably to nationality. Culture means
the sum of human beings‘ way of life; their behaviour, beliefs, feeling, thought,
customs, traditions, attitudes, values, norms, ideas, symbols govern human
behaviour pattern, tools, buildings, equipments, machines and other material
objects, which man has made out of his physical environment for his comfort and
use. It connotes everything that is acquired by them through their own experiences
as social beings and passed down to them by their ancestors as well.
Definitions
To throw further light to the meaning of the term culture, it is necessary to go
through various definitions as provided by some sociologists, anthropologists and
eminent personalities.

e Cooley, Agell and Car: The entire accumulation of artificial objects,

conditions, tools, techniques, ideas, symbols and behaviour patterns peculiar



to a group of people, possessing a certain consistency of its won, and
capable of transmission from one generation to another.

E.A. Hoebel: Culture is the sum total of integrated learned behaviour
patterns which are characteristics of the members of a society and which are
therefore not the results of biological inheritance.

Edward B. Tylor: Culture is the complex whole which includes knowledge,
the collection of ideas and habits which they learn, share and transmit from
generation to generation.

Ralph Linton: Culture means the total social heredity of mankind. Culture
as a whole is composed of a vast number of cultures each of which is
characteristics of a certain group of individuals.

Malinowski: Culture is the handiwork of man and the medium through
which he achieves his ends.

Lundberg: Culture refers to the social mechanisms of behaviour and to the
physical and symbolic products of these behaviours.

Koenig: Culture is the sum total of man‘s efforts to adjust himself to his
environment and to improve his modes of living.

Bierstedt: Culture is the complex whole that consists of everything we think
and do and have as a member of society.

Lapiere: Culture is the embodiment in customs and tradition of the learning
of a social group over the generation.

Sapir: Culture includes those general attitudes, views of life and specific
manifestations of civilization that gives a particular people its distinctive

place in the world.



Arnold Green: Culture is the socially transmitted system of idealized way
in knowledge, practice, and belief, along with the artefacts and knowledge
and practice produced and maintained as they change in time.

Bidney: Culture is the product of artefact (products of cultivation), socifacts
(social organisation) and mentifacts (language, religion and art).

H.T. Majumdar: Culture is the sum total of human achievements, material,
as well as non-material, capable of transmission sociology, i.e., by tradition
and communication, vertically as well as horizontally.

Grahm Wallas: Culture is an accumulation of thoughts, values and objects.
It is the social heritage acquired by us from the biological heritage which is
passed on to us automatically through the generations.

Red Field: Culture is the organized body of conventional understanding,
manifest in art and artefacts, which persisting through tradition,
characterizes the human group.

Maclver and Page: Culture is the expression of our nature, in our modes of
living and our thinking, intercourse, in our literature, in religion, in
recreation and enjoyment.

Joseph Piper: Culture is a symbolic, continuous, cumulative and
progressive process.

Characteristics of Culture

Though culture differs from society to society, there are certain characteristics

which are common to all culture, some of which can be seen in the following

e Culture is learnt: When a child is born, he is tabula rasa. Gradually when

he start growing, he learns different knowledge, ideas, values, norms,
language, habits, etc. from his parents, siblings, fellow beings and society in



various social situations. For instance, burning crackers in diwali or saying
_namasker* to elderly people or worshiping in temple, etc. are all ways of
behaviour learnt by man socially.

Culture is transferred: Customs, traditions, beliefs system, observance of
taboos etc. are learned by an individual from his parents, which are again
taught to his parents by their parents. Thus, culture is transferred from one
generation to next generation.

Culture is shared: Horton and Hunt define culture as, -Culture is
everything which is socially shared and learned by the members of a
society.l Man in his struggle for existence and efforts to adjust with the
environment learns new behaviour and if a new behaviour is found
favourable to his existence, it is likely to become the part social heritage and
passed on to next generation. Thus, culture in sociological sense, is
something shared. For example morals, values, etc. are not something that an
individual alone follows or adopt rather shared by people of a group or
society equally.

Culture is continuous and cumulative: Society and culture is inseparable.
They go simultaneously. Evolution process in human beings brought
forward culture and it will continue till the society continues. The products
of human interactions such as weaving, cultivation of paddy field,
celebration of festivals and so on is practiced by human beings since early
period and will continue till the society exists. It is another thing that pristine
form of culture may or may not remain as it is. Because according to
changing needs, people keep on modifying their culture. For example,
widow remarriage which was once considered a taboo in Indian society is no
more a taboo. Culture is cumulative in the sense; culture keeps on

Improvising and progressing. For instance, earlier people lived in mud and



bamboo houses but now mud and bamboo houses have been replaced by
RCC buildings. Further, this improvised culture is not restricted to only
urban areas or a particular area rather it has spread to rural areas and all
corners of the world as well.

Culture is dynamic or modifiable and adaptive: With passage of time,
needs and demands of people change, accordingly a particular culture
transmitted to next generation also get change. It means the recipient
generation adopts culture according to their need. This process of
modification never stops and continues from one generation to another.
However, not all aspects of culture change, there are some rigid part of
culture, which are kept preserved at every stage of transmission.

Culture is human creation: Malinowski stated that, -Culture is the
handiwork of man and the medium through which he achieves his ends.l
Ideas, norms, values and various non-material objects such as automobiles,
houses, road, etc. all are the human products. These are developed by human
beings to fulfil their needs and make lives comfortable.

Culture is observable: Culture can be observed in its physical form
specifically material culture such as car, houses, dams, and so on. Even non-
material or metaphysical cultures can be seen when people translate it into
action.

Culture is acquired automatically: Family is the smallest unit of human
society. A child after birth first comes in contact with family members, then
neighbours and society. His interactions with them lead him to acquire
culture unconsciously or automatically whether he is determined or

undetermined.



e Culture is important: Irrespective of difference in the culture of various
societies across the world. Culture occupies an important place in human
society because of the following reasons:

a. People born in a particular geographical climate has to create their own
culture to adjust to that climate, otherwise, it will threaten their existence.

b. Society is divided into different classes, castes, ethnicity or religions.
Man has to adjust himself to that social subsystem. So, he learns the
particular culture of that social subsystem to get adjusted there.

c. Man always tries to enhance his comforts by new inventions and
discoveries. Everyone in the society should know about them in order to
benefit from them.

d. The two important aspects of culture such as norms and values not only
mould the personality of people, it also regulates their behaviours, thus,
helps in maintaining peace and tranquillity in the society. So, to shape the
personality and regulate the behaviour of people culture is important.

e Culture is social heredity: the main line in the transmission of learned
behaviour or culture between individuals is that form parents to offspring.
The new habit arises in someone individual parent is transmitted to the
offspring and if found favourable, that new favourable habit would spread to
more and more individuals and it will passé on from one generation to next
generation. Thus, culture is social heredity.

Types of Culture:
Culture consists of distinct entities. Different people divided culture into different
types, which are as follows:

e Individual and communal culture: Interests, attitudes, liking, modes of
thinking or behaviour, etc., differ from person to person. As a result, they do

not adopt the social or national culture. They rather adopt it after some



modification. This is called individual or personal culture. Communal
culture, on the other hand, is the result of religious beliefs and represents the
whole community.

National and local culture: Each nation has some distinct national traits
and attributes of character including values, ideals, mode of thinking and
living, etc. Such national traits are known as national culture. Local culture
Is restricted to a particular locality, area or geographical boundary. It is
influenced by geographical climate, local beliefs and traditions and the
standard of living of the people of that area.

Universal and particular culture: The universal or global form of culture
includes those ideals, beliefs, values, languages, customs, traditions, etc. or
patterns or traits of cultural experiences that are globally common to all
societies, such as family structure, the concept of personal names, truth,
honesty, cooperation, sympathy, love for children, etc. Particular form of
culture on the other hand is that culture which is adopted by a particular
section of the society.

High and popular culture: High culture includes all those entities and traits
such as knowledge, skills, tastes, social etiquette, posture, material
possessions, etc. that a person acquires from her or his family background.
According to Pierre Bourdieu (1984) this form of culture is not only a
symbol of distinction, but a means of maintaining status and power
distinctions. In simple words, all material and non-material possessions of
elite society received from their family background and which serves as a
means to maintain distinction of power and status in the society. On the
other hand, popular culture refers to the pattern of cultural experiences,
attitudes, material possessions, etc. that exist in mainstream society and

accessible to most people unlike high culture. Some examples are — radio,



television, movies, etc. Although, high culture may be viewed as superior to
popular culture, the labels of high culture and popular culture vary over time

and place.

DIMENSIONS OF CULTURE AND ITS IMPORTANCE

Is generally observed that, each type of culture be it individual or communal,
global or particular, national or local and high or popular culture, consists of
heterogeneous entities and experiences such as ideas, belief, traditions and material
possessions. This heterogeneity within a given culture is called dimensions of
culture. Based on the idea, culture had two dimensions, which are as follows:

e Material culture: Material culture includes all sorts of man-made objects
and things that have been evolved over ages. Examples - clothes, utensils,
homes, roads, ornaments, T.V., radio, machines, gadgets and various means
of transport and communication.

e Importance of material culture:

a. To fulfil survival needs (love, care, equality, protection, hunger, etc.)
of human beings (food, clothes, shelter, etc.).

b. To make life comfortable (automobiles, computers, road, mobile
phone, air condition, calculator, etc.).

c. To communicate others (mobile phone, internet, road, etc.).

e Non-material culture: Non-material culture includes all those metaphysical
entities such as ideals, attitudes, beliefs, values etc. which are abstract in
nature but manifest through behaviour.

e Importance of non-material culture:



a. To modify human behaviours or to turn biological nature of human into
social beings (good manners, cooperation, we feeling, love, etc.)

b. To regulates the behaviour of an individual or group to maintain peace
and tranquillity in the society (traffic laws, conduct in classroom,
observing taboos during celebration, respect to elders, etc.)

c. To provide a means of interaction between individuals (language).

d. To engage, entertain and make people happy and to help people to

remain fit (music, arts, games and sports, etc.).

CULTURAL CHANGE, LAG, DIFFUSION AND INTEGRATION

Cultural change

According to Joseph H. Fichter (1964), -change is a variation from a previous
stage or mode of existence.l This definition signifies that change as alteration in
existing form of anything. In simple words change refers to alterations in the
underlying structure of an object or situation over period of time. Change involves
modification of the objects or situations from its previous position.

John F. Kennedy correctly remarked that, -change is the law of life.l
Everything changes over time except change itself. Change is inevitable. Whether
you want or not, it is sure to happen. No society can remain indefinitely static
because change is a continuous process. Any change in environmental
circumstances bring change in need of people, accordingly, to fulfil the changing
needs of people, cultural change occurs.

As discussed earlier culture means the sum of human beings® way of life;
their behaviour, beliefs, feeling, thought, customs, traditions, attitudes, values,

norms, ideas, symbols govern human behaviour pattern, tools, buildings,



equipments, machines and other material objects, which man has made out of his
physical environment for his comfort and use. Any change in the realm of culture
can be called cultural change. According to Kingsley Davis, the cultural change
-embraces all changes occurring in any branch of culture including art, science,
technology, philosophy, etc., as well as changes in the forms and rules of social
organisation.|l In the words of David Dressler and Donald Carns, -Cultural change
Is the modifications or discontinuance of existing _tried* and _tested* procedures
transmitted to us from the culture of the past, as well as the introduction of new
procedures.l However, it is important to know that cultural change is always
uneven and partial because the rate and direction of cultural change varies over
time and place.

Many a time it is seen that cultural change and social change is used by
people interchangeably to refer same thing. Even for some of the writers like Gillin
and Gillin (1954) and Dawson and Gettys (1948) there is no difference between the
terms — social and cultural change. Dawson and Gettys remarked that, —cultural
change is social change, since all culture is social change in its origin, meaning and
usage.l Similarly, Gillin and Gillin stated that, -social changes are variations from
the accepted modes of life, whether due to alterations in geographic conditions, in
cultural equipment, composition of population, or ideologies.I Contrary to their
ideas, for some of the eminent sociologists like Maclver, Page and Davis, cultural
change and social change convey different meaning. Pointing out the difference
Maclver and Page (1959) writes: -Social change is a distinct thing from cultural or
civilisational change...... cultural change includes change in ideology,
administrative system, technology, etc.l For Davis (1949), -social change is only a
part of a broader category of change called _cultural change®......... cultural change
refers to all changes occurring in any branch of culture including art, science,

technology, philosophy etc., as well as changes in the forms and rules of social



organisations.l In short, it can be said that cultural change refers to change in
material and non-material culture, whereas social change specifically refers to
change or alterations in social relationships among people in groups. Cultural
change is a broad concept which includes social change in it. Social change simply
means changes in some parts of culture like social structure (status and role of
persons), social institutions and overall social relationships that help in making up
society. For instance, modification in the ways in which people make a living, rear
a family, parents-child relationship, caste and class structure, etc. This shows that
though cultural change and social change convey different meaning, both are
inextricably linked. Hence, it is very difficult to draw a clear line of demarcation
between two. In many places both concepts overlap. Example — the trend toward
sex equality involves a changing set of cultural norms concerning male-female
roles, and some changing relationships as well.

Examination of the history of past societies reveals that the culture of all
societies have undergone tremendous change over time. Some of the shared
behaviour and ideas that were common at one time are modified or replaced on
another time.

Cultural change doesn‘t take place arbitrarily rather there are certain factors
that influence it. Three of the main factors that lead cultural change can be seen as
follows:

e Contact between societies: When two societies come in contact with each
other it influences cultural change through the process of —cultural diffusionll
and -acculturation. |

e Technological advancement: Technological advancement always leads
discoveries and inventions. Resultantly discoveries and inventions bring

cultural change.



Geographical and Ecological factor: natural or physical factors like
climatic condition, location of area (hill, plain, coastal region, etc.)
determine the culture of people living in a particular geographical area
having certain ecological condition. As geographical and ecological factor

changes over time, this automatically leads to cultural change.

David Dressler and Donald Carns have made certain observations with regard

to the causes of cultural change in the following ways:

1.

Sometimes members of a society are often confronted by customs that differ
from those which they have learnt to accept. In such a situation they adopt
some of the new customs, reject others, and follow modified versions of still
others. This might be called cultural eclecticism.

New customs and practices are likely to be more readily adopted under two
condition — a. If they represent what is viewed as socially desirable and
useful, and b. If they do not clash with pre-existed and still valued customs
and practices.

It is widely observed that even if the people accept the new customs and
practices, they do not completely abandon their traditional culture.

Changes in culture are always superimposed on existing culture especially
during culture-contact.

Changes in culture are always relative. We do not have a -changedl| culture
but only a -changing culturel, strictly speaking. Cultural changes normally
emerge gradually but continuously. Hence we find a co-existence of old and
new customs in the same society.

All the cultural changes are not equally important. Some changes are
introduced to culture because they are considered necessary for human
survival. Some other changes are accepted in order to satisfy socially

acquired needs not essential for survival.



7. Still it could be observed that some cultural changes originally meet neither
a -survival needll nor an -acquired needll of people. Example: New ways of
disposing the dead.

8. It is a fact of common observation that crisis tends to produce or accelerate
cultural change. If the changes are accepted once due to the crisis, they tend
to persist. Example: Women were accepted in defence industry during the
World War Il, and even now they continue to be there.

9. Cultural change is cumulative in its total effect. Much is added and little is
lost. Its growth is like the growth of a tree that ever expands but only loses
its leaves, sometimes its limbs from time to time, as long as it survives.

10.Cultural change leads to chain reaction. -Whenever a change is incorporated
into the culture and becomes defined as a _social necessity‘, new needs
emerge, generating the desire for still further changes to complement or
supplement the original change.

Cultural lag

Culture is dynamic, in course of time culture change and progress. The
development of culture is a continuous process and it is assumed that both the
material and non-material aspect of culture ought to be harmonized when it evolve.
But, it is generally seen that rate and direction of change in various aspects of
culture is not uniform. Material culture tends to evolve and alter at faster rate than
non-material culture. Material culture refers to all those physical or tangible
aspects of culture like technologies, buildings, roads, automobiles, etc. created by
human beings for their survival and to bring ease in their life. Non- material culture
includes abstract things such as morals, values, norms, traditions, ideas, etc. which
are intangible. The opposing nature of these two elements of culture causes

maladjustment in the society, which sociologists call cultural lag. It commonly



considered that all social disturbances and upheavals are more-or-less caused by
cultural lag.

The concept of _cultural lag® was first coined by Williams F. Ogburn in his
work -Social Changell in the year 1922. According to him, cultural lag is a
common societal phenomenon due to inclination of material culture to grow and
change rapidly while non-material culture tends to resist rapid change and remain
fixed for a far longer period of time. He further stressed that when change occurs
in material culture i.e., in our technology and invention, these in turn stimulate
change in the non-material culture, i.e., in our ideas, values, norms, customs,
beliefs, laws and social arrangements. In this process changes in our non-material
culture always lag behind the changes in material culture and result various social
problems. The period of maladjustment that occurs when the non-material culture
Is struggling to adapt to new material conditions is called cultural lag. In simple
way, chaos social situation or phenomenon that surfaces when material culture
grows and changes at faster rate than non-material culture, it is called cultural lag.
For example: a person uses chinaware but to wash chinaware, still he uses sand or
ashes of the hearth. James W. Woodward says -when material conditions change,
changes are felt in the non-material culture as well. But these changes in the non-
material culture do not match exactly with the change in the material culture. This
delay is the cultural lag.|

Ogburn has listed out six general reasons as causes of cultural lag:

1. Scarcity of invention in the adaptive culture — for example, in the field of
government there is a -marked lack of inventiveness.l Pensions, workmen‘s
compensation, and the like are examples of what Ogburn calls inventions in
the adaptive culture.

2. Mechanical obstacles to adaptive changes — The time it takes to

propagandize new ideas and get them adopted by the government. Other



mechanical obstacles are habit, love of the past, and various utilities of the
old culture.

3. The heterogeneity of society — The need for change in the adaptive culture
may be felt by only one class, whereas the change must be made by society
as a whole. Vested interests and the resulting class conflicts are important in
this consideration.

4. The closeness of contact with material culture — The relationship between
the adaptive culture and the material culture is not very close, but several
steps removed. For example, government is farther removed from the
material culture than is the organization of industry.

5. The connection of the adaptive culture with other parts of culture — If
adaptive culture x is related to another part of adaptive culture y as well as to
material culture z, then if z changes and y does not change, then x will be
more slow to change than would be true if it were not correlated with y.

6. Group valuation — -Customs become mores because of the strong approval
of them as a policy by the group... There is group pressure to enforce
conformity. These emotional values of group approval appear to be forces
resisting change.|

Cultural diffusion

Invention albeit is the obvious starting point of cultural change and progress as by
invention a new element can be added to a man‘s culture. But this is also true that
if a culture would be left to climb upward with its own invention only, progress of
that culture would be very slow. The rapid progress of human culture as a whole is
possible when all societies will exchange or borrow cultural elements from each
other and incorporate them into their own. George Murdock stated that about 90%
of the contents of every culture have been acquired from other sometime. The

process by which cultural elements are borrowed from another society is known as



cultural diffusion. In another way, it refers to the transfers of cultural elements
from one society to another. Diffusion is one of the main sources of cultural
change and progress. Cultural diffusion contributes doubly to the advance of
mankind. It stimulates the growth of culture as a whole and at the same time
enriches the content of individual cultures; bring the society which bore them
forward and upward. Culture progresses in two ways: through (i) invention of new
traits within the culture and, (ii) diffusion of new traits from outside the culture.

The term _diffusion® which implies -the borrowing cultural elements from
another societyl is in contrast with the terms invention and discovery. Invention
according to lan Robertson refers to -the combination or new use of existing
knowledge to produce something that did not exist before.|

Ralph Linton remarked that, -by diffusion an invention which has been
made and socially accepted at one point can be transmitted to an ever-widening
group of cultures until, in the course of centuries, it may spread to practically the
whole of mankind.|

Cultural diffusion displays the following main characteristics:

e [t is a two way process. Diffusion requires not only donor but also a
receiver.

e Elements of culture will be diffused or taken up first by societies which are
close to their points of origin and later by society which are more remote or
which have less direct contact.

e Elements of culture may be diffused alone but they are more likely to travel
in groups of elements. Example: Spread of tobacco spreads with new
method of its use.

e Diffusion process involves three important processes i.e., presentation of the
new culture element(s) to the society, acceptance by the society, and the

integration of the accepted element (s) into the pre-existing culture.



Any new culture element once diffused from its origin society to other
societies, will continue in use about the margins of the diffusion area or
areas remotes to its point of origin even after the diffused new culture
element has undergone changes and improvement in course of time and is
diffusing to the other society again in an improvised forms. This feature of
cultural diffusion is called marginal survivals.

It is a selective process. Diffusion of culture in its entirety is rare because
contacts between cultures can be established through the medium of
individuals and no individual participates completely in the culture of his
own society. Therefore, diffusion of only those culture elements is possible
with which the contact individuals are familiar. For instance: if the contact
individual is male, he usually can transmit very little from the female half of
his own culture.

Diffusion of material-culture is more rapid than non-material culture. This
may be illustrated with the example of Chinese cuisine. It is seen that
Chinese cuisines are very famous, liked and accepted by many countries
including India but its family planning policy of one child which has now
changed to two children has received little acceptance.

It depends on the freewill of the accepting group. If accepting group wants
to accept the new elements diffusion is possible otherwise not. Freewill of
the accepting group again depends primarily on the two qualities of new
traits, i.e., utility and compatibility. In other words, on the basis of what they
appear to be good for and how easily they can be fitted into the existing
culture configuration.

Prestige of the individuals under whose countenance the new thing is

presented to the society is an important consideration in cultural diffusion. If



the diffusionists or innovators happen to be persons whom the society
admires and is accustomed to imitate, the way for the general acceptance of
the new culture element is smoothed from the start. Conversely if they
happen to be personally unpopular or of low social status acceptance of the
new elements may face reluctance. For example: new cloths modelled by
Kim Kardashian or Priyanka Chopra will get larger and quick general
acceptance than if modelled by any common woman.

e [t is also influenced by factor called -faddism.Il To elaborate, many a times it
Is observed that certain new elements of culture are eagerly accepted by
groups without any discernible reasons of utility, compatibility or prestige
but only because it catch their fancy.

e The content of the culture of any group or society is very difficult to get
affected by the process of diffusion and even if diffusion of core elements of
the culture happens, it is much more gradual than those which take place in
the culture‘s more superficial elements.

There are two methods of Cultural diffusion i.e., direct and indirect method.
When diffusion occurs as a result of direct contact between two cultures i.e.
through intermarriage, force, trade and so on is called diffusion through direct
method. On the other hand, when it occurs as a result of indirect contact i.e.,
through television, radio, internet, movies and other mass-media it is called
diffusion through indirect method.

Cultural integration

Previous discussions have already revealed that when one culture is transferred to
another culture, the receiving society receives only those elements which are made
available to them. Due to communication difficulties, cultural elements are never
spread from one culture to another in their totality. Thus, borrowed elements

incorporate into pre-existing culture of receiving society and come out in a new



modified form or new associational context or new interpretations to serve the
needs of receiving society. This mutual adjustment between cultural elements is
called cultural integration. One of the most commonly held view regarding the
term cultural integration as given by someone read as, -cultural integration is a
form of cultural exchange in which one group assumes the beliefs, practice and
rituals of another group without sacrificing the characteristics of its own culture.|
Another common view given is -Integrating cultures usually refers to several
culture coming together to form a new, multicultural society and each culture
keeps its character, features and values.I These views signify that cultural
integration means when different cultures come together and make the whole
society keeping the cultural identity of each group‘s culture intake. Meaning of
cultural integration would be clearer, if one of the classical examples mention by
Ralph Linton in his book _The study of man‘ finds mention here. Linton
considering the Pueblo and Navajo tribe‘s rituals of South Western United States
said that, -Much of the paraphernalia of Pueblo religion is striking, and their
masked dances impress even European observers. The Navajos have copied many
of these Pueblo religions, since these were things which they could readily observe
and imitate. At the same time the meaning of these performances, even if partially
revealed to them, was not accepted. While the Pueblo rituals are concerned
primarily with various aspects of fertility, rain and food-gathering, among Navajo
these objectively borrowed rituals were turned mainly to the healing of disease, a
matter in which the Navajo were deeply interested.l This example shows that, the
Navajo tribe not only accepted cultural elements of Pueblo with discrimination but
completely reinterpreted them in such a way that their own values have remained
intake or in associational context. The main aim of cultural integration is to

maintain a harmonious and active relationship between societies.




CULTURAL CONDITIONS FOR LEARNING AND ACULLTURATION

Human and animals both possesses learning ability but learning is a fundamental
process in human behaviour. The present structure of society is largely the results
of learned behaviour of human species.

The dictionary meaning of learning refers to the acquisition of knowledge or
skills through study, experience or being taught. Individual learns from various
sources namely formal (schools, colleges and universities), informal (family,
neighbour, rituals, festivals, and so on) and non-formal sources (alternative of
formal sources like NIOS, IGNOU, SWAYAM, etc.). These sources create
different conditions under which human learns. Human beings are social animals.
Their survival needs result them to live in groups since primitive period. While
living in group or society, every individual constantly interacts with various
aspects of his culture or environment. This interaction gives him experiences
which in turn bring change in his behaviour; acquisition of knowledge, skills,
habits, attitudes, interest and other personality characteristics in order to adjust in
his society effectively for his survival and harmonious living. This, change of
behaviour in the individual through experiences is called learning.

Culture consists of different elements such as beliefs, values, knowledge,
norms and various material aspects like buildings, automobiles, etc. which always
influence the learning process of an individual. It is said that, as much as 70% of
learning might occur outside of formal educational settings, yet informal learning
is rarely get noticed or appreciated or consider seriously. This is perhaps one of the
main reasons why still people behave monstrously; rape women, kills each other,
quarrel and so on in spite of having high formal degree. Therefore, it is very

important that, we should know how various cultural conditions for learning.



According to an American educational psychologist, Robert M. Gagne
(1956) there is five major categories of learning such as

e Verbal information: It is concerned with the declarative knowledge; facts,
information, names, place, etc.

o Intellectual skills: Procedural knowledge or how to do things. Example:
ability to differentiate objects based on physical characteristics, identify
objects, understand the meaning of event, object, to understand relation
between different objects and solve problems.

e Cognitive strategies: It is concerned with skills for learning; verbal repeat,
underline, copy material, elaborate, organising etc. and thinking; setting
learning goals, tracking learning progress, and modifying strategies to
achieve the goal, to manage time effectively, etc.)

e Motor skills: It involves skills of manipulating things using muscular
movement. Examples: dancing, fishing, ploughing, harvesting, driving, etc.
It is also known as psychomotor skills.

e Attitude: It refers to the internal state that affects personal choices and
actions over an object, person, event, and so on. Attitude is also a learned
behaviour.

Above discussion made it clear that the main intention of all types of
learning is to make an individual understand his physical and social world,
develops attitude to make wise choices or appropriate decisions, plan according to
the needs and learn skills to solve problems to live fulfilling and harmonious life.

However, according to Gagne different internal and external conditions are
necessary for each type of learning. It means certain conditions make learning
occur. Now to explain cultural conditions (external conditions) for learning

consideration of elements of cultures is worth mentioning here. Every culture



consists of certain elements, basic are: beliefs, language, values, norms, sign, and
cognitive elements. These elements create certain situations which in turn make
learning happens. To elaborate:

o Beliefs: Practice of belief system is common across the cultures. Exhortation
of beliefs is done both at individual and societal level. When a Hindu person
cancels his journey when he saw a cat crossed the road as he was about to go
to catch the vehicle is an example of exhortation of belief at individual level.
On the other hand, celebration of harvesting festivals (example: Mopin,
Solung, Pham Kho, etc.) to please the god for bumper harvest which is a
common practice among various tribal groups is example of how belief
system is exhorted at societal level. Though practice of beliefs has many
negative impacts on individual and society but at the same time it entails
many positive things also. Celebration of festivals provide opportunity for
group participation irrespective of social-economic differences among the
group and enable them to witness various activities such as performance of
rituals, cultural show, how local cuisines are cooked etc. These experiences
In turn impact declarative knowledge, intellectual and motor skills and
attitudes of the individuals.

e Language: it is a source of communication. It is through language we
transmit our idea, feeling and any kind of practical knowledge from one
person to another; how to perform ritual, how to build shelter, rear child,
weave traditional clothes, knowledge of different kinds of species, etc.
Language is the main vehicle of culture. People learn culture through the
medium of language.

e Values: Values are developed while living in society. Thus, values are
anything which is socially desirable. Examples of values according to Indian
constitution are justice, equality, liberty and fraternity. In another words,



values may be defined as measure of goodness and desirability. As society

differs from each other and change over time, values also vary over time and

place. Values are another important cultural element of any human society.

To maintain peace and tranquillity values play main role. All the institutions

in a particular society like schools, banks, family, economy, government,

family, politics, etc. are in fact shaped by prevailing value system of that
society. As equality is a value in Indian society, in various educational

Institutions, in recruitment process and even in politics, reservation for

weaker and disadvantage sections is a mandatory obligation. Practice of this

reservation policy, thus, makes people to learn and respect equality in
society and practice to live together respecting differences.

Norms: Norms are rules and guidelines which restrict and specify the

behaviour of an individual or group. Every society has its own norms to

control, direct and guide the behaviour of its members. Norms tells us which
to do and which not to do. Just like values norms also differ from society to
society and change over time. It can be categorised into:

a. Folkway: These are recognized normal and habitual accepted ways of
behaviour. Example: washing hands after eating meal, the number of
meal a day, the manner of taking meal, etc. These are the regular
behaviours that we exhibit in our daily life.

b. Mores: These are serious norms or must behaviour that a person should
display. Every society follows some general (common to all like prohibit
rape, murder and fraudulence) and specific mores (disapproval of same
sex marriage). Mores have serious binding obligation, violation of which
may calls punishment often as it threats social order. Adherence and
display of mores are generally said needed to maintain equality,

fraternity, justice, cooperation, love, security, peace, etc. in society.



e Cognitive elements: Culture of all societies whether pre-literate or literate
possesses a vast amount of knowledge about physical and social world
through which an individual know how to cope with existing social situation
or to survive. Knowledge of the cures of various diseases, protection from
natural calamities, to get food, to produce cloths, etc. It refers to all the
practical knowledge which is taught to every generation.

Cultural conditions for acculturation

Before we throw light into cultural conditions for acculturation, it is necessary that
we must have some understanding about the meaning of acculturation.
Globalisation as resulted by rapid scientific and technological development has
made movement of people, products and ideas between nations easier. Thus, in the
present world, movement of people from one country to another has got
accelerated tremendously. And when there is cross-border movement,
acculturation happens.

Generally acculturation is understood as a process that occur when a group
of individuals go to foreign land and being minority adopt the majority‘s culture;
food habits, language, traditions, attitudes, dressing styles, etc. and abandons their
original culture. But in actual sense, meaning of the term acculturation is little bit
different. In actual sense, acculturation is a two way process, so, it refers to that
process when a group of individuals of two different cultures come into contact,
which changes the original patterns of either or both the groups. It is a concept
which applies to people who went to foreign land such as immigrants, refugees and
asylum seekers and do not apply to people who moves from place to place within a
country.

Although the terms acculturation and assimilation convey different meaning
but often extreme acculturation may results in cultural assimilation, which mean

total adoption of others culture by abandoning own culture. However, in place of



assimilation, the eventual outcome of extreme acculturation may results other
outcomes such as cultural rejection, marginalisation, integration and transmutation.

Several cultural conditions may be there for acculturation, but one of the
most apparent or a major cultural condition for acculturation is immigration.
Immigration signifies the movement of a person from his native country to alien
country to settle or reside there.

Immigration is of two types such as voluntary immigration and involuntary
immigration. To avail better education especially higher education and
employment when people voluntarily choose to live in foreign country is called
voluntary immigration. In case of some affluent groups, they voluntarily choose to
live in foreign land because they prefer the climate, politics, laws or social
condition of that country. On the other hand due to religious, social, political
persecution or any other crisis forced to flee from their home country to live in

other country is called involuntary immigration.

SOCIAL STRATIFICATION AND SOCIAL MOBILITY AND
EDUCATION

Individuals are not exactly same. They differs from each other in various important
aspects such as appearance, socio-economic status, religious and political
inclination, intellectual and philosophical pursuits, and adherence to moral values.
Due to the differences caused by all these parameters, every human society
develops tendency to stratify themselves into various strata. No society is free from
stratification. In fact it is a ubiquitous phenomenon. The term social stratification is
generally used to mean the process of placing people in different strata or layers or
in a hierarchical order or rank based on all forms of biological and social

Iinequalities such as age, gender, ethnicity, caste, class, etc. People who occupy the



higher place in this hierarchy or ranking order are commonly seen enjoy higher
status, better opportunities and privileges and the people who occupy lower
positions have limited access to the same. A glimpse of definitions given by some
eminent personalities or sociologists will surely make the meaning of this term
clear.

Definitions

e Raymong W. Murry: Social stratification is a horizontal division of society
into _higher and _lower* social units.

e Kurt B. Mayer: Social stratification is an arrangement of positions in a
graded hierarchy of socially superior and inferior ranks.

e Ogburn and Nimkoff: The process by which individuals and groups are
ranked in a more or less enduring hierarchy of status is known as
stratification.

e Gisbert: Social stratification is the division of society into permanent groups
of categories linked with each other by the relationship of superiority and
subordination.

e Melvin M. Tumin: Social stratification refers to arrangement of any social
group or society into a hierarchy of positions that are unequal with regard to
power, property, social evaluation, and/or psychic gratification.

e Lundberg: A stratified society is one marked by inequality, by differences
among people that are evaluated by them as being lower and higher.

Often social differentiation and social stratification are seen used interchangeably
by many. Undoubtedly both the terms are inextricably linked but not synonymous.
Because, in social differentiation, people are simply classified or stratified into
different strata or categories on the basis of a certain kind of trait which may be

physical or biological such as skin-colour, physical appearance, sex, etc. or social



and cultural such as differences in etiquette, manners, values, ideals, ideologies,

etc. without any hierarchy or rank. But in social stratification people are

categorised into different strata and put in a hierarchical order or ranks or layers

which develops sense of superiority and inferiority complex. Thus, it becomes

clear that in social stratification the classified strata or groups are put in rank order

while in social differentiation no any such things. Therefore, when social

differentiation is made based on hierarchy sociologists refer to it as social

stratification.

Types of social stratification

Social stratification can be viewed in two ways:

Fluid system of stratification: It is type of stratification in which
movement of people in hierarchical strata is possible. The western society
with its class system of stratification is an example of this type.

Rigid system of stratification: It is a type of stratification in which
movement of people in hierarchical strata very difficult if not possible. The

Indian society with its caste stratification is an example of this type.

Characteristics of Social Stratification

Five basic characteristics of social stratification as listed by M. Tumin (1969)

can be seen as follows:

It is social: Stratification is social because it does not represent inequalities
which are biologically based rather make-up of system of stratification is
based upon conventionally ascribed meaning and socially defined criteria
and prescription such as education, economic status, prestige, etc. Although
biological difference such as intelligence, age, sex, and strength can also
serve as a bases of stratification but such differences by themselves are not
sufficient to explain why some statuses receive more power, property and

prestige than others. It means biological traits do not determine social



superiority and inferiority until they are socially recognised. This is the
reason why stratification is called a social process.

It is ancient: It has been found in all past societies and in all times.
Historical and archaeological records indicate the presence of stratification
even in small wandering bands before the dawn of civilization. Since the
ancient times of Plato and Kautilya, social philosophers have been deeply
concerned with economic, social and political inequalities. In ancient times,
age and sex were the main criteria of stratification. _Women and children
last® was probably the dominant rule of order. Almost all ancient
civilizations produce evidence about the difference between rich and poor,
powerful and humble, freeman and slaves.

It is universal: There is no society which is flat. Empirically it is revealed
that inequality exists in all societies — even the simplest cultures. No society
is free from the differences between the rich and the poor of the _haves* and
the _have-nots‘. Even in the simplest society stratification is very much
present on the basis of groups, sex divisions, privileged classes and
divisions. The most universal is that between men and women.

It is diverse in its forms and amount: Though stratification system is
found in all societies but its bases, forms and amount differ from place to
place, and from time to time. Societies have never followed a single form of
stratification. The ancient Roman society was stratified into two groups: the
Patricians and the Plebeians. In india, the ancient Aryan society had four
varnas (groups): the Brahmins, Kshatriyas, Vaishyas and Shudras. Freeman
and slaves constituted two sections of the ancient Greek society, and the
ancient Chinese society was stratified into mandarins, merchants, farmers

and soldiers. In civilized societies, the stratification system is present in



more complex forms. In modern world, class, caste and estate seem to be the
general forms of stratification.
e It is consequential: It is consequential because the most important, most
desired, and often scarcest things of human life are all distributed unequally.
The two main consequences of the stratification system are — a. Life
chances, which include such things as rates and incidences of infant
mortality, longevity, physical and mental illness, childlessness, marital
conflict, and divorce, b. Lifestyles refer to such things as the kind of house
and neighbourhood once lives in, the recreational facilities, the cultural
product, the kind of books, magazines and TV programmes to which one
exposed and the relationships between parents and children. Life chances are
more involuntary and impersonally determined, while lifestyles reflect
differences in preferences, tastes, and values. Different social strata have
different chances of enjoying and suffering the unequal distribution or
rewards, power, privilege and status in society as members of different
group.
Social mobility
Individuals are normally recognized through the statuses they occupy and the roles
they enact. Not only is the society dynamic but also the individuals are dynamic.
Men are constantly striving to improve their statuses in society, to rise upwards to
higher positions, secure superior jobs. Sometimes, people of higher status and
position may also be forced to come down to a lower status and position. Thus,
people in society are in constant motion on the status scale. This movement is
called _social mobility‘. In another words, the term social mobility refers to
movement of individuals or groups from one position of a society‘s stratification
system to another. Thus is a situation where individuals or groups rise or fall from

the stratum to which they have been assigned. For examples: If a farmer become



industrialist or big businessman becomes bankrupt. Social mobility is especially
associated to the class system stratification.

Types of social mobility

There are three types of social mobility. Brief descriptions of all the three types are
as follows:

1. Vertical mobility: When a person moves from one social position to
another of a different rank, that movement is called vertical mobility.
Vertical mobility may be upward (higher rank job) or downward (lower rank
job) in society‘s stratification. In the words of Inkeles (1965) -movement
from one stratum to another up or down any one of the possible stratification
hierarchies is called vertical mobility.] Downward mobility is less common
than upward mobility. Vertical mobility if further divided into three forms
such as:

e Inter-generational mobility: When changes occur from one
generation to another, it is known as inter-generational mobility. The
direction of change may be upward or downward. This types of
vertical mobility involves changes in the social position of children
relative to their parents. When the son of an engineer becomes bus
conductor, it provides the example of inter-generational downward
vertical mobility. Unlike, if the son of a farmer becomes doctor, it
provides the example of inter-generational upward vertical mobility.

¢ Intra-generational mobility: If a person shift his position from one
to another is called intra-generational mobility. This shifting of
position may be upward or downward. In simple words, it means
upward or downward mobility of a person within one generation or in
his life in stratification structure. A school teacher who eventually

becomes circle officer provides the example of upward intra-



generational vertical mobility. An individual who start his career as an
executive engineer but due to some reason in his later life demoted to
junior engineer provides the example of downward intra-generational
mobility. However, downward intra-generation vertical mobility is not
much common.

e Structural/stratum mobility: Structural or stratum mobility refers to
the vertical movement of a specific group, class or occupation relative
to other in the stratification system. For example, earlier lawyers and
social activists received higher respect and fame but in present society
give much importance to political leaders and film stars. Thus, politics
and acting is considered as superior to lawyers and scientist. Another
example, present society is regarded as technological society as such a
person who is skilled in modern information technology is considered
more important for the society but in earlier society this was not the
case.

2. Horizontal mobility: When a person moves from one social position to
another of the same rank, that movement is called horizontal mobility. It
means movement of a person from one job to another job of equal rank.
According to Inkeles (1965), -a man moving from one job to another but at
much the same level of prestige or income is known as horizontal mobilityl.

3. Spatial mobility: Movement of people from one place to another (for
example, rural to urban or urban to rural) or cross-state is called spatial
mobility. Modern education, industrialization, growth of cities, and so on
which accelerate immigration and migration thus are the contributing factors
for spatial mobility.

Social Stratification, Social Mobility and Education



There are several correlates of social stratification and mobility. These correlates
vary from society to society depending upon the level of their socio-economic and
technological development. Most of the societies today possess urban-industrial
nature and as such education, occupation, income and wealth have been found to
be the main correlates of social stratification and mobility. According to
sociologists education provides a link between the individual and the society and it
provides the individual specific skills necessary for the future occupation, which is
the most important factor in the modern social stratification. Thus, relationship
between education, social stratification and mobility is very complex. The reason
being though education acts as a generator of upward mobility and has enough
potential to change the system of stratification but social mobility especially
upward vertical social mobility which is generally the result of education again
accelerate social stratification. For example: high class, middle class and lower
class. Many empirical studies also suggest that in the reciprocal relationship
between education and social stratification it is stratification that affects education
primarily. This effort is greater than the effect of education on stratification.
Slavery, estates, caste and class are although considered as various types of
social stratification. But out of these four, the caste and class are the two main
types of stratification in the present era. In both the systems, the factors that
determine the status of the individuals differ radically. There is a close link
between the way in which individuals obtain their status (which causes social
stratification) and the nature of social mobility. In caste system, the status is
determined by birth. Since birth cannot be changed, the status which is determined
on the basis of birth cannot be changed even if a person receives highest
educational qualification or earn unparallel prestige or acquire high position in the
society. For example: a Harijan cannot attain the status of Brahmin in the caste

structure no matter how rich, qualified and famous he is (adoption of a child from



orphanage whose caste is unknown and later if adopted by Brahmin family
becomes Brahmin is exceptional case). Even if a person has improved his social
standing through emulating the customs, values and styles of life of higher castes
(the process is known as Sanskritization), he cannot change his birth status.
Similarly, a Brahmin is born a Brahmin and dies a Brahmin. Hence, the caste as a
form of social stratification does not allow education to facilitate vertical social
mobility of individual in the caste structure.

While in class system stratification, opportunities are provided for social
mobility. In class system, the status is determined mainly by the talent,
intelligence, wealth and achievements of the person, which are more or less
achievable through education or often individual efforts. For examples: to become
owner of a factory, Managing Director in corporate sector and so on. But again this
vertical social mobility resulted by education and personal efforts in the class
system give rise to social stratification. To elaborate, in modern society, income is
the main determinant of class structure which is mainly determined by kinds of
occupation. Further, recruitment to various occupations is determined by the
education levels of the individuals. Which itself is a form of social stratification. It
means, the more education a person will have, he is more likely to get good job
and enjoy high income, which in turn enable him to get high status in the society
boosting social stratification to remain perpetuating in the society. Thus, the
relationship between social stratification, mobility and education is very complex

than what it appears to be.

ACTIVITY

Observe and think of some evidences of cultural lag in your society and describe it with
examples.

DID YOU KNOW

Though many distinct cultures are prevalent around the world today, those that are the most
dominant have origins in one of a few areas called _culture hearths*. These are the



SUMMARY

e Survival needs and process of adjustment to the environment led human beings
to experiment new and ever newer experiments. Favourable behaviour found
through experiment gradually got establishes among people and eventually
recognized as culture. Hence, culture refers to the sum of human beings® way of
life. It has two dimensions namely material and non-material culture. Culture is

important to fulfil survival needs and to make life comfortable.



e Everything change with time so does culture over time and space. The main
factors that cause cultural change are contact between societies, technological
advancement and geographical and ecological factor. But degree of change in
material culture is more rapid than non-material culture. Chas social situation or
phenomenon that surface due to this unparallel relative changes between
material and non-material aspects of called cultural lag.

e Beside invention, exchange of cultural elements from each other is very
important for rapid progress of human culture. The process of transferring of
cultural elements from one society to another is called cultural diffusion.
However, culture can never be transferred in its entirety due to communication
difficulties. Therefore, when receiving culture interprets borrowed culture in
new associational context to serve the needs of receiving society it is called
cultural integration.

e Practice of belief systems, values and norms, use of language and pre-existing
knowledge of social and physical knowledge among people of society are the
cultural conditions for learning and the main cultural condition that leads to
acculturation is immigration.

e Based on social differentiation when people are placed in hierarchical strata in
the society is called social stratification. Fluid system of stratification and rigid
system of stratification are its two major forms. Further, movement of people in
status scale is called social mobility. There are three important types of social
mobility such as vertical mobility, horizontal mobility and spatial mobility.

¢ Relationship between social stratification, social mobility and education is very
complex because social mobility generated by education again results creation
of hierarchy among people based on income which is a kind of social

stratification.




KEY TERMS

Culture: Sum of human‘s ways of life; beliefs, ideas, knowledge, values,
norms, material possessions, traditions and so on. It includes both material
and non-material aspects of human society.

Cultural change: Any change in the realm of culture is called cultural
change. It is broader than the term social change because social change
refers to changes occurs only in some parts of culture i.e., change in social
structure, social institutions and social relationships that helps in making up
society.

Cultural lag: The period of maladjustment that occurs when the non-
material culture is struggling to adapt to new material conditions is called
cultural lag.

Cultural diffusion: The process by which a society borrows cultural
elements from another society is called cultural diffusion. It may occur in
two ways i.e., directly or indirectly.

Cultural integration: When a receiving society interprets the borrowed
cultural elements in associational context is called cultural integration.
Acculturation: It refers to that process when a group of individuals of two
different cultures come into contact, changes the original patterns of either
or both the groups.

Social stratification: Categorization of people in different hierarchical strata
or rank based on all forms of biological and social inequalities.

Social mobility: Movement of people from one position of a society‘s
stratification system to another.
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Cultural change is broader than social change.

Cultural diffusion occurs directly or indirectly.

Immigration is one of the major causes of acculturation.

When cultural elements is borrowed and interpreted by receiving society in
associational context is called cultural integration.

There are various cultural conditions for learning.

Relationship between social stratification, mobility and education is very
complex.

Three types of vertical mobility is inter-generational, intra-generational and
structural/stratum mobility.

Cultural lag occurs when material aspect of culture change rapidly in

comparison to non-material culture.

QUESTIONS AND EXERCISES

Short-Answer Questions

1.
2.
3.

What do you understand by the term culture?

Name the two dimensions of culture.

Why cultural change is considered as broader than two methods of cultural
diffusion?

Mention any one determinants of acculturation.

Explain the meaning of social stratification and social mobility.



6. What are the two prominent bases of social stratification?
Long — Answer Questions
1. What are the characteristics of culture?
2. Discuss cultural conditions for learning.
3. Write the types of social mobility. Explain vertical mobility in detail with
examples.
4. What is cultural lag and discuss the causes of cultural lag.
5. Explain the characteristics and method of cultural diffusion.

6. How cultural integration is different from acculturation? Discuss.
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INTRODUCTION

In was already discussed in the previous unit that every society is subject to
change. Change has occurred in all societies and at all times. Heraclitus, and
ancient Greek philosopher also hinted this fact when he stated that, -It is
impossible for a man to step into the same river twice because in the second
stepping the river will be different, since much water would have flown along it
and the person has changed in subtle ways too. Thus, change is the law of nature.
Though change is a universal phenomenon, the speed, direction and causes and
affect of changes differ from society to society and over time. Reason being,
change is determined by multifarious factors; education, technology, culture and so
on. And not all changes occur in the society is readily accepted by all the people at
same time. There are certain factors that resist social change which not only cause
delay in introducing change but often rejection too. At the same time this is also
another fact that there are certain aspects of social change on which in practice
there is nearly universal agreement and technology is on such aspect. This reveals,
modernization is also an important part of social change. In the present unit,
therefore, you will learn about the concept of social change, factors influence
social change and various conditions and constraint that resist it, role of education

in social change, concept of modernization and role of education in modernization.

UNIT*“S OBJECTIVES




After going through this unit, you will be able to:
e Explain the concept, factors, conditions and constraints of social change
e Analyse education as an instrument of social change
e Discuss the meaning of modernization

e |dentify the role of education in modernization

CONCEPTS, FACTORS, CONDITIONS AND CONSTRAINTS OF
SOCIAL CHANGE

Over the period of time, when any alteration or modification occurs in an object or
situation due to which its previous position or situation get altered, it is called
change. Joseph H. Fichter (1964) defined change as -variation from previous stage
or mode of existence.l Any change involves three important things such as point of
departure (baseline) of the object or situation under study, time span, and
difference observed (between before and after situation) in respect of the point of
departure. On the backdrop, social change may be defined as alteration or
modification in social relationship (social processes, interaction and social
organisation) which further results change in social structure and social
Institutions. Social change bring change in all aspects of social life; family,
neighbourhood, playgroup, work group (school, college, industry, hospital, bank
etc.), religion, economic, and political spheres, leisure activity, etc. Social change
may be either total or partial. However, total change is very rare. Change is mostly
witnessed in partial manner. For example, practice of untouchable has been
removed long back but still caste system is very rigidly followed in India for
matrimonial ties. Given below are definitions of social change as given by some

eminent personalities or sociologists:



Definitions

Kingsley Davis: -Social change means only such alterations that occur in social
organisation, that is, structure and function of society.l

M. E. Jones: -Social change is a form used to describe variations in, or
modification of, any aspect of social processes, social patterns, social interaction or
social organisation.|

Horton and Hunt: -Social change is a change in the social structure and social
relationship of the society.l

The term cultural change and social change is used by people often
interchangeably to refer same thing. However, in actual sense, both the terms
convey different meaning. Social change refers to change in social relationship
(social processes, interaction and social organisation) which results change in
social structure and institution while cultural change is a broad term which
includes both changes in material and non-material cultural elements. Thus, social
change is only a part of cultural change.

Social progress is another term seen often confused with the term social
change. But, one should know that _change® is a neutral term. Therefore, social
change indicates modification in social relationship, structure and institutions over
time which may be either good or bad. It doesn‘t indicate any direction of change
(upward or downward). In contrast the word _progress‘ always indicates change in
desirable or approved direction. It is an evaluative term or value judgement like
good or bad. So, when change occurs in any aspects of social life in a desirable
direction or approved ways, it is called social progress. For examples: spread of
education in rural areas, girl‘s education, etc. However, what is desirable and

approved is also very critical to determine because society varies as such



_desirable’ may be defined differently by different society or people. It means
desirable for one may be undesirable for another.

Characteristics of social change

Following are the characteristics of social change:

e Continuous: Society undergoes endless changes. Change is unstoppable.
Right from the time beginning to the present time, society/life has been in a
continuously changing mode. No society or people can be stopped from the
influences of change. It is a never-ending process.

e Universal: It is universal. Societies vary from place to place but one thing
common in every society change over time. From primitive society to the
post-industrial one, change is found everywhere. No society or culture
remains static forever. Human beings changed themselves from nomads,
food gatherers to agriculturists and later modern, industrial beings.

e Chain reaction: Change in one aspect of society may lead to changes of
varying degrees in other aspects. To make it clear, Biesanz and Biesanz
(1964) said that, -the change from hunting and food gathering to agriculture
was a revolution in technology that led eventually to the development of
civilization by making large and diversified societies possible.l Similarly
introduction of the system of reservation for backward communities in the
field of education and employment in India has brought changes in their
socio-economic status, interpersonal relationships and also in the social and
economic structure of the country. Further, improvement in literacy in the
country leads to economic independence of women which in turn bring
changes in the whole notion of family, marriage and husband-wife ties.

e Temporal: Change is universal and inevitable but social change is temporal.
Because human beings always engaged in some kind of interactions as such

innovations and discoveries continue in society. Resultantly, it modifies the



existing behaviour with new behaviour or habit. In this way change
continuously influence the old behaviour. Therefore, change is temporal.
Multi-factorial: Social phenomenon is interdependence. For example:
scarcity of resources and unemployment problems led adoption of nuclear
family system. Thus, social change is always triggered by number of factors
such as physical, demographic, technological, cultural and other factors.
Planned or unplanned: Social change may be planned or occurs
spontaneously. When change is planned by human being, it is called planned
social change. For example: Various reservation policies as initiated by
government helps social mobility of backward communities (ST/SC/OBC) is
example of planned social change. On the other hand when earthquake
causes the people of a particular area to migrate to other area and affects the
lifestyle of that area or get influenced by the lifestyle of new area is an
instance of unplanned social change.

Value — neutral: The concept of social change indicates only modification
or alteration in existing pattern of social relationship, structure and
institutions. And it doesn‘t make any value judgement such as the direction
of change as good or bad. Therefore, the concept is always neutral and not

evaluative.

Conditions and factors responsible for social change

Social change is multi - factorial phenomenon. Physical environment, technology,

education and various other factors contribute to the process of social change.

Hence, some of the apparent factors that influence social change by creating

various conditions are discussed as follows:

e Physical factor: Many aspects of human life: clothes, food habits,

celebration of festivals, rituals, customs, and tradition are cultural elements

of a particular society is largely determined by physical or geographical



condition of that place. Therefore, geographical changes such as cyclone,
earthquakes, floods, famine, etc. produce great social change. For example
change in geographical condition like cyclone or flood often forces
migration of people from one place to another and this brings major changes
in social life and cultural values of migrants due to acculturation process.
Demographic (biological) factor: Any change in the size, composition and
distribution of population is closely related to the changes in social structure
of a society. The size of the population is based mainly upon three factors —
birth rate, death rate and migration (immigration and emigration). The
composition of population depends upon variables like age, sex, marital
status, literacy etc. Population analysis proved relationship between
population changes and economic, social and cultural variables like poverty,
illiteracy, ill-health, family structure, forms of marriage, work etc.
Population growth is one of the most important factors in poverty. Acute
poverty further leads to rise in criminal activities; conflicts, fraud, murder,
etc.

Cultural factor: Social institution and structure are based on certain ideas,
beliefs, values, norms, etc. All these values are the basic elements of non-
material culture of the society. Thus, change in any one aspect of culture
triggers social change. For example: spread of education change the attitude
of people towards girls education which further enable girls to access higher
education and do job to support family financially.

Ideational factor: Secularism, equality, liberty, justice and fraternity are the
ideas revolutionized human society. Thus, these are always appreciated and
approved by people in general irrespective of difference in their association
to different societies. Because lack of these threatens not only social life of

people but existence of entire humanity. Lack of girl‘s education,



exploitation of lower cast people, intolerance, etc. are some of phenomena
that may happen in the society if it lacks these values. These ideas have been
recognised and considered as values not suddenly or randomly rather these
are pioneered by many great people and philosophers. They argued that no
material or social factors can produce change unless there is also a change in
ideas within society or ideas about society and nature.

e Economic factor: All the activities related to production and consumption
of goods and services for survival and to sustain human society is called
economy. Therefore, any change any one aspect of economy influence social
change. In India transformation from agricultural economy to industrial
economy has brought enormous change in the lives of people. Not only did
it change the occupation structure in the society but also it affected inter-
personal relationship. People from rural areas migrated to cities to work in
factories. This drastically reduced the effect of caste/untouchable and also
transformed joint families to nuclear households.

e Political factor: One of the chief organisations that regulate the social
relationship is state. State regulates the social relationship through political
leaders. The political leaders have the power to legislate new laws, repeal
old ones to bring social change in the society. Laws regarding child
marriage, widow remarriage, divorce, inheritance and succession,
prohibition of the practice of untouchable, etc. are some of the examples
which have brought many changes in the social structure of Indian society.
Further, they also control economy, scientific — technological and non-
technological change which indirectly affects social change.

Conditions and constraints of social change
No society instantly accepts change. Though social change is a continuous

and universal phenomenon certain resistance or rejection to some or other aspects



Is everywhere. A selective acceptance operates. Some innovations are accepted
immediately while some get rejected entirely and some are accepted in delay. The
main constraints which create conditions either for delaying acceptation or
rejection towards social change are as follows:

e Attitude: The attitude of people greatly determines what kind of change
they are likely to accept. For example: when people have positive attitude
towards girl child than only they will favour girl‘s education and allow the
girls to go to school. Positive attitude triggers the desire and willingness
among people to accept new thought, ideas, values, etc. which leads to
change and lack of positive attitude resist change. The practice of blind
belief is one factor that influences the attitude of mass.

e Ignorance: It takes time to understand the detail and pros and cons of any
new change. And when people are ignorant towards change, there is always
a chance of misguidance due to which often people resist social change.

e [ear for future: When anything may be new idea, thought, norm, etc. is
introduced in the society many people out of fear for future do not want to
accept it though they know about the value of new element. India is the
second largest populous country in the world, next to China. People though
know how the population explosion is creating numerous problems; poverty,
unemployment, rise in criminal activities, environmental degradation and so
many other, but still there is a reluctance to accept small family norms. And
it is not only the cases of illiterate couples even educated are not behind
them in the race. Based on the reason that if something happens to their
children where shall they go. So fear for future/insecurity is another
constraint.

e Administrative defect: For change to happen or to accept any new element

or to modify the existing, needs sincere efforts, creativity, dynamism and



rationality on the parts of authorities. Because after political leaders,
bureaucrats are the main body who hold the power to regulate the society
formally. People are not alike they differ in many things; intelligence, taste,
attitude, etc. So if administrators are lazy or lack in creativity, vision,
dynamism and rationality, it is difficult to bring change or let change occur.

e Habit: It is a common tendency among human beings that they are much
influenced by habits and customs. They dislike or fear the unfamiliar. They
are not ready to give up a practice to which they have been habituated to and
adopt a new one. Hence, the new practice is looked down upon or rejected.

e Vested interest: In every society, there is certain groups of people, may be
laymen or people in authority like leaders and administrators who work for
their selfish interest only. Thus, when social change endangers their
interests, they are likely to oppose the change. The opposition of capitalist
against the progressive labour legislation and opposition against social
reform by the traditionalist section of Indian society are example of vested
interest.

e Isolation: Cross- cultural contacts promote change and geographical or
social isolation retard change. If a society remain in isolation without any
outside contact, stability and conservatism will become its central focus as a
result they will resist change. Therefore, either it may be geographical or

social, isolation resist change.

EDUCATION AS INSTRUMENT OF SOCIAL CHANGE

Kothari commission (1964-66) quite correctly remarked that, -The destiny of a

nation is shaped in its classroom.l After family, it is school which directly



influence the children, who are the future citizen of the country. The knowledge,

skills and attitudes acquired by students through education to a large extent form

the basis for nation building. Education is a society in miniature, where students

and teachers functions together by a code of conduct that directs their behaviour

and gives experience of social life. Thus, education is one of the chief sources of

social change. Some of the way in which education act as an instrument for social

change are discussed below:

1.

Education helps perpetuities, stabiles and consolidates some eternal values
by means of its programmes and application thus inculcating faith in social
change.

Change the outlook and attitude of people to accept the emerging social
change smoothly and willingly.

Develops rational thinking in individual which helps him determines the
desirability and efficacy of the social changes by continuous and critical
evaluation.

Remove superstitious belief and unreasoned fears towards change by spread
of knowledge through mouth, print and electronic media.

Education plays a great role in getting occupation which is the key
determiners of social status. Thus, education helps in social mobility and
brings social change.

It gear up technological development which help in reducing the
geographical distance of any isolated areas from the mainland and open up
the way for social change to occur every nook and corners of a state or
nation.

Education is a means of conserving and transmitting culture from generation

to generation facilitating social change at appropriate time.



8. Through various educational policies women and other disadvantage section
of society get the privilege of education which in turns enables them to get
job and change their status.

9. Promotes unity and total integration which fosters social change at a mass
scale.

10.Helps maintain human and social relation by keeping the structural equation
and balance.

11.Increases depth and variety of knowledge to appreciate change.

12.Inculcates spirit of reform and social welfare to conceptualize and promote
change.

13.Develops various modern technology to do the work easily like irrigation,
harvesting, production, preservation, etc. which turn people‘s mind to
appreciate change and take time to think about change without discarding it

instantly.

MEANING OF MODERNISATION

The term modernisation is derived from the lain word _Modo* which means _just
now* or _the latest‘. Thus, the literal meaning of the term modernisation means
anything which is new or latest. The term has been severally defined by several
eminent scholars. Previously the term was very limited in its connotation. It was
being used to refer the change in economy and its related effect on ways of life. It
was further described as a process of change from primarily agricultural to
industrial economy and change in values, beliefs and norms of the society due to
change in the economy. However, today, the term is being used to carry very broad
connotation. It refers to both structural and functional changes in the society. It
involves transformation of society towards progressive, democratic, rationalist,

humanistic, equal, liberal, universal and scientific know-how to meet human



requirement. It simple way, it can be understood as transformation from traditional,
rural, and agrarian society to a secular, urban and industrial society. It means
change in value, skills and knowledge based on science and technology. However,
this is also true that no society is either complete traditional or modern because
change never occurs or diffused in entirety. To make the meaning clear it is
necessary to cite some of the definitions given by some great people. Smelser
defined modernisation as -a complex set of changes that take place almost in every
part of society as it attempts to be industrialised. Modernisation involves ongoing
change in a society‘s economy, politics, education, traditions, and religion.
According to Alatas, -Modernisation is a process by which modern scientific
knowledge is introduced in the society with the ultimate purpose of achieving a
better and a more satisfactory life in the broadest sense of the term as accepted by
the society concerned.l Rutow and Ward have defined it in a very simple and
understandable manner, according to them, -modernisation is the application of
modern science to human affairs.|

It is seen that often westernisation and modernisation is considered as
synonymous terms. But indeed both are different. Westernisation refers to blind
imitation of western culture like food habits, dress, etiquette and so on while
modernisation means rational attitude towards various issues and adoption of
scientific know-how to meet the requirement of human beings.

Modernisation is also different from the term industrialisation.
Industrialization refers to the process of building up or establishing industries. It is
a process by which an economy is transformed from primarily agricultural to one
based on the manufacturing of goods. A process usually leads to several social
changes and consequences as well while modernisation involves transformation of
socio, political, education, economy and other dimensions of society based on

science and technology. A modernised society possesses features such as a



scientific temper outlook, reasoning and rationalism, secularization, high
aspirations, change in attitude, norms and values, developed economy, broader
national interest, democratization, an open society, a challenging personality and
dynamic leadership to organize socio-economic cultural and political movement
and undertakes reforms. Thus, it became clear from the discussion that
westernization and industrialisation are the two important dimensions of the
process of modernisation as such cannot be considered equivalent with
modernisation.

According to Smelser, the patterns that are common to most modern
countries are as follows:

1. It involves a change from simple, traditional techniques such as hand-
weaving toward the use of scientific knowledge and technology. For
example: power looms.

2. Agricultural shifts from subsistence farming to commercial farming on a
larger scale. This means growing cash crops, buying non-agricultural
products in the markets on a large quantity and often hiring people to do
farm work.

3. In industry there is a movement away from the use of human and animal
power and towards the use of machinery driven by non-human power. For
example: ploughs pulled by oxen are replaced by tractors driven by hired
hands.

4. The society changes from the farm and the village centred one to that of the
industry and city centred one.

Criteria of modernity or steps involved in modernisation process
Rustow and Ward (1964) have suggested some criteria of modernity or steps

involved in the process of modernisation:
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9.

Industrialization of economy and adopting a scientific technology in
industry, agriculture, dairy farming, etc., to make them highly productive.
Secularisation of ideas — that is, a diffusion of secular —rational norms in
culture.

Remarkable increase in geographic and social mobility which includes
occupational mobility also.

Spread scientific and technical education.

Transition from ascribed to achieved status.

Increase in material standard of living.

High proportion, that is, manufacturing and services as opposed to
agriculture and fishing.

Increment of mobility in the society, understood in terms of urbanisation,
spread of literacy and media participation.

High expectancy of life at birth.

10.Relatively greater measure of public participation in the polity — or at least

democratic representation in defining and choosing policy alternatives.

11.Better health and hygiene conditions for women and children.

12.Broader outlook to fight out superstitious and blind faith.

ROLE OF EDUCATION IN MODERNISATION

Education in a modern society is no longer concerned mainly with the imparting of

knowledge and the preparation of a finished product, but with the awakening of

curiosity, the development of proper interest, attitudes and values and the building

up of such essential skills as independent study and capacity to think and judge for

ourselves, without which it is not possible to become a responsible member of a



democratic society. Therefore, the process of modernisation will be directly related

to the process of educational advancement. A sure way of modernizing a society is

to spread education, to produce skilled citizens and to train an adequate competent,

intelligent, coming from all strata of society and whose loyalties and aspiration are

deeply rooted in the sacred soil of India. Myron Weiner also pointed out education

as one of the main instruments to modernise the society. Thus, role of education in

modernisation can be seen as follows:

1.
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Education through scientific and technological education contribute to many
innovation in agriculture, farming, and in various other spheres of human
life which helps in devising improved means of doing things and higher
production.

It eradicates mass illiteracy and ignorance.

Develops rational attitude among people to evaluate change and adopt which
Is good and progressive for them and the society in general.

Inculcates democratic values such as justice, equality, liberty, fraternity, and
secularism among people and promote emotional and national integration.
Education through various policies and schemes like right to education act
2009, SSA, RMSA, RUSA and many others provides equality of educational
opportunity to weaker and disadvantaged section of society (women,
children, ST, SC, and OBC). Resultantly they get job and accelerate social
mobility.

Contributes towards transition from ascribed to achieved status.

Develops scientific temper among people and eradicate blind beliefs.

Spread scientific and technical knowledge among people.

Contribute to human resource development: doctor, engineer, teacher, etc.,
to take care, improve and advance education, health, infrastructure and other

conditions of the country.



10.Provide training in leadership to lead the modernise society.

ACTIVITY

Trace the social change occurred during post-independence period and writes a report on it.

DID YOU KNOW

Gurukul system of education was one of the two parallel systems of education existed

during ancient India.

SUMMARY

e Social change refers to change in social relationship which results in change
in social structure and institution while cultural change is change in material
and non-material elements of society. This indicates social change is only a
part of cultural change.

e Physical, demographic, cultural, educational, economic and politics are
some of the apparent factors responsible for social change. However, certain

constraints like attitude of people towards change, ignorance, fear for future,




administrative defects, habit, vested interest and isolation creates hurdles for
social change to occur smoothly.

e Education by inculcating faith in change, changing outlook and attitude of
people, developing rational thinking, removing superstition, enabling and
accelerating social mobility, emphasizing technological development,
conserving and transmitting culture, introducing various educational
policies, promoting unity and integration, helps in maintaining social
relationship, increasing dept and variety of knowledge, pressing social
reforms and welfare and developing various modern technology helps in
social change.

e Modernisation refers to both structural and functional changes in the society
based on scientific and technological development. The term is different
from westernization and industrialization, which are the two dimensions of
modernisation process.

e Education spread scientific and technological knowledge among mass,
eradicate mass illiteracy and ignorance, develops rational attitude to evaluate
and adopt change, inculcates democratic values, provides equality of
educational opportunity, accelerate social mobility, develops human
resource and provide leadership training and thereby helps in the process of

modernisation.

KEY TERMS

Social change: Refers to change in social relationship as a result of which change
happens in social structure and institutions. Thus, change in social relationship,

social structure and institutions is called social change.



Cultural change: It is broader than social change. It refers to change in total ways
of life; Values, belief, attitude, knowledge, skills, ideas and various material
elements.

Modernisation: Modernisation refers to both structural and functional changes in
the society based on scientific and technological development

Westernisation: Blind imitation of the western culture.

Industrialisation: Industrialization refers to the process of building up or
establishing industries. It is a process by which an economy is transformed from
primarily agricultural to one based on the manufacturing of goods.

Education: One of the main instruments to modify human behaviour to adjust in

the society, to bring social change and to modernise the society.

ANSWER TO ,,CHECK YOUR PROGRESS*

1. Physical factors such as earthquakes, flood, famine and other natural
calamities influence social change.

2. Social change is a part of cultural change.

3. Social change is change in social relationship.

4. Westernization and industrialisation are the two important dimensions of
modernisation.

5. The basic of modernisation is application of scientific and technical know-
how to meet the human needs.

6. Education is one of the main instruments for social change and
modernisation.

7. Hliteracy and ignorance are the two important constraints of social change.




QUESTIONS AND EXERCISES

Short-Answer Questions
1. Define social change.
2. Mention basic difference between modernisation and westernization.
3. How practice of blind belief resist social change. Explain brief with an
example.
4. What do you mean by education?
5. What are the steps involved in modernisation process?
6. Write some of the features commonly noticed among modernised counties.
7. What do you understand by the term industrialisation?
Long — Answer Questions
1. Explain the characteristics of social change.
2. Discuss the factors that influence social change.
3. -Westernization and industrialisation are the two important dimensions of
modernisation.| Justify the statement with examples.
4. How education brings social change? Discuss in detail.

5. Explain role of education for modernisation.
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